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Introduction

The Annual Report for 2016 is provided to the community of Queanbeyan High School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Jennifer Green

Principal

School contact details

Queanbeyan High School
Agnes Ave
Queanbeyan, 2620
www.queanbeyan-h.schools.nsw.edu.au
queanbeyan-h.School@det.nsw.edu.au
6297 2088

Message from the Principal

Situated on Njunnawall and Ngambri land, our school enjoys a broad range of partnerships and relationships with key
industry and community groups. 

2016 provided many opportunities to reflect upon what we want our community and school to look like/ be like into the
future. More importantly it provided opportunity for our school to reflect on what kind of community we need to be, to
prosper in a connected and competitive world. What mindset, skill set and tool set does this require? 

Queanbeyan High School operates in a global economy. Free trade agreements have changed permanently how we “do
business”. Mining has shown how commodity driven economies are precarious and we are increasingly susceptible to
fluctuating prices.  Much of our manufacturing has been outsourced to other countries and jobs at all skill levels have
disappeared. If we are smart enough and strong enough as a community we can creatively turn circumstances to our
advantage. As a nation we are still grappling with what comes next. How is it that we will transform our nation and
communities to help create the future? Most of the change required will come from a relentless dedication to
implementing evidence based education policies and practices as we are seeing delivered now across public schools in
 New South Wales. We need to be educating self–directed 21st century learners. We are fostering the community
leaders of our future. A rigorous high expectations education will encourage and enable our young people with the
mindset, skill set and toolset required for initiative, innovation, and ultimately prosperity and wellbeing. 

Our alumni continue to shine beyond their formal schooling. A significant proportion of our Vocational Education and
Training students who gained an Australian Qualification Framework have secured apprenticeships and traineeships in a
range of exciting industries.  A pleasing large group of students gained university places in  undergraduate degrees of
their choice. Our student are gaining employment in a range of industries. 

This year Queanbeyan High School received a significant injection of funds from the New South Wales Resource
Allocation Model of funding, distributing school funding on the basis of determined need of the students and community,
this revolutionised education.  A bold and forward thinking, NSW was the first state to truly embrace the GONSKI
Funding Model under very brave and forward thinking state leaders–Education Minister, Premier and cabinet, the
executive leadership in the Department of Education, Executive of the NSW Teachers Federation, Secondary Principal
Council of NSW and the Primary Principal Council of  New South Wale.  Historically these organisations have not always
worked proactively together, but with a shared common purpose of genuinely raising student outcomes across the state,
they aligned systems and began to unleash talent.  Amazing work has been happening in New South Wales Public
Schools. We have achieved a relatively smooth implementation of unprecedented wide reaching change that put
resources where they were needed most based on research and data – supporting students to learn and providing
schools with access to resources that ensured greater capacity to deliver quality Teaching and Learning. Queanbeyan
High School has used the increase in funding to employ additional Staff providing an increased number of students with
frontline support, a mentor to assist teachers to strengthen their practice with assessment scaffolding and completion.
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Students who previously could not have afforded to participate in a range of additional opportunities have this year been
supported to do so.  A condition of receiving this unprecedented increase in funding, is heightened accountability and
closer attention to collaboration across schools and evidence based initiatives.  Our school is collaborating with our
partner schools of Karabar High School, Queanbeyan East Public School, Queanbeyan Public School, Queanbeyan
West Public School, Queanbeyan South Public School, Jerrabomberra Public School, Bungendore Public School, Sutton
Pubic School  and Braidwood Central School to implement changes that will result in higher students’ performance
across all schools. This professional collaboration is being supported by a proactive approach in education to
professional development that is based on research and data identifying areas that require strengthening.  Major projects
including Euclid (Mathematics), Robotics, Einstein (Science) engaged students and staff from all schools to work on
projects with academic mentors from a range of universities. 

Our school has an increased percentage of students and families who are more mobile due to employment, economic
pressures or family considerations. This increase in transient enrollments makes our school culture increasingly dynamic
and provides an opportunity for our staff to put in place support for students who may experience ongoing school
changes. These students and families also bring with them new ideas and suggestions which can inform and improve
our practices. As our school embeds the Stronger Smarter philosophy, an increasing number of our school community
appreciates and embraces diversity and change. We encourage our community to take the time to connect with each
other and not let an opportunity pass to let someone know that they are important. Communities look after their mates
and this is one of the strongest and smartest strategies we can employ– it is good for the mental health of a community
and a school.

Increasingly schools are focused on the wellbeing of members of the school community, but in particular our students.
 2016 saw an increased focus on implementation of positive psychology and wellbeing strategies. Education is more than
the imparting of knowledge and developing thinking and working skills. It plays an important role in the building of
character of a person. With strategic focus on building the leadership capacity and aspirational culture of the school our
school has embraced the growth mindset and positive work of Dr Chris Sara with the Stronger Smarter Institute. One of
our strongest attributes is not in never failing, but in rising every time we fall.  To accomplish significant growth we must
not only act, but also dream, not only plan, but also believe.

I extend a most sincere thank you to the many students, parents, staff and members of the community who are active
participants in our journey of continuous improvement.
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School background

School vision statement

Queanbeyan High School is committed to building positive High Expectation Relationships with all stakeholders in our
community and foster self–directed lifelong learners.

We provide a safe, engaging and predictable school every day. Students know explicitly what is expected of and from
them if they are to succeed.

Students are proactive citizens who act democratically by showing responsibility and respect and receive the same in
return from staff and parents. Students make positive choices towards their learning and their personal best.

School context

Queanbeyan High School is a comprehensive school with an enrollment of 540 students, including 9% Aboriginal or
Torres Strait Islander students and 25% students from non–English speaking backgrounds. 

School enrollments are gradually rising across all year levels. 

The school is transitioning its College 3+3 model of compressed stage 6 curriculum to a regular 2 year delivery model to
prepare for the new stage 6 curriculum to be introduced in 2018. 

Queanbeyan High School is working to strengthen its professional collaboration with partner primary schools and
secondary schools. Project Euclid, Project Einstein, Robotics and the Ninjimurra Professional Learning Group have seen
enhanced collaboration and growth.

The school has a dedicated and passionate staff including Beginning teachers through to highly experienced teachers.
The school has an active Parents and Citizens Association.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout New South Wales in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Learning: Culture: The school's on–balance judgement for this element is working towards delivering. All teaching staff
understand that student engagement and learning are related, with the school communicating priorities for strengthening
both.

Learning: Wellbeing: The school's on–balance judgement for this element is working towards delivering.  The school has
identified aspects of, and factors contributing to, wellbeing in the delivery of teaching and learning. The school
encourages students to recognise and respect cultural identity and diversity. School staff maintain currency of knowledge
about requirements to meet obligations under Keeping Them Safe. 

Learning: Curriculum and Learning: The school's on–balance judgement for this element is working towards delivering.
The school provides a range of extra curricular offerings for student development.

Learning: Assessment and Reporting: The school's on–balance judgement for this element is working towards delivering.
 Individual student reports include descriptions of the students's strengths and areas of growth. Teachers set transparent
criteria for student assessment and have in place principles of consistent assessment and moderation. Parents are
updated on the progress of their children. 

Learning: Students Performance Measures: The school's on–balance judgement for this element is working towards
delivering. The school achieves value–added results.
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Teaching: Effective Classroom Practice: The school's on–balance judgement for this element is working towards
delivering.  Teachers  regularly review and revise teaching and learning programs. Teachers routinely review previous
content and preview the learning planned for students in class.  Sustaining and Growing: Teachers provide explicit,
specific and timely formative feedback to students on how to improve.

Teaching: The school's on–balance judgement for this element is working towards delivering.  Teachers analyse and use
student assessment data to understand the learning needs of students. School analysis of student performance data is
provided to the community on a regular basis.

Teaching: Collaborative practice: The school's on–balance judgement for this element is delivering.  Executive, staff,
faculty/stage, team and other meetings are used to review the curriculum and to revise teaching and learning programs.
Staff regularly evaluate teaching and learning programs including the assessment of student outcomes. Sustaining and
Growing: Teachers work together to improve teaching and learning in their year groups, stages, faculties or for particular
student groups.

Teaching: Learning and Development: The school's on–balance judgement for this element is  delivering.  Teachers
participate in professional learning targeted to school priorities and their professional needs. The school has processes in
place for teacher's performance and development. Beginning and early–career teachers are provided with targeted
support in areas of identified need.

Teaching: Professional Standards: The school's on–balance judgement for this element is delivering.  Teachers
understand and implement professional standards and curriculum requirements. Staff attainment of professional learning
goals and teaching requirements are part of the school's performance and development processes. Teachers are
committed to their ongoing development as members of the teaching profession. Teachers demonstrate currency of
content knowledge and teaching practice in all their teaching areas. Sustaining and Growing: Teachers work beyond
their classrooms to contribute to broader school programs.

Leading: Leadership: The school's on–balance judgement for this element is sustaining and growing: Delivering: Parents
and community members have the opportunity to engage in a wide range of school–related activities. The school
community is positive about educational provision. The school is committed to the development of leadership skills in
staff and students. Links exist with communities of schools, other educational providers and other organisations to
support the school's programs. Sustaining and Growing: The school solicits and addressed feedback on school
performance. Leadership development is central to school capacity building. The school has productive relationships with
external agencies such as universities, business, industry and community organisations to improve educational
opportunities for students. 

Leading: School Planning, Implementation and Reporting: The school's on–balance judgement for this element is
 delivering.  Staff, students parents and the broader community are welcomed and engaged.when possible, in the
development of the vision, values and purpose for the school. The three year plan has annual iterations focused on
achieving identified improvements. The school articulates a commitment to equity and high expectations for learning for
each student and is responsive to changing needs. The school plan aligns to local and system priorities and ensures
responsiveness to emerging needs. An evidence base, drawn from the collection and analysis of learning and
development data, is used to review performance annually. Planning and implementation includes processes for
resource allocation, professional learning, performance monitoring and reporting. The school acknowledges and
celebrates a wide diversity of student, staff and community achievements. Sustaining and Growing: There is broad
understanding of, and support for, school expectations and aspirations for improving student learning across the school
community. Monitoring, evaluation and review processes are embedded and undertaken routinely.  Excelling: The school
uses collaborative feedback and reflection to promote and generate learning and innovation. 

Leading: School Resources: The school's on–balance judgement for this element is  delivering.  School staffing ensures
that full curriculum implementation and delivery requirements are met. Systematic annual staff performances and
development reviews are conducted. School and other facilities are used creatively to meet a broad range of student
learning interests and needs.  Sustaining and Growing: Strategic financial management is used to gain inefficiencies and
to maximize resources available to implement the school plan. Excelling: The use of school facilities is optimized within
the local community, to best meet the needs of students and the local community. 

Leading: Management Practices and Processes: The school's on–balance judgement for this element is  delivering.  The
school leadership team communicates clearly about school priorities and practices. Administrative practices effectively
support operations and the teaching and learning activity of the school. Accountability practices are tied to school
development and include open reporting to the community. The school leadership team creates an organisational
structure that enables management systems, structures and processes to work effectively and in line with legislative
requirements and obligations. All school staff are supported to develop skills for the successful operation of
administrative systems. Sustaining and Growing: There are opportunities for students and the community to provide
constructive feedback on school practices and procedures. 

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

Printed on: 7 June, 2017Page 5 of 34 Queanbeyan High School 8216 (2016)



For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Positive High Expectation Relationships

Purpose

To Create high expectation relationships that are strength base driven for the well–being of all stakeholders, in which
communication is open and transparent. Partnerships between school and external agencies are active and prosperous
and meet the needs of our students.

Overall summary of progress

High expectations relationships were fostered through a variety of strategies in 2016. Key messaging at regular student
assemblies and roll call announcements set a tone that was reinforced through increased expectations around student
behavior in classes and satisfactory participation in assessment tasks. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

An increased number of students
from all year groups will
participate in leadership
opportunities.

A review of the plan moved this to the strategic
direction on Leadership. Students in years 7 and 8
attended the Halogen Leadership forum in Sydney.
Students attended the Group Leadership
Conference in Canberra. 

Decrease referrals for students
management.

Permanent and casual teaching staff are all aware
of the Sentral referral system, Head Teacher
monitoring and Deputy Monitoring of behaviour.
Students have all had sessions in which the new
system was outlined and clarified. Brochures have
been produced and distributed to parents and
available in a variety of locations. SASS staff and
teachers have improved understanding of the Policy
requirements around partial and whole day
absence management. Sessions by the Home
School Liaison Officer were conducted at Welfare,
executive and whole school staff meetings. The
school now generates and posts letters home
following unexplained absences on a weekly basis.
School gates were closed during the school day to
reduce partial non–attendance. Parents may now
check period by period school attendance of their
children through the Sentral Portal. One Sass Staff
member is dedicated to Attendance compliance and
works closely with the Home School Liaison Officer.

Increased attendance of parents
at school events.

Parent teacher evenings had strong parental
attendance.  Activities focused on the younger
cohorts had a higher participation rate. A focus on
providing additional resources appeared to be
appreciated.  

Positive feedback from partner
schools around information
sharing and collaboration
between schools.

A collaboration focused on improving the transition
of primary students to high school across the
Queanbeyan Schools was successful with joint
planning and communication strategies employed.
Focus addressed personalised transitions for
students with significant additional social/emotional
and educational needs.

Next Steps
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Continued focus on high expectation relationships with exploration of the Positive Behavior for Learning as a possible
strategy for supporting students to make more positive choices for their learning and social emotional development.
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Strategic Direction 2

Quality Teaching and Learning

Purpose

To foster a culture of personal best for all stakeholders, through quality teaching and engaged learning. Our staff will
demonstrate curriculum innovation that reflects the needs of our students. Our students will embrace opportunities in all
aspects of school life. 

Overall summary of progress

Significant work was accomplished on mapping student accommodations and adjustments and in turn the development
of a more focused approach to Learning and Support.  Staff evaluation strongly supported a narrowing of the focus of the
strategic direction as work done in 2016 was too broad. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

100% of stage 6 students are
aware of and recognize the
performance band  at which they
are working.

All students entering the senior years in addition to
completing All My Own Work now download copies
of syllabi, performance band descriptors and  learn
where to access the Assessment and Reporting site
to view exemplars of work within each syllabi.
Students who aspired to achieve the HSC, a ROSA
or Certificate in an AQF all engaged in this
discussion and activity with varying effort. It is
evident from these discussions, further work on
study skills and study patterns outside of formal
classes requires additional attention. A significant
proportion of Students viewed any time that was not
formal face to face classroom time was "Free time"
and they either made a clear choice to not
undertake homework and assessment or they did
not possess the executive functioning skills of
organisation and time management to complete this
work in the time available.

100% of students in stages 4 and
5 know about quality criteria for
assessment perfomance band
descriptors

Quality Success criteria are published with each
Assessment task notification. in accordance with
school policy.

100% of staff have a Professional
Development Plan

Faculty Head Teachers review Personal
Development plans with respect to their faculty
Professional Learning plans. Responses fed back
into whole school and faculty planning for 2017.

Teachers undertook two collegial observations of
their teaching in 2016 as part of the Professional
Development Framework Plan.

Next Steps

A focus on writing in 2017 aims at entrenching a consistent approach by all teachers and classes. Use of sentence
starters, SEEL paragraphs and the ALaRM(c) matrix will be supported with professional learning and resources. Writing
in the Middle Years will be undertaken by the literacy team.
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Strategic Direction 3

Leadership at all levels.

Purpose

To deliver whole school practices that strengthens accountability and transparency. Teacher leadership is enabled and
facilitated. Student leadership is guided and supported.

Overall summary of progress

Staff were provided with additional opportunities to undertake leadership roles and develop role and responsibilities for
teams. A review of executive roles demonstrated a significant amount of duplication and cross over of roles. Students in
year 7 and 8 were supported to attend leadership development forums. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Increased student participation in
leadership opportunities.

A review of the plan moved this  from the strategic
direction on Positive relationships. Students in
years 7 and 8 attended the Halogen Leadership
forum in Sydney. Students attended the Group
Leadership Conference in Canberra. 

Student leaders from year 9 developed strategies
for supporting young students transitioning to high
school.Shared delivery of specialist programs
including the Industry Training College(I.T.C.) which
is to be jointly staffed in 2017, Vocational Education
and Training courses, sporting and other activities.
Both schools began to share opportunities for
positive promotion including a shared press release
for the students who were placed int he states merit
list for the 2016 HSC results in band 6.

Increased staff participation in
collaborative professional
learning programs.

A review of leadership development opportunities
mapped areas for future engagement. Covey,
Stronger Smarter, Growth Coaching and enhanced
mentoring programs have been identified.

Next Steps

Executive roles and responsibilities will be realigned to improve effectiveness of teams and better reflect strengths of the
executive. Staff will be supported with comprehensive resourcing and mentoring to undertake professional accreditation
and maintenance. Student leadership will be encouraged beyond the usual SRC roles.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading Queanbeyan High School has an enrolment
of 540 students with 9 % Aboriginal and
Torres Strait Islander. Resource Allocation
Model Funding was received to deliver
programs that address Closing the
Educational outcomes gap for Aboriginal
students.The school currently has 9% of
students identify as Aboriginal.

One School Learning and Support Officer was
employed to work with Aboriginal students.
This funding was supplemented by Norta
Norta Funding and other sources of funds in
the Global Budget.Two additional staff were
trained in the Stronger Smarter Leadership
program bring the team up to four
members.Stronger Smarter initiatives were
implemented across the secondary
department.All students identifying as
Aboriginal were provided additional School
Learning and Support Officer time to either
work one on one or in a group setting on
specific Literacy and Numeracy programs.
Some students were supported with SLSO’s
modifying work for the classroom teacher to
support their learning at points of need.
Senior secondary students were supported
with mentor teachers and SLSO’s  with time
management and assessment project
planning support.

Connecting to Country and
cultural programs $2150

Increasing aspirations and
student expectations
$7487.33

Partnership and
Engagement with
community $868.17

The expenditure in this area
was lower this year as the
school used up residual tied
grants  of $ 32090.32 to
cover many other programs
(including tutoring) prior to
moving to the new LMBR
system.

English language proficiency 25% from Non English Speaking
backgrounds. This number is increasing as
the Intensive English school in neighboring
Canberra has reduced its intake from NSW
schools. 

Professional Learning $
11931.33

Staffing $ 16467.82

Resources general$
$1479.62

Resources technology
$9167.98

The expenditure in this area
was lower this year as the
school used up residual tied
grants to cover many other
programs prior to moving to
the new LMBR system.

Low level adjustment for disability Resource Allocation Model Funding was
received to deliver programs that address
additional education needs for students with
additional learning needs.

The Learning and Support team was the
vehicle for consolidating the training of the
Learning and Support Teacher, the English as
a Second Language teacher and the
Aboriginal Education Officer. Staff from these
three areas were trained in the MultiLIT/
MiniLIT programs. 

A process of shared files and data recording
and analysis has increased the number of
students identified as requiring significant and

Professional learning $
4731.82

Staffing – teacher $
4991.03

Staffing SASS / SLSO
$19782.26

Resources general $
665.36

Resources Technology
$9204.68

The expenditure in this area
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Low level adjustment for disability substantial support as reported in the National
Consistent Collection of Data. This increase
in identified students requiring substantial
support has enabled more strategic planning
to occur for future programs of intervention.
Building the collaborative mindset of this team
has encouraged the them to seek ideas for
improvement from other schools, further
building capacity to support students on their
caseloads.

 Staffing for Learning and Support teachers
.All students who had additional learning or
medical needs under the disability
discrimination Act guidelines had a full
document review undertaken to ensure the
school was appropriately addressing their
additional learning needs. Funding was
provided to collate all documentation into the
one area with quality filing resources to
maximise the ease of accessing the
materials.  A reorganisation of roles and
responsibilities commenced and
implemented.

was lower this year as the
school used up residual tied
grants to cover many other
programs prior to moving to
the new LMBR system.

Socio–economic background Our school Family Occupation and Education
Index (FOEI) is currently 109 with 16.8% and
8.4% students respectively in Quarter 1 and
Quarter 2.  Resource Allocation Model
Funding was received to deliver programs
that address Educational disadvantage of
students from low  socio–economic
backgrounds.

RAM equity funding provided opportunity to
employ specialist teaching and support staff
to implement new support initiatives that have
shown to improve the mindset and skills of
students in regulating their emotional, social
and learning behaviours. This has led to an
improvement in learning outcomes and staff
capacity to meet the needs of all students
with reduced in class disruption.Targeting
year 8 students at risk of disengaging from
learning, a teacher analysed data and worked
across classes to identified strategies to
positively support students to self–regulate
their emotional and social behaviours that
were negatively impacting on their learning
and wellbeing outcomes. Ongoing
communication with parents, students,
classroom teachers and the Welfare team
ensured a consistent approach across the
school. This initiative resulted in a significant
decrease in the number of referrals of
students for off–task behaviours and a
decrease in suspensions for consistent
misbehaviour within the targeted group.A
teacher was employed to provide one on one
support for students experiencing significant
anxiety impacted by assessments and study.
Highly supportive relationships were
established and student and parent feedback
of this program was very positive. We
immediately identified a reduction in referrals
to support agencies and service providers for
anxiety and decreased the number of

Professional Learning $
31522.63

Staffing– Teacher $
38621.28

Resources General  $
1021.09

Resources Technology $
30281.19

Student basic needs –food
$1155.30

Student basic needs
uniform $ 2326.28

Student support to access
educational programs and
experiences $ 3957.45

Student leadership $
7563.35

Creating quality learning
environments and climate $
20294.87

Hall Mezzanine $ 25550

The expenditure in this area
was lower this year as the
school used up residual tied
grants to cover many other
programs prior to moving to
the new LMBR system.
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Socio–economic background students receiving warning letters for
non–completion of formal assessment tasks.

Professional Learning $
31522.63

Staffing– Teacher $
38621.28

Resources General  $
1021.09

Resources Technology $
30281.19

Student basic needs –food
$1155.30

Student basic needs
uniform $ 2326.28

Student support to access
educational programs and
experiences $ 3957.45

Student leadership $
7563.35

Creating quality learning
environments and climate $
20294.87

Hall Mezzanine $ 25550

The expenditure in this area
was lower this year as the
school used up residual tied
grants to cover many other
programs prior to moving to
the new LMBR system.

Support for beginning teachers Beginning teachers received timetabled
release from face to face teaching to work
independently on their teaching and learning
programs, professional development and with
their mentor. Teachers and mentors worked
together to identify aspects of practice that
would form the basis of a negotiated process.
Classroom observation formed an integral
part of most programs. 

In addition to this timetabled release
additional days available for professional
development and work were supported.

 A new role overseeing professional
development of all staff has been planned for
2017 to better coordinate support for all staff.

Release from face to face
teaching and mentoring $
83609.14
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 228 265 273 266

Girls 215 228 241 244

Student attendance profile

School

Year 2013 2014 2015 2016

7 94.8 92.8 93.4 91.7

8 92.6 91.8 88 90.8

9 88.9 89.6 88.9 87.4

10 91.9 84.4 85.2 83.4

11 89.3 91.3 88.1 85.8

12 90.9 91.2 85.9 87

All Years 91.4 90.1 88.4 87.8

State DoE

Year 2013 2014 2015 2016

7 93.2 93.3 92.7 92.8

8 90.9 91.1 90.6 90.5

9 89.4 89.7 89.3 89.1

10 87.7 88.1 87.7 87.6

11 88.3 88.8 88.2 88.2

12 90.1 90.3 89.9 90.1

All Years 89.9 90.2 89.7 89.7

Management of non-attendance

Attendance that drops below 90% is shown to have a
significant impact on student outcomes. Percentage
attendance for years 9–12 all fell below this figure
which is of significant concern to the long term
academic performance of the cohorts. 

A decrease in trend data occurred following a  review of
attendance management found a number of anomalies
in managing of persistent non–attenders. Significant
effort was put into ensuring all enrolled students were
accounted for at Queanbeyan High School or another
school. We identified a number of students on our rolls
who due to non–attendance had not been included in
class lists. This was rectified and accurate figures were
generated.

Effort was put into students not yet 17 years of age who
were non– attenders.  A systematic approach to

managing absence was implemented with students
who did not provide a reason for not attending being
followed up with letters home requesting a reason. The
school met with some resistance from parents.,
particularly when the reason provided was not a
justified reason. The welfare team worked with the
Home School Liaison Officer to ensure correct roll
marking period by period was occurring. 

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

5.3 3.4 4.6

Employment 6.3 9.3 53.4

TAFE entry 4.2 1.1 9.3

University Entry 0 0 23.3

Other 0 0 9.3

Unknown 0 0 0

Queanbeyan High School is very proud of our
graduating class of 2016 actively participating in post
school employment, training and further education at
very high levels.  A small number of students
disengaging from formal school education from year 10
and 11 were supported with personalised post school
pathways planning that saw them engage in School
based apprenticeships and Traineeships, combinations
of work and training, and full time work and training.
Our school actively supports this as a valid pathway for
students. 

Year 12 students undertaking vocational or trade
training

Queanbeyan High school is committed to Vocational
Education and Training and actively seeks to replace
skill based 2 Unit courses with a commensurate
Australian Qualification Framework courses to ensure
students leave formal schooling with the maximum
credentialing for their future careers. In addition to
these courses, our VET faculty ensure all students
have opportunity to complete additional courses such
as a White Card and Asbestos awareness.

36% of all students studying for the HSC undertook a
Vocational Education and Training course.

 eVET:
 • 3 Year 11 students began Animal Studies HSC

course through Distance Education mode through
eVET with Illawarra TAFE.

 • A Year 12 student completed 4 unit Cert II Retail
through OTEN.

 • 2 Yr 12 students received a Statement of
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Attainment towards Certificate II Business
Services.  

In–school VET:
 • 4 unit Hospitality – 11 students were enrolled in

course.
 • 4 unit Information and Digital Technology – 1

student enrolled in course
 • 2 unit Metals and Engineering – HSC course

6students enrolled in course Preliminary course 3
students enrolled in thecourse.

In addition to Year 11 and 12 VET the following Year
10courses were completed.

Two 10 students commenced SBAT’s (school Based
Apprenticeship and traineeship) Automotive mechanic,
Carpentry

Our year in Vocational Education and Training (VET)
has again been full of industry learning, practical skill
development and understanding in the various
industries studied by our students. The study of a VET
course such as Information Technology, Metals and
Engineering or Hospitality allows students to achieve
two qualifications, their HSC as well as a Certificate I or
II in their chosen industry area. VET courses also allow
students to get real industry experience during work
placement. VET gives students the ability to learn in a
practical environment and to be assessed through a
variety of methods. Information Technology students
studied websites,applications, and explored
introductory level skills in installing and operating
system software. Hospitality students were involved in
planning,preparing and serving a number of school
based and community functions including regular
Wednesday recess coffee shop (Café D’Lish), Cancer
Council Biggest Morning Tea and catering for many
Department of Education professional learning activities
held at Queanbeyan High School. All VET students
were given the opportunity to complete 70 hours of
work placement in local businesses.Many of these
experiences led to offers of part time or full time work
for the students involved.

Some Queanbeyan High School students were also
involved in VET through Open Training Education
Network (OTEN), Distance Education (DE) and external
Vocational Education and Training (eVET). Courses
completed were Certificate II Retail, Certificate II
Business Services and Certificate II Animal Studies.

All VET courses studied allowed students to increase
their employability skills through competency based
learning while giving them the opportunity to complete
the optional HSC Examination to contribute towards
their ATAR.

Year 12 students attaining HSC or equivalent
vocational education qualification

43 students completed year 12 at Queanbeyan High
School in 2016. Of this group, all were awarded the
Higher School Certificate. 

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 1

Head Teacher(s) 7

Classroom Teacher(s) 28.9

Learning and Support Teacher(s) 1.6

Teacher Librarian 1

School Counsellor 1

School Administration & Support
Staff

14.68

Other Positions 7.8

*Full Time Equivalent

Reporting of information for all staff must be consistent
with privacy and personal information policies.

The Australian Education Regulation, 2014 requires
schools to report on Aboriginal composition of their
workforce.  Queanbeyan High School has 3%
Aboriginal staff in teaching and non–teaching roles. 

A number of staff retired, were promoted or transferred
throughout and at the end of the year.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree

Professional learning and teacher accreditation

Queanbeyan High School enjoys a great mix 

Teacher Accreditation

The school supports teachers who are permanent,
temporary or casual employees of the Department of
Education. It is inherent that this support covers
awareness of the accreditation process and support for
teachers to undertake peer observation and
professional development including the funding of these
activities.

10 staff are deemed to be provisional currently working
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through their accreditation at the graduate level seeking
accreditation at the proficient standard.

33 staff are accredited with the New South Wales
Board of Studies , Teaching and Educational Standards
and are currently maintaining their accreditation at
Proficient standard.

25 staff were permanent members of staff prior to 2004.
This group of staff will move onto the accreditation
system at the commencement of the 2018 academic
year. The school is working to ensure that this
significant shift in teachers work is supported to ensure
a smooth transition.

Professional Development Framework

The implementation of the Professional Development
Framework  in 2015 in line with the Great Teaching
Inspired Learning policy facilitated a increased focus on
collegial observation of teaching practice. The new
framework has been implemented statewide and
teaching staff undertook refresher training in the policy
and developed professional learning plans in line with
the policy. It is planned that in 2017 that all Learning
and Support staff and administration staff will engage
with the process as well. 

Teaching Observation

All teachers, executive staff including the principal are
required to have completed two observations of their
teaching each year. This occurred to differing levels of
success. Some faculties found staff embraced the
opportunity for feedback of their teaching. Other staff
found the concept confronting. A template linked to the
NSW Teaching standards was produced to support
staff if they wished to scaffold the observation and
feedback.

A number of staff have taken up additional tertiary
education programs at Degree, graduate Certificate or
Masters level and are currently engaged in this
learning. 

5 staff Development days across the school year
covered a range of areas including aspects of the
School Strategic Plan and Mandatory compliance
training. 

Particular focus on Child Protection Training and the
Professional Code of Conduct was covered at the end
of 2016 to ensure Queanbeyan High School had staff
with knowledge and awareness to best support
vulnerable students and students at Risk of Serious
Harm. 

Training around Accommodations and Learning
adjustments to support learners engage fully with
learning and demonstrate their understanding and
application of their work led to a significant increase in
the number of students identified through the National
Consistent Collection of Data survey. Staff identified
that as a group we could strengthen our teaching of
mixed ability groups particularly programming for
multi–ability classes and personalised learning for

Financial information (for schools
using OASIS for the whole year)

Financial information

This summary financial information covers funds for
operating costs to <insert date> and does not involve
expenditure areas such as permanent salaries, building
and major maintenance.

Income $

Balance brought forward 400 537.21

Global funds 515 805.10

Tied funds 603 306.32

School & community sources 222 191.09

Interest 11 397.63

Trust receipts 66 061.05

Canteen 0.00

Total income 1 819 298.40

Expenditure

Teaching & learning

Key learning areas 72 326.63

Excursions 100 275.87

Extracurricular dissections 32 058.10

Library 7 988.82

Training & development 1 298.72

Tied funds 604 452.67

Short term relief 126 998.09

Administration & office 117 459.63

School-operated canteen 0.00

Utilities 165 640.40

Maintenance 70 162.02

Trust accounts 59 001.68

Capital programs 11 560.00

Total expenditure 1 369 222.63

Balance carried forward 450 075.77

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN
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In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2020 students achieving a Band 8 will be
automatically eligible for the Higher School Certificate.
23 Year 7 students achieved either Band 8 or 9 results
demonstrating their personal readiness.  43 Year 9
students achieved results in bands 8, 9 or 10.

The strongest performance of our students for year 7
and 9 was in Grammar and Punctuation and Spelling,
followed by reading. 

Writing was identified as the area requiring most
significant strengthening for 2017.  With work to target
sentence starters, paragraph scaffolding and ALaRM
essay writing, the literacy team is developing a plan to
deliver a comprehensive program for staff to implement
in all classes across all faculties.

Printed on: 7 June, 2017Page 17 of 34 Queanbeyan High School 8216 (2016)



Printed on: 7 June, 2017Page 18 of 34 Queanbeyan High School 8216 (2016)



Students performing at or below National Minimum
standard is greater than the state average.  A specialist
Mathematics teacher will be employed in the Learning
and Support team for 2017 to implement personalized
and small group support for numeracy. Item analysis
will be conducted by the faculty and determine small
groups for short blocks of intervention.

Students performing at or below National Minimum
standard is greater than the state average.  A specialist
Mathematics teacher will be employed in the Learning
and Support team for 2017 to implement personalized
and small group support for numeracy. Item analysis
will be conducted by the faculty and determine small
groups for short blocks of intervention. Wednesday
afternoons the Mathematics Faculty provides free
additional tutoring for all students. 

Premier's Priorities: Improving education results 

Students performing in the top 2 bands of NAPLAN
Reading Year 7 were 17% whilst the state average was
30

Students performing in the top 2 bands of NAPLAN
Writing Year 7 were 3% whilst the state average was
18

Students performing in the top 2 bands of NAPLAN
Spelling Year 7 were 2% whilst the state average was
31

Students performing in the top 2 bands of NAPLAN
Grammar and Punctuation Year 7 were 22% whilst the
state average was 31

Students performing in the top 2 bands of NAPLAN
Numeracy Year 7 were 13% whilst the state average
was 31

 Students performing in the top 2 bands of NAPLAN
Reading Year 9 were 14% whilst the state average was
 25%

Students performing in the top 2 bands of NAPLAN
Writing Year 9 were 1% whilst the state average was
12%

Students performing in the top 2 bands of NAPLAN
Spelling Year 9 were 13% whilst the state average was
26%

Students performing in the top 2 bands of NAPLAN
Grammar and Punctuation Year 9 were 6% whilst the
state average was 22%

Students performing in the top 2 bands of NAPLAN
Numeracy Year 9 were 2% whilst the state average
was 27%

State Priorities: Better services – Improving
Aboriginal education outcomes for students in the
top two NAPLAN bands

Students performing in the top 2 bands of NAPLAN
Reading Year 7 were 14.3%

Students performing in the top 2 bands of NAPLAN
Writing Year 7 were 0%

Students performing in the top 2 bands of NAPLAN
Spelling Year 7 were 28.6%
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Grammar and Punctuation Year 7 were 28.6%

Students performing in the top 2 bands of NAPLAN
Numeracy Year 7 were 14.3%

Students performing in the top 2 bands of NAPLAN
Reading Year 9 were 0%

Students performing in the top 2 bands of NAPLAN
Writing Year 9 were 0%

Students performing in the top 2 bands of NAPLAN
Spelling Year 9 were 0%

Students performing in the top 2 bands of NAPLAN
Grammar and Punctuation Year 9 were  0%

Students performing in the top 2 bands of NAPLAN
Numeracy Year 9 were  0%

Individual growth for students was strong across all
levels of performance. 

Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).

Parent/caregiver, student, teacher
satisfaction

Partners in Learning, Perspectives of Parents at
Queanbeyan High School

The Partners in Learning Parent Survey is based on a
comprehensive questionnaire covering several aspects
of parents' perceptions of their children's experiences at
home and school. It is based primarily on Joyce
Epstein's framework for fostering positive relations
between the school and the community. Successful
schools foster greater communication with parents,
encourage parental involvement in their child's
schoolwork, and enlist parents to volunteer at the
school and participate in school governance. The
survey also provides feedback to schools about the
extent to which parents feel the school supports
learning and positive behaviour and promotes a safe
and inclusive environment.The survey includes seven
separate measures, which were scored on a ten–point
scale. The scores for the Likert–format questions (i.e.,
strongly agree to strongly disagree) have been
converted to a 10–point scale, then averaged and
reported by question and by topic. A score of 0
indicates strong disagreement; 10 indicates strong
agreement; 5 is a neutral position (neither agree nor
disagree).

316 students completed a Tell Them From Me survey.
49 Year 7 students, 73 Year 8 students, 80 Year 9
students, 63 year 10 students, 28 year 11 students, 23
year 12 students completed the survey. 

19 Parents completed the survey. Information was
provided to parents on leaflets given out to all students,
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and also available at the office library and all parent
meetings during the survey window. Computers and
IPADS were available for parent to undertake the
survey at all subject selection and
information evenings. Parents were asked about the
school’s Compressed Curriculum (3+3) College system.
In particular, whether the system should be retained.
Only 3 parents responded to this question and of those,
one responded that they didn’t know the system
because their child had not yet reached Year 11. Of the
remaining 2 responses they were in favour of the
system in reducing stress for students, but concerns
were raised about subjects that have major works and
the time to completed these.

40 Staff completed the survey with 22 Permanent
Teachers,  8 Temporary Teachers,   4 Casual
Teachers,    4 School Administration Officers,  4 School
Learning and Support Officers.    

Staff were asked about the school’s Compressed
Curriculum (3+3) college model system. In particular,
whether the system should be retained. 25% of staff
believed at the time of completing the survey that the
model should be retained.  the majority of staff believed
that it should not be retained and that the school should
return to traditional HSC delivery.

In 2016 the School undertook a Welfare training
program called “Raised Responsibilities’ developed to
action the school Strategic Direction around positive
relationships and quality teaching..  This 12 hour
training course was run over 4 evenings. Training was
provided to create consistency of behaviour
management delivery and teaching across the school
and to provide staff with additional skills in dealing with
difficult situations. 31 staff completed the course.   9
staff elected to undertake data analysis using the RAP
analysis package developed by the NSW Board of
Studies Teaching and Educational Standards. 

 Student Survey 

The student survey measures 38 indicators based on
the most recent research on school and classroom
effectiveness. This report provides highlights based on
data from 316 students in this school that participated
in the survey between 17 Mar. 2016 and 29 Mar. 2016.
The number of students by year level is:•    Year
7:    49    •    Year 10:    63•    Year 8:    73    •    Year
11:    28•    Year 9:    80    •    Year 12:    23

Social emotional Outcomes:

Student participation in school sports 

Students play sports with an instructor at school, other
than in a gym class.•    54% of students in this school
had a high rate of Participation in Sports. The NSW
Govt norm for these years is 48%.•    47% of the girls
and 60% of the boys in this school had a high rate of
Participation in Sports. The NSW Govt norm for girls is
45% and for boys is 52%.

Student participation in extracurricular activities

Students take part in art, drama, or music groups;

extracurricular school activities; or a school
committee.•    27% of students in this school had a high
rate of Participation in Extracurricular activities. The
NSW Govt norm for these years is 24%.•    33% of the
girls and 22% of the boys in this school had a high rate
of Participation in Extracurricular activities. The NSW
Govt norm for girls is 26% and for boys is 22%.

Students with a positive sense of belonging

Students feel accepted and valued by their peers and
by others at their school.•    58% of students in this
school had a high sense of belonging. The NSW Govt
norm for these years is 66%.•    48% of the girls and
67% of the boys in this school had a high sense of
belonging. The NSW Govt norm for girls is 62% and for
boys is 69%.

Students with positive relationships

Students have friends at school they can trust and who
encourage them to make positive choices.•    In this
school, 71% of students had positive relationships. The
NSW Govt norm for these years is 78%.•    75% of the
girls and 68% of the boys in this school had positive
relationships. The NSW Govt norm for girls is 80% and
for boys is 77%.

Students that value schooling outcomes

Students believe that education will benefit them
personally and economically, and will have a strong
bearing on their future.•    71% of students in this
school valued School Outcomes. The NSW Govt norm
for these years is 72%.•    72% of the girls and 71% of
the boys in this school valued School Outcomes. The
NSW Govt norm for girls is 72% and for boys is 73%.

Students that regularly truant

Students skip classes or miss days at school without a
reason, or arrive late for school or classes.•    In this
school, the Student Truancy Rate was 17%. The NSW
Govt norm for these years is 10%•    In this school, the
Truancy Rate for girls was 15% and for boys, 19%. The
NSW Govt norm for girls is 9% and for boys is 10%.

Students with positive homework behaviours

Students do homework for their classes with a positive
attitude and in a timely manner.•    In this school, 41%
of students had positive homework behaviours. The
NSW Govt norm for these years is 54%.•    46% of the
girls and 37% of the boys in this school had positive
homework behaviours. The NSW Govt norm for girls is
57% and for boys is 50%.

Students with positive behaviour at school

Students  that  do  not  get  in  trouble  at  school  for
disruptive  or inappropriate behaviour.•    In this school,
80% of students had positive behaviour. The NSW
Govt norm for these years is 87%.•    88% of the girls
and 73% of the boys in this school with positive student
behaviour at school. The NSW Govt norm for girls is
92% and for boys is 82%.
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Intellectual engagement composite

Students are intellectually engaged and find learning
interesting, enjoyable, and relevant.•    46% of students
in this school are intellectually engaged. The NSW Govt
norm for these year levels is 46%.•    42% of the girls
and 49% of the boys in this school were intellectually
engaged. The NSW Govt norm for girls is 43% and for
boys is 48%.

Students who are interested and motivated

Students are interested and motivated in their
learning.•    26% of students in this school were
interested and motivated. The NSW Govt norm for
these years is 28%.•    24% of the girls and 26% of the
boys in this school were interested and motivated. The
NSW Govt norm for girls is 26% and for boys is 29%.

Effort

Students try hard to succeed in their learning.•    66% of
students in this school tried hard to succeed. The NSW
Govt norm for these years is 66%.•    70% of the girls
and 62% of the boys in this school tried hard to
succeed. The NSW Govt norm for girls is 67% and for
boys is 65%.

Skills (grades)–challenge

Students  feel  challenged  in  their  English,  Maths
and  Science classes and feel confident of their skills in
these subjects.•    26% of students in the school had
scores that placed them in the desirable quadrant with
high skills and high challenge. The NSW Govt norm for
these years is 42%.•    14% of students were confident
of their skills but did not find classes challenging. The
NSW Govt norm for these years is 11%.•    48% of
students were not confident of their skills and found
English, Maths or science challenging. The NSW Govt
norm for this category is 40%.•    12% of students
lacked confidence in their skills and did not feel they
were challenged. The NSW Govt norm for this category
is 7%.

Students with high levels of optimism

Students feel good most of the time.•    42% of students
in this school had high levels of optimism. The NSW
Govt norm for these years is 43%.•    31% of the girls
and 51% of the boys in this school have high levels of
optimism. The NSW Govt norm for girls is 40% and for
boys is 47%.

Students with high levels of happiness

Students are mostly happy with their life.•    37% of
students in this school had high levels of happiness.
The NSW Govt norm for these years is 37%.•    27% of
the girls and 44% of the boys in this school have high
levels of happiness. The NSW Govt norm for girls is
33% and for boys is 41%.

Students with high levels of academic self–concept

Students feel they can do well in their school
work.•    59% of students in this school had high levels

academic self–concept. The NSW Govt norm for these
years is 65%.•    56% of the girls and 61% of the boys
in this school have high levels of academic
self–concept. The NSW Govt norm for girls is 64% and
for boys is 67%.

Effective learning time

Important concepts are taught well, class time is used
efficiently, and homework and evaluations support
class objectives.• In this school, students rated
Effective Classroom Learning Time 6.7 out of 10. The
NSW Govt norm for these years is 6.3.• In this school,
Effective Classroom Learning Time was rated 6.6 out of
10 by girls and 6.8 out of 10 by boys. The NSW Govt
norm for girls is 6.2 and for boys is 6.3.

Relevance

Students find classroom instruction relevant to their
everyday lives.•    In this school, students rated
Relevance 5.8 out of 10. The NSW Govt norm for these
years is 5.8.•    In this school, Relevance was rated 5.7
out of 10 by girls and5.9 out of 10 by boys. The NSW
Govt norm for girls is 5.7 and for boys is 6

Rigour

Students find the classroom instruction is
well–organised, with a clear purpose, and with
immediate and appropriate feedback that helps them
learn.•    In this school, students rated Rigour 6.1 out of
10. The NSW Govt norm for these years is 5.8.•    In
this school, Rigour was rated 6 out of 10 by girls and
6.3 out of 10 by boys. The NSW Govt norm for girls is
5.7 and for boys is 5.9.

Positive teacher–student relations

Students   feel   teachers   are   responsive   to   their
needs,   and encourage independence with a
democratic approach.•    In this school, Positive
Teacher–Student Relations were rated 6.1 out of 10.
The NSW Govt norm for these years is 5.7.•    In this
school, Positive Teacher–Student Relations were rated
5.9 out of 10 by girls and 6.2 out of 10 by boys. The
NSW Govt norm for girls is 5.7 and for boys is 5.7.

Positive Learning Climate

There are clear rules and expectations for classroom
behaviour. Students understand these and teachers
maintain high expectations that they be followed.•    In
this school, students rated Disciplinary Climate of the
Classroom 5.9 out of 10. The NSW Govt norm for these
years is 5.6.•    In this school, Disciplinary Climate of
the Classroom was rated 5.7 out of 10 by girls and 6.1
out of 10 by boys. The NSW Govt norm for girls is 5.6
and for boys is 5.7

Expectations for success

The  school  staff  emphasises  academic  skills  and
hold  high expectations for all students to succeed.•    In
this school, students rated Teachers' Expectations for
Academic Success 6.9 out of 10. The NSW Govt norm
for these years is 7.•    In this school, Teachers'
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Expectations for Academic Success were rated 7 out of
10 by girls and 6.8 out of 10 by boys. The NSW Govt
norm for girls is 7.1 and for boys is 6.9.

Students planning to finish Year 12

Students plan to finish high school.•    82% of students
in this school had aspirations for finishing High School.
The NSW Govt norm for these years is 85%.•    85% of
the girls and 78% of the boys in this school had
aspirations for Finishing High School. The NSW Govt
norm for girls is 89% and for boys is 81%.

Students planning to do an apprenticeship or
VET/TAFE course

 Students plan to finish high school, and afterwards
pursue a trade or apprenticeship program.•    43% of
students in this school planned to pursue a trade or
apprenticeship program. The NSW Govt norm for these
years is 35%.•    45% of the girls and 42% of the boys
in this school planned to pursue a trade or
apprenticeship program The NSW Govt norm for girls is
35% and for boys is 35%.

Students planning to go to university

Students plan to pursue a post–secondary
education.•    53% of students in this school had
aspirations for pursuing a post–secondary education.
The NSW Govt norm for these years is 67%.•    58% of
the girls and 48% of the boys in this school had
aspirations for going to University. The NSW Govt norm
for girls is 73% and for boys is 61%.

NSW Focus on Writing (English)

How often do your English lessons focus on how to
improve your writing?"–    Never or hardy ever (Never)–
26%   In some lessons (Some)– 42%   In most lessons
(Most)–24%    In all lessons (All)8%

NSW Focus on Explanation (Maths)

Students were asked: "How often do your Maths
lessons focus on how to explain your answers in
writing?"–    Never or hardy ever (Never)–19%    In
some lessons (Some)–38%    In most lessons
(Most)–29%    In all lessons (All)14%

NSW Focus on Scientific Concepts (Science)

Students were asked: "How often do your Science
lessons focus on how to write about scientific
concepts?"–    Never or hardy ever (Never)– 20%   In
some lessons (Some)–33%    In most lessons (Most)–
36%   In all lessons (All)11%

Students were asked: "I feel good about my culture
when I am at school."– Aboriginal Students

 Strongly Disagree (SD)–10%    Disagree (D)– 8%  
Neither Agree nor Disagree (NAD)–13%    Agree (A)–
20%   Strongly Agree (SA)50%

Students were asked: "My teachers have a good
understanding of my culture."– Aboriginal Students

   Strongly Disagree (SD)– 24%   Disagree (D)– 7%  
Neither Agree nor Disagree (NAD)–22%    Agree
(A)–22%    Strongly Agree (SA)24%

Year 7 and 8 Students were asked: "Has your
school provided any of the following opportunities
for you? Have you...    

Through the school, identified careers that match your
interests and abilities –   38%

Had advice about which school courses would help you
reach your goals –    33%

Had a one–on–one talk with the school's career
adviser–    17%

Discussed your career plans with a teacher who is not
the school careers adviser–    20%

Received information about different jobs–    22%

Received information about different university
courses–    18%

Received information about different VET or TAFE
courses–    15%

Been on an organised visit to a workplace –    16%

Been on an organised visit to a university campus –  
 10%

Attended an information session about university
study–    14%

Attended an information session about TAFE study–
12%

Year 9 and 10 Students were asked: "Has your
school provided any of the following opportunities
for you? 

Through the school, identified careers that match your
interests and abilities –    50%

Had advice about which school courses would help you
reach your goals –   49%

Had a one–on–one talk with the school's career adviser
–    31%

Discussed your career plans with a teacher who is not
the school careers adviser –    29%

Received information about different jobs –    43%

Received information about different university courses
–    38%

Received information about different VET or TAFE
courses –   28%

 Been on an organised visit to a workplace –    20%

Been on an organised visit to a university campus
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–    40%

Attended an information session about university study
–  17%  

Attended an information session about TAFE study –
14%

Year 11 and 12 Students were asked: "Has your
school provided any of the following opportunities
for you?   

Through the school, identified careers that match your
interests and abilities –    33%

Had advice about which school courses would help you
reach your goals –    35%

Had a one–on–one talk with the school's career adviser
–    37%

Discussed your career plans with a teacher who is not
the school careers adviser –    25%

Received information about different jobs –    23%

Received information about different university courses
–    23%

Received information about different VET or TAFE
courses –    19%

Been on an organised visit to a workplace –    16%

Been on an organised visit to a university campus–
 21%  

Attended an information session about university
study–    20%

Attended an information session about TAFE study –
11%

Year 7 and 8 Students were asked: "At school, have
you participated in... 

Band, orchestra, choir (A)– 10%

School play, drama or musical (B)– 28%

 Student council (C)– 20%

 School newspaper or magazine (D)– 4%

 Community and support work at school (e.g. peer
support, fundraising) (E)– 10%

 Club / society (e.g. chess, debating, computing,
environment) (F)– 10%

 Photography / Art / craft group (G)– 5%

Year 9 and 10 Students were asked: "At school,
have you participated in... 

Band, orchestra, choir (A)– 13%

School play, drama or musical (B)–  17%

Student council (C)–  20%

School newspaper or magazine (D)–  6%

Community and support work at school (e.g. peer
support, fundraising) (E)–  15%

Club / society (e.g. chess, debating, computing,
environment) (F)–  16%

Photography / Art / craft group (G)– 14%

Year 11 and 12 Students were asked: "At school,
have you participated in... 

Band, orchestra, choir (A)– 7%

School play, drama or musical (B)–  8%

Student council (C)–  15%

School newspaper or magazine (D)–  2%

Community and support work at school (e.g. peer
support, fundraising) (E)–  9%

Club / society (e.g. chess, debating, computing,
environment) (F)–  5%

Photography / Art / craft group (G)– 4%

Tell Them From Me – Wellbeing   Surveys conducted
of students and parents compiled for analysis.

Interviews: 60% of staff were interviewed including a
sampling of classroom teachers, Year Advisors, Head
Teachers and Senior Executive.  Sample composition
included representation from each faculty, variation in
level of teacher experience, years of tenure at
Queanbeyan High School, gender, age.

Surveys of All Year Advisors were provided with a
survey identifying major student wellbeing issues and
an evaluation of wellbeing practices and procedures at
Queanbeyan High School. This was compiled for
analysis using the School Excellence Framework. 

Executive Meeting : The results of interviews are tabled
for discussion at the first Executive Meeting in Term 4
(Tuesday 11 October 2016). Head Teachers to discuss
with their Faculty members for tabling at the first Staff
Meeting in Term 4.

Staff Meeting:  Full staff discussion Monday 17 October
2016 with suggestions of approach for the way
forward.The Wellbeing Framework For Schools enables
schools to build on the individual strengths of students
and positions them to succeed and thrive throughout
life. This Student Wellbeing Review will help to equip
Queanbeyan High School to better support its students
at each level of their development through leadership of
quality teaching, learning and engagement.

STUDENT WELLBEING             CONNECT            
SUCCEED                             THRIVE
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 The condition of an individual or group : whether
physical, social, psychological, emotional, spiritual.

–  The quality of life of an individual or group.

–    A state of happiness, satisfaction, or personal
contentment. Feeling good about yourself and being
able to function appropriately.

–    A sense of personal belonging and connection.

–    Being able to achieve goals and aspirations.

Staff consider it timely for a review of student wellbeing
at Queanbeyan High School. Whilst there is a general
feeling that there are many strengths to programs
running, weaknesses have also been identified for
improvement. Staff appear receptive to positive and
authentic change and express an optimistic outlook
though there is some uncertainty moving through this
transition process. A common view expressed is that
each faculty seems to operate effectively, but “we all
need to see and respect what is going on in the wider
school.” The only blockage that could prevent QHS
from connecting, succeeding and thriving is a fear that
nothing might change.The student body at QHS is
generally happy and cooperative contributing to positive
morale. The majority of students are seen to have
positive relationships with each other and with staff. In
fact, QHS is a tightly–knit school where students do
support each other. This is most visible in the inclusion
of students from the Support Faculty. Whilst students
with high self–esteem generally perform well at QHS,
students with lower self–esteem show less pride in their
school uniform, their bookwork, school facilities and
personal achievement. Stronger connections are vital
for this group in order to build a core value of respect
for themselves, other students and staff. Whilst a lift in
culture most recently has been noticed, higher
expectations point to more respectful behaviour,
language and manners. Staff also highlight the need for
more respectful interactions between boys and girls.
Students who lack resiliency skills would benefit from
an intensive program of support to explicitly teach
coping strategies. These are the students who give up
too easily with their work. Review of the rewards
structure may provide further incentive for these
students. Concerns are also expressed that whilst
significant support is targeted at those students
struggling academically, more capable students who
appear to be coping can be neglected. As one teacher
stated, “a lot of kids float about in the grey area and get
over–looked.” Again, over–directed effort may be
expended on those students who exhibit the most
visibly challenging behaviours. A similar sentiment is
expressed regarding the award process at QHS with a
request for review. This will strengthen the confidence
of both parents and the community that we do
acknowledge excellence in effort and achievement.
This will require a balance of resourcing to further
support our students who consistently ‘do the right thing
and try their hardest’.

A significant strength of QHS is the caring staff who are
noted by students as always available to listen and
assist with wellbeing issues. Year Advisors identify

worrisome student wellbeing issues that include:–

–    concerns regarding mental health and emotional
stability including a lack of self–worth as reflected in
classroom outcomes. Staff also  mentioned evidence of
anxiety, psychological problems, depression and a lack
of resilience

–    social issues outside of school related to family,
independent living arrangements and evidence of
alcohol and other substances in the community

–    nutritious food and diet (sugar intake)

–    risk taking behaviours related to both genders

–    relationship difficulties and the loneliness often
generated by puberty (particularly for boys)

–  cognitive weaknesses, particularly writing skills
across all KLA’s.  Whilst research skills are
emphasised, there is a perceived need for greater
writing practice. There is an identified need to develop
a more proactive approach to support students with
significant issues rather than waiting for a big
intervention. Early intervention requires accurate and
accessible information. With increasing quantity and
complexity of information, a clear and effective system
of data entry and storage is required. A proactive rather
than reactive approach also requires close and
effective communication with parents. There are
additional pressures on some students as either home
carers or self–carers. It was felt that systems at QHS
are not always caring for either staff or students as
each face daily issues such as divorce, death, grief and
relationship breakups. Without appropriate training, this
emotional turmoil can then be expressed by
inappropriate behaviours. The school may need to
consider appropriate structures to deliver coping
strategies. A longer term goal would be to teach
mindfulness with higher order concepts such as
self–regulation, self–discipline, a sense of achievement,
self–confidence, self–esteem, risk taking in learning,
positive emotions, life satisfaction and balance.

2.    Behaviour and Discipline in Classrooms
(Classroom Management) A common thread
throughout the review related to a perceived lack of
consistency across the school. The benefits of a
whole–school approach are obvious, but this will
require extensive consultation and collaboration. Some
faculties feel an over–whelming expectation to teach
wellbeing. Mapping of whole–school priorities and
provision of support through professional development
should be a focus of school planning. There is a
diversity of staff at QHS with recognised experience at
both QHS and a range of other schools. This will allow
robust discussion of the best approach for QHS.
Consensus requires 100% assent rather than 100%
agreement. It is suggested that a convenient starting
point for discussion would be the QHS Discipline
Flowchart. Students feel most secure when they ‘know
the rules’ and what is expected of them. There is an
express need for school rules, expectations and
procedures to be widely communicated and
consistently followed with reflection by the student and
appropriate consequences considered. The whole
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school community benefits from a safe, secure school
setting. But this needs re–visiting as a whole–school
initiative with executive leadership. The current roll out
of the QHS expectations of behaviour and
consequences to all faculties to explore should provide
direction towards a clear model for all students and
teachers. This review of behaviour management should
consider effective disciplinary processes and
consequences as well as an effective reward system of
positive reinforcement. A perceived lack of follow
through of consequences has impacted upon staff
morale with a request for an agreed linear progression
of consequences with consideration of flexibility as
required. Whilst Formal Cautions are an effective
strategy, an over–reliance may reduce their
effectiveness. Head Teachers take a key role in
maintaining acceptable behaviour expectations within
their faculties, but would feel better supported by clearly
documented structures, whole–school processes and a
systemic approach. They express the need for a
structure that provides justice and consistency in
behaviour management and empowerment through the
hierarchical levels of authority.

Classroom teachers are looking for a strong and simple
classroom management policy with consistent
procedures. Whilst the ethos of ‘Above The Line’ and
‘Democratic Behaviour’ is understood by more able
students, it is thought to be complex for others to
understand. The terminology is complex for those with
less literacy skills. A simple poster of school rules
(expectations) placed in each classroom for constant
reference and reminders – Respect, Responsibility,
Participation, Prepare, Prompt – and what this looks
like in each faculty area/building should form part of a
school focus. There was a general consensus that this
would be more framed and less ambiguous than the
current behaviour ethos that is geared to a different
clientele that relies on intrinsic values. While Choice
Theory provides guidance for students who are
intrinsically motivated, a supplementary strategy may
need to be considered for the extrinsically motivated
students. Classroom teachers can also be empowered
by being part of the resolution process with
involvement, feedback and support from executive
staff. All levels of the chain of authority look for an
intervention that will work, though at times students
may not respond appropriately and a disciplinary
consequence is required. Historically, staff report a
climate of ‘missing positivity’ as they began to believe
the judgement that behaviour problems that could not
be remediated related to their own inability to find
solutions. Again, there are strengths within faculties
that can be investigated and duplicated to promote a
consistent whole–school approach to discipline.
Classroom teacher buddy systems can provide collegial
support across faculties. Settling routines effectively
used in some geographic locations in the school would
allow students to be more productive school–wide.
Basics like speaking politely, following instructions and
using appropriate language are core expectations that
help set clear boundaries and accountability.
Classroom teachers comment positively on the efforts
of their Faculty Head Teachers to manage behaviour.
There does however, seem to be confusion regarding
the role of Year Head Teacher with a common feeling
that the role may be redundant.  Clarification is required

to create a clear hierarchy.The focus for improved
personal management lies in the junior years,
specifically Year 7 and Year 8. Whilst previous ‘middle
school’ trials may not have been viewed as the
panacea, queries have been expressed as to further
investigation. With many students having up to 17
teachers, a review of the timetabling process may be
worthwhile.In the playground, students are expected to
display the values of the school. Responsible and
respectful behaviours for some junior students may
require explicit teaching of the protocols surrounding
social play. Our school community expects our students
to learn to follow instructions. Giving choices is an
effective means of de–escalating situations, but
students also thrive on clear guidance.Complementary
to behaviour management, many staff expressed the
need to strengthen links between ‘above the line’
achievement and reward. High frequency expectations
such as attendance and the wearing of uniform can be
acknowledged through simple rewards as has occurred
previously though inconsistently with sausage
sizzles.3.    Quality Teaching and LearningThere is a
general feeling that whilst most students at QHS are
pleasant and cooperative, achievement would improve
with an increased level of engagement. Students are
capable but limited by their own expectations. A
weakness of students from rural townships is often their
inability to ‘dare to dream’. The challenge for our
classroom teachers is to inspire our students to pursue
worthwhile and rewarding futures. Non–participation is
reflected in cancelled excursions which may point to the
need for whole–school systematic review and planning
of all activities and variations to routine.Increased staff
expectations should challenge students to achieve their
personal best. There is a fear that standards ‘meet in
the middle’ of those who expect more and those who
accept less. Concerns do exist regarding the BOSTES
ruling for Year 9 NAPLAN from 2017 requiring minimum
standards of Band 8 or higher to progress to the award
of the Higher School Certificate. Staff point to the need
for planning as students transition to Year 7 with
continuity in Learning Support Plans advised by a
transference of data from primary school partners.

4.    School Systems and School Planning – Structures,
Systems, Processes and Programs There is an
over–arching student wellbeing ethos in place at QHS
based upon documents such as :–

•    The Raise Responsibility System Promoting Positive
Relationships

•    Stronger Smarter Principles and Strategies for
Promoting Positive Relationships

•    Choice Theory Reality Therapy Lead Management
Promoting Positive Relationships

The survey of staff revealed a widespread perception of
a lack of consistent structures and processes regarding
student behaviour management with one representative
comment made that “as a school we tend not to focus
on the right things, we are lacking in systems and
structures, we make cursory attempts but they are not
stuck to. People need to be accountable. I need clear
rules to function and so do the kids.”Similar comments
identify too many last minute decisions made due to
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inadequate systems in areas such as examinations and
excursions. There appears to be a close link in the
minds of many staff between these structural
inadequacies and a lack of clarity of role statements
and responsibilities. It also contributes to confusion for
many staff as they have seen many initiatives adopted,
but not always embedded. As one comment
summarises “we have plenty of good ideas, but
implementation is our down–fall.”There was a positive
response from staff regarding the N Award system with
more recent efforts to follow through a system that does
effectively give students time to remediate their efforts.
Students better recognise a hierarchy of consequences
associated with the sending of warning letters.
Conversely, there is a perception that the use of yellow
‘Permission to Leave Class’ forms has helped to curb
unsettled students with less issues resulting. This is an
example of a system that is functioning well. But
Monitoring Cards are not being used across the school
and a revisitation of the Chart of Processes with
Monitoring Cards that was devised in 2015 would be
helpful to Year Advisors. QHS prides itself on its
‘Personal Best’ program. Some staff contribute the
calm and safe environment throughout the school to
this program and philosophy. However, the school
would benefit from a clear and collaborative vision of
what constitutes ‘personal best’. Communication is
identified as an area that can be improved with a
common theme that staff really wish to be listened to.
Sentral is not being utilised as effectively as it could be
and staff generally express confusion in locating
relevant information from the QHS T Drive. Whilst Daily
Muster was considered a distraction at the busy start of
a day, the valuable heads–up regarding student
wellbeing is missing. There is a link to improved school
systems and structures in terms of inputting information
onto Sentral and feedback to staff. Likewise, there has
been irregularity in Student Welfare Meetings due to
other competing school professional development
priorities and this has hindered communication. The
Welfare Team are keen to see a Wellbeing Policy and
Procedures document collaboratively compiled,
clarified, drafted and published with reviewed content,
role statements and flow charts of processes. Priorities
for reinvigoration of wellbeing initiatives include a
reinforcement of the QHS Anti–Bullying Policy and
Procedures, a Scope and Sequence of Wellbeing
activities from transition Year 6 to exit Year 12, a
consideration of the timing of activities such as camps,
refocusing attention on programs that work (such as
Peer Support), consideration of transition points (Yr6 to
Yr7, Yr7 to Yr8, Yr10 to senior) and furthering
connections with primary partner schools through
buddy/mentor opportunities. 

A positive desire has been expressed by many staff to
further explore opportunities to better communicate with
parents with resultant stronger relationships. Staff do
question whether the QHS website is a contemporary
reflection.Completion, update and access of student
support plans (including health plans and behaviour
plans) has been identified as an issue by staff.The
current six year reward cycle based upon the awarding
of qhackas may benefit from review by the Welfare
Team. Any system must be valued by students and
consistently applied by staff to provide incentives to
alter behaviour. Staff comment on the advantages of

building positive incentives into the school structure
with rewards for conforming to simple requirements
such as the wearing of uniform through to higher
expectations related to excellence in personal
achievement.Whilst it was positively commented that
the QHS Achievement Assembly acknowledges the
‘unsung heroes’ who generally do the right thing, some
staff caution the need to observe criteria for such
recognition. The aim of most reward systems is to
move from extrinsic to intrinsic reward over time and
with maturity. In the end they don’t reward for expected
behaviours, but higher order unexpected positive
behaviours. It is up to each class teacher to ‘set the bar’
with commonality across the school in following the
agreed system.As part of a systemic approach,
students need to see the link between actions and
privileges earned. Staff call for a sharper vetting system
for privileges (such as School Socials and
extra–curricular activities) which should tie in with
clarity of consequences. This should create a stronger
link between effort and achievement and the sense of
entitlement to privileges with a well–known and
documented system.Morning Assemblies are seen as
problematic by many staff with a need to investigate
‘assembly control’. This should address perceived
issues such as the responsiveness of seniors, a display
of expected manners and emphasis of the positives
rather than negatives that set the daily tone. Morning
Assembly and Roll Call should set the day up for
success and this contributes to student (and staff)
wellbeing. A review and systemic solution can be put in
place.5.    Supported LearningWhilst there are positive
general impressions of support provided to students at
QHS, in order to provide equity in educational outlooks,
all staff need to be offering personalised and
differentiated learning opportunities to students with
careful planning and review. This will then provide a
sense of achievement and success for all students.
There is a recognised growing need for understanding
autism and strategies to support students.Staff
comment on an “I can’t do it – therefore I won’t try”
culture amongst a section of students. The result is
minimal work completion. Student wellbeing would
benefit from a changed mantra of “What can I
achieve?” rather than “Near enough is good
enough.”The School Learning Support Team has
established links with the Welfare Team and together
must work towards the best use of resources to support
students. Mentoring and enrichment programs are
valued by staff in assisting students to complete
assignments and assessment tasks, in coaching of
content and in improved time management. The work
of the School Learning and Support Officers (SLSO’s)
is also valued in this regard.It is felt that the Learning
Support Team Referral system has improved with an
active, regular and well attended meeting. There have
been requests for more specific feedback from referrals
with access to a published spreadsheet with constant
updates on each child including recommended
strategies for classroom teachers. This will contribute to
a more structured use of available resourcing. Staff do
acknowledge inundation of the Learning Support Team
with demands, especially for junior students with
literacy needs. The role of the Learning and Support
Teacher (LAST) increasingly is focused on working with
staff (rather than students) to build expertise. Less
experienced staff particularly indicate an interest
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interest in knowing more about learning adjustments.
More experienced staff highlight two areas of support
for students – time management skills and the
‘chunking’ of work. Students are too easily
overwhelmed. Without such adjustments, students will
continue to struggle with demands and then risk
disengaging from learning. This can result in student
apathy, disruption in classes and frustration of
classroom teachers. Cognitive issues are viewed by
staff as a very important domain of student wellbeing
and though learning support needs appear to be
increasing, it does depend upon the cohort. An
identified issue is that high school does tend to be
content and outcomes driven compared to primary
school where adjustments seem to be more naturally
made for each student. Staff interviewed commented
on the result that teaching tends to be levelled at the
middle group at the detriment of those at either end of
the spectrum. Staff indicate a willingness to assist with
the preparation and review of Learning, Behaviour and
Risk Management Plans and their placement on
Sentral for ease of access. There is a request for
regular reporting at Staff Meetings of critical student
learning and support needs.Likewise, staff indicate a
willingness to further explore access to Life Skills
programs with revised curriculum for appropriate
students. There is appreciation for the support offered
to the learning of Aboriginal students at QHS, though
again, staff indicate a willingness to assist with review
of Learning Support Plans. Some Aboriginal and ESL
students are less targeted for support as they regularly
try with their work and behave appropriately and hence
‘fly below the radar’. All students at QHS need to learn
to be strong and smart.

6.    Professional Practice There is recognition of past
expenditure at QHS on professional development
including Choice Theory, Quick Tools, Raising
Responsibility, and Kagan cooperative learning. Staff
consider that they have been well–briefed and trained
and should persevere with the valued strengths of
these programs, when applicable, but also note a
degree of ‘program fatigue’. A collaborative need exists
to decide what QHS does well and to focus on these
strengths.Staff step up to fill relieving roles on a daily
basis and although legitimate, these absences do affect
the operation of the school. Some provision of
professional development to fill these roles with
upskilling may be beneficial in allowing the school to
operate smoothly. Staff express the need to feel
prepared and well backed up and to clearly understand
the duties involved in relieving roles. There is an
obligation for senior staff to model best practice
structures and processes (eg. organising an excursion
according to school policy).Professional dialogue may
allow an aligning of expectations regarding the quality
of work output. A common thread is the perception that
the most capable academic end of students could be
more challenged. A suggested strategy is to build up
sustained writing in junior years to meet the demands
of senior work, with particular emphasis on the skills of
analysing and synthesising information.Staff express
the need for strategies to support the learning of
identified students to be delivered by the School
Counsellor, the Learning Support Team and
Queanbeyan Office personnel on a regular basis at

Faculty Meetings, Staff Meetings and School
Development Days. It may be beneficial for all staff to
revisit the de–escalation techniques offered by Non
Violent Crisis Intervention workshops.Collegial
observation of classrooms was mentioned as critical to
professional development. This can be part of on–going
discussions and negotiations between staff and
executive.As a longer term objective, Executive may
wish to consider a common programming and
assessment format at QHS. This would encourage
security in learning for students because of consistency
and certainty and may alleviate some of the anxiety felt
by students with assignments and assessment tasks.
Further to this,  discussion may also consider if there is
room for a common literacy/numeracy approach across
all KLA’s. Many staff raised concerns regarding the
college calendar and how it is coordinated. A careful
review of dates including the spacing of exams,
assessments and reporting functions would provide a
considered overview of the operation of the school that
may help to reduce student and teacher stress. This
would seem to mesh well with feelings that faculties are
embracing new curriculum with organisation of new
teaching programs. A well–organised and well–planned
school sends an important message to students and
parents and ensures that the importance of events such
as examinations is not devalued. An effective school
adheres to well–planned deadlines. Coordination
across the school alleviates unnecessary stress on
both students and staff.When there are problems in our
school operation, as part of our professionalism there
needs to be careful and thorough reflection to build in
positive changes. It is not about criticism or failure – but
instead, collaborative solutions and improvement.
Aligning our faculties with a whole–school approach will
create a strong team

.7.    Effective Leadershipi)    Student LeadershipQHS
offers many excellent opportunities for students to
develop and display leadership skills through such
worthwhile programs as camps, drama, sport and
competitions. Such initiatives help to build self–esteem
and resilience through experiential learning. Staff
commented favourably on Anti–Bullying and Positive
Relationships programs conducted by the PDHPE
Faculty. In addition, there was recognition of the value
of Links to Learning, Youth Axis, Men’s Link, Youth
Frontiers Mentoring Program and other inspirational
speakers to the school.There is an issue that not
everyone participates which can extend feelings of
disconnection for some students and some concerns
do exist for the time that is taken out of academic
programs, especially given the ‘college structure’. This
impacts upon wellbeing with stress and
‘melt–downs’.Whilst ‘Positivity Camp’ and ‘Positivity on
Campus’ are generally regarded as valuable programs,
concerns have been expressed regarding selectivity
with some students feeling excluded from the future
leadership process.    ii) Staff LeadershipThe staff of
QHS welcome the stability of new leadership and
keenly support direction to further improve student and
staff wellbeing. There is a perception that whilst many
initiatives have been introduced in past years, there is a
need to review priorities and embed the most effective
practices. Staff at QHS consider themselves to be quite
resilient and value positive relationships and
collegiality. Staff express their readiness and
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willingness for change. They have been pleased to see
the physical parameters of the school being progressed
and look forward to clear direction from their executive
in other areas. Strong collegiality will be built through
consultation.Important student wellbeing roles such as
Year Advisor, Girls Advisor, Boys Advisor and School
Counsellor are identified by students as helpful when
needed. Many other staff volunteer leadership roles
(eg. Breakfast Club and Lunchtime Library) to provide
both a service and meeting point for certain groups of
students. Staff need to be supported in these roles
through professional training and recognise the need to
refer students on to professional levels of counselling
when required. Clear role statements available to all
staff would provide improved clarity surrounding such
programs, as well as suggested pathways for
escalation of support for significant issues.There is a
call for the development of simple flowcharts that
quickly demonstrate processes as a guide for staff
(particularly new to the school).This is a practical
leadership initiative that could be undertaken across the
school and would be useful to staff because they
provide reassurance of what happens in various
circumstances. Documentation is highlighted as a
major issue for staff new to the school who need to
quickly know how things happen, when and by whom.
An up to date Staff Handbook would be beneficial.
Although more related to staff wellbeing, there were
comments regarding the need to improve the staff
induction process including documentation relating to
policies and procedures. There is an over–reliance on
‘institutional memory’. Relational leadership
accompanied by firm structures and processes would
see a shorter induction period with obvious benefits to
students. It would also assist in unity and consistency.It
is recognised that QHS has a dynamic Welfare Team
and in particular Year Advisors provide a significant
service to students. Year Advisors know their students
well and provide outstanding support. Staff generally
recognise the depth of expertise in the school and look
towards pathways to leadership
experience.8.    Character EducationPositive modelling
by staff results in incidental learning by students in all
areas including the good qualities of leadership,
recognising respectful relationships and demonstrating
responsibility. Explicit instruction is required to teach
appropriate and expected behaviours and values
especially in the junior school where it must be revisited
regularly. The power of repetition is obvious as most
students recite the school song.A recognised strength
of QHS is the provision of alternative pathways for
students including early start school–based
apprenticeships and partial attendance programs that
cater for flexible learning. These generate an improved
likelihood of success. In addition, these students learn
valuable work skills and life values.The ‘core skills’
program is another example where QHS is equipping
students for post–school life and the
workplace.9.    OtherThe College System was often
mentioned by staff with recognition of some strengths
but also numerous weaknesses. Whilst outside the
bounds of this review of student wellbeing, it is worthy
of consideration due to the stress created on students
and staff through pressure of time. Subjects with a
major work component all suffer from compacted time
for completion. The maturity of Year 11 students
competing against an older Year 12 cohort at the

Higher School Certificate also raises questions of
concern regarding disadvantage. Without an external
formal Year 10 examination process, staff find that
students are feeling unprepared and not coping with
HSC examinations within 12 months. The morale then
of students becomes closely linked to staff morale.
Rollover impacts upon all years of the school in terms
of timeframes.

PDHPE Faculty review

The criteria for the PDHPE faculty review was to
analyse faculty programs and assessments;
communication with parents, students and staff; whole
school involvement; and professional relations with the
school community. In addition, particular focus was
placed on determining areas of strength and to pinpoint
areas in which improvements can be made.A total of
106 students were surveyed in regard to their
experiences across the board in PDHPE classes. Their
responses were then collated and analysed and an
overall analysis was undertaken. 32 Parents responded
to a survey giving their perspective on: teacher
knowledge; faculty approachability; strengths of the
PDHPE faculty and areas of improvement; feedback;
assessment task quality, relevance and difficulty; and
the communication they have received with their child’s
teacher.  Staff members outside of the PDHPE faculty
were also asked for their input. Lesson observations
and interviews were conducted with each of the
teachers within the faculty by external, qualified
personnel (H.T. PDHPE, Karabar High School, Ms. N.
Wells and Learning and Support Teacher, Queanbeyan
High School, Ms. H. Klein) to gain further insight and
perspective into the overall organisation, management
and performance of the PDHPE faculty.Faculty
programming and organisation has contributed
positively to the development of whole school initiatives
such as sports days, carnivals, representative fixtures,
excursions and student wellbeing programs. All faculty
members contribute to the efficacy of the faculty and
have input in the development of units of work and
assessments. Feedback has indicated that faculty
members work cohesively and diligently with the aim of
improving student learning outcomes and encouraging
them to lead a healthy and active lifestyle.Student
responses indicated a strong recognition that the
PDHPE staff knew their subject area and were able to
pitch the lesson at an appropriate level for them.
Students acknowledged that there was some variety
within the lessons and many indicated that they
enjoyed their PDHPE/Sport lessons. Students felt staff
were encouraging, approachable and explained work in
a way that enabled them to understand and complete
set work. Students felt staff were able to manage
student behaviour effectively and efficiently which
created a safe learning environment for all. The
majority of students reported PDHPE staff provided
timely and appropriate feedback on all assessment
tasks.Parents indicated via the survey that PDHPE staff
have an excellent understanding and knowledge of
their subject area. They reported that staff were
approachable and most parents were comfortable
discussing issues with them. Parents feel that PDHPE
staff are inclusive and actively encourage students who
are reluctant or who have difficulty engaging. According
to the survey, parents have noted there has been great
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representation at parent/teacher evenings by the
PDHPE faculty. In addition to this, the PDHPE staff give
positive and constructive feedback to students. They
also believe assessments are appropriate, challenging
and age related. In general, parents are appreciative of
the work staff are putting in to improve outcomes for
their children. Parents have entertained the idea of
using a variety of methods to get information across to
them.As a result of this review, the PDHPE faculty will
work further towards differentiating units of work to
cater more fully for the range of students’ learning
needs; endeavour to improve facilities and availability
of equipment and resources for learning; encouraging
students to take ownership of their own progress
through self–reflection and assessment and further
investigating more effective means of conveying all
necessary information related to PDHPE (assessment
tasks, program outlines, key dates etc). Context The
PDHPE Faculty has been able to build on a period of
stability over the past 18–24 months. Staff are settled in
their roles, with a significant proportion being
permanent. This stability has enabled strong links to be
developed within the school and community. The
PDHPE faculty has 5 permanent staff positions and 1
temporary position. The PDHPE faculty runs an
integrated sports program which has encouraged
greater student participation and promoted a higher
level of health and wellbeing. With this base, the
PDHPE Faculty has been able to work diligently and
cohesively to produce programs in line with the
requirements of the NSW Department of Education and
BOSTES. As a faculty we have considered the strategic
directions of Queanbeyan High School – Quality
Teaching and Learning, Positive Relationships, and
Leadership – and have set specific goals for the faculty
to work towards within each area in 2016.In the
strategic direction related to Quality, Teaching and
Learning we have focused upon methods and
evaluation of assessment tasks, as well as
modifications and accommodations to be made within
programs for particular students. For the strategic
direction of Positive Relationships we have run a
number of whole school programs and activities which
enable all staff and students to build and develop
relationships in contexts outside the class room. For the
strategic direction of Leadership there was a focus on
professional learning and development/refinement of
whole school programs. Many staff in the PDHPE
faculty have designated leadership positions within the
school.For the purpose of this review, feedback was
sought in relation to the strategies undertaken by the
faculty in working toward each of these goals and the
effectiveness of these strategies was analysed as a
result.Questions to students and parents related to
assessments, programs, staff approachability and
professionalism, and general communication were
emphasised so appropriate and relevant feedback
could be gained. Questions to staff were in relation to
the faculty’s overall contribution to the school and
general performance.

Mathematics Review

The criteria for the Mathematics Faculty review was:
that the processes and unit programming put in place
with the introduction of the new Australian Curriculum in
Mathematics were considered; and that new initiatives

recently undertaken by the Mathematics Faculty to
support Queanbeyan High School’s Strategic Directions
whilst also addressing students’ needs and subsequent
learning outcomes were evaluated.A total of 241
students were surveyed in regard to their experiences,
prior to rollover into the new academic year, in
Mathematics classes. Their responses were then
collated and analysed by Year level and then an overall
analysis was undertaken. 41 parents responded to a
survey giving their perspective on: their child’s
progress; their awareness of various activities being
undertaken; and the communication they have received
with their child’s teacher. Staff members outside of the
Mathematics Faculty were also asked for their input.
Lesson observations and interviews were conducted
with each of the teachers within the faculty by an
external, qualified person (H.T.Administration, Karabar
High School, Ms. P. Field) to gain further insight and
perspective to the over all organisation, management
and performance of the Mathematics Faculty.Significant
progress has been made in faculty programming – with
comprehensive units of work and reference to available
data, such as NAPLAN results and Learning Support
Team referrals. Record keeping practices are highly
organised within the faculty. All faculty members
contribute to the efficacy of the faculty and have input in
the development of units of work and assessments.
Feedback has indicated that the faculty members work
cohesively and diligently with the aim of improving
student learning outcomes.Student responses indicated
a strong recognition that the Mathematics teachers
knew their subject area and were able, in the large
majority of cases, to pitch the lesson at an appropriate
level for them.Students did also acknowledge that there
was some variety within the lessons and that the new
types of assessments that had been introduced,
including a range of assignments and Mathletics online
tasks,were a good mix. The initiative of the
student–devised reference sheets for Years 7 –10 tests
and examinations has been well received by the
students. Indications are that it has increased student
confidence in their preparation and execution of tests,
however further investigation will be required to see
whether this practice has increased students’ study
skills as they enter senior years of schooling.Students
did demonstrate some recognition of the ‘6 steps to
solving problems’ (emphasising problem solving
techniques) and ‘SMURF’ (checking of mathematical
method and answers) initiatives. These initiatives will
be integrated further into students’ work as time
progresses. The majority of students also indicated that
they looked forward to attending Mathematics classes
most of the time and there was an indication of interest
for an after– school study/tutorial session amongst 33%
of the students overall. Parents indicated via the survey
that they have accessed the variety of methods of
communication with class teachers that is currently
available; the most common being at parent–teacher
evenings.Indications are that they would welcome
further discussions regarding their child’s learning
outcomes.The majority (78%) of parents also
recognised progress in their child’s learning. Parents
provided feedback that Mathletics – as a resource
provided by the school– was utilised on an independent
basis by a significant number (46%) of their children.
Parents also welcomed and valued alternative methods
of assessment of their child’s learning. As a result of
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this review, the Mathematics Faculty will work further in
differentiating units of work to cater more fully for the
range of students’ learning needs; incorporating a
greater variety of activities and the use of concrete
materials within lessons. Assessment tasks will also be
targeted with the view of providing a broader range of
assessments that adequately gauge student
comprehension and learning. Further investigation will
be required to accommodate student need for after
school study/tutorial sessions and efforts to increase
positive communication with parents will continue.

Policy requirements

Aboriginal education

Queanbeyan High School works closely with the
Queanbeyan Local Aboriginal Education Consultancy
Group.  The AECG provides ongoing advice and
assistance to the school staff and students. The
schools is committed to closing the educational gap in
students outcomes between Aboriginal and
Non–Aboriginal students.  Our Aboriginal Education
Officer offers on the ground for our students and
families assisting with students needs to support their
learning outcomes. 

A number of programs connecting students and staff to
country occur throughout the year in one local National
Park visit and one salt water excursion. 

Our Aboriginal Education Team began to implement the
Stronger Smarter Program into the school with a focus
on high expectation relationships of students, staff and
families. Shifting the conversation to improvement of
educational outcomes has been the primary focus of
this program. Our junior AECG coordinated and
conducted a range of cultural programs and key events
throughout the year.  Our Sorry ribbon banner at the
front of the school signaled the start to Reconciliation
Week which included the walk over the bridge in
Queanbeyan.  NAIDOC Week Assembly was well
attended and our community enjoyed traditional bush
foods for lunch.

Our students participated in an IPROUD day at the
NSW Police Academy, delivering Sista Speak to young
primary girls at Queanbeyan South Public School.
 AIME is a program that encourages Aboriginal
students to aspire to further training and education
beyond formal schooling. Further work needs to occur
around the post school destination planning and the
school will explore programs such as Djinggi for 2017.

In 2017 the school plans to implement MGoals for all
Aboriginal students Personalised Learning Plans.
MGoals is a webbased program that displays
information about the local people, land and history
supporting the cultural elements of students learning
and identity.  Not only does it promote local culture,
students use online goals setting tools enabling
collabortion with families and school working in
partnership to support children's' learning. 

Multicultural and anti-racism education

Queanbeyan High School celebrates our diversity of
cultural background with 25% of students coming from
 over 30 different countries countries where English is
their second language.  Our School has an Anti
Racisim Contact Officer  (ARCO) who works with
students experiencing  or committing racism. This role
is supported by significant department of education
policy and resources to support harmonious
relationships between all students irrespective of
cultural background. Supporting the development of the
intercultural relationships, our student body runs
programs on Harmony day.

Other school programs

Wellbeing

The Wellbeing Team consists of six year advisors, boys
and girls advisors, Anti Racism Contact Officer
(ARCO), SRC coordinator and the Head Teacher of
Wellbeing. We formally meet once per fortnight,
informally we work together on a daily basis. We aim to
support all students in feeling safe and supported at
school. On a broader perspective Wellbeing at QHS
includes: school counsellors and representation on the
Learning and Support Team. In 2016 the focus of
wellbeing at Queanbeyan High School was uniform,
attendance and promoting positive behaviour. By the
end of 2016, as a result of student, staff and community
consultation some parts of the uniform were changed to
include black shorts and trackpants and the PE uniform
was also updated. Year Advisors have been working
closely with the Home School Liaison Officer and
Administration Staff to improve student attendance at
school. This is a critical factor for success at school.
Poor attendance is also an indicator of learning, social
and mental health issues. Year Advisors use
attendance as their main indicator of more support
being needed. This is where a referral to our Learning
and Support Team might help to provide the necessary
support for students who are not attending regularly.
Students who attend regularly are more likely to feel
that they belong in the school environment. This
increases their resilience and ensures that students are
participating in their learning. A group of Year 9
students were trained at the end of 2016 to provide a
Peer Support program to assist the incoming Year 7
cohort. The purpose of these programs is to provide
leadership training and opportunities. It is expected that
Year 7 students will benefit from having Year 9
students as their peer supporters. By 2018, it is our aim
to have a stronger social and academic leadership
amongst the junior school cohort. Some programs
promoting positive behaviour and respect that were
included as whole school activities in 2016 were
Motivational Media, Links to Learning, girls and boys
welfare days, Harmony Day, White Ribbon Day and
NAIDOC activities. These activities were targeted to
specific years or groups of students and the SRC also
planned activities to raise funds for designated charities
as well as encouraging participation in school
activities. 

PDHPE
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PDHPE is a core subject for 7–10 students.  Students
are exposed to a variety of topics including self and
relationships, movement skill and performance,
individual and community health and lifelong physical
activity.Students across these years are assessed
using a variety of methods including assignments, class
tests, presentations and practical activities.
Accommodations are made where necessary to ensure
all students are able to meet course outcomes.Those
students with an interest in sport/movement can elect to
study Physical Activity and Sports Studies (PASS) and
Dance.  In 2017 we ran two PASS classes, one of
which studies the course experiencing a variety of
sporting contexts whilst the other class maintained a
focus on Rugby League and Rugby Union, and one
Dance class which had a focus on performance and
composition.  This class participated in the Youth
Dance Festival at Canberra Theatre showcasing skills,
technique and performance qualityTwo College Higher
School Certificate classes ran in 2017.  Five students
achieved a Higher School Certificate in Dance and
twenty students received a Higher School Certificate in
Sport, Lifestyle and Recreation.Sport2016 provided
some excellent opportunities for students to strive for
excellence in their chosen sporting pursuits.
Queanbeyan High students achieved some outstanding
individual results.  Congratulations to all students who
participated with enthusiasm at school sport all the way
through to those who excelled at the highest level.
Notable achievements for 2016 include:Sportsperson of
the Year – Brad Rauter:  Brad excelled on the sporting
field.  He was age champion at the school, zone and
regional swimming carnival, breaking several records
along the way.  Brad swam extremely well at the state
carnival walking away with a silver medal in both the
100m breaststroke and 100m backstroke and a bronze
medal in the 100m freestyle.  Brad was age champion
for the school and zone in athletics and represented at
regional and state level.  Brad was selected in the
U/15’s South Coast AFL side who travelled to Albury for
the State championships.  Whilst unsuccessful in his
bid to make the state squad he performed admirably.
As a thirteen year old, with two more years in this age
division, this was a fantastic achievement. Sporting
Encouragement Award – Emily Siciliano:  Emily
performed extremely well in the pool in 2016.  She was
the school, zone and regional age champion.  At the
state championships Emily was a finalist in a number of
events.Rugby League – Jesse Thompson:  Jesse was
successful in gaining selection in the South Coast
Rugby League team.  From this he was selected in the
Southern NSW squad.  Jesse has also been a
significant member of the Canberra Raiders junior
development program representing at U16
level.Athletics – Taumasina Amon:  Taumasina
represented the South Coast region at the State
Athletics meet.  He is particularly strong in field events
throwing in both Javelin and Discus.Golf – Trent Britton:
Trent placed 2nd at the Regional Golf Championships.
He represented at the State Championships and placed
in the top 20.  Trent is a talent to keep an eye on in the
future.

Technology & Applied Sciences (TAS) 

For many students completing their HSC the result
attained in their TAS subject was their highest result
achieved. The major projects and portfolios that
accompanied the practical courses in IT Timber,
Automotive and Multimedia were well completed and
something students could be proud of. There were also
some outstanding Community and Family Studies
Individual Research Projects that followed the research
process closely and allowed students to thoroughly
investigate a topic of their choice. Students completing
Exploring Early Childhood had the opportunity to visit
child care centres and interact with young children and
understand the benefits of positive relationships on
children. Some students also entered their hand
appliqued baby quilts into the Queanbeyan Show.
These students were all awarded prizes and should feel
extremely proud of their efforts. Senior Visual Design
students produced some outstanding design work.
Through their investigation of the surf brand Santa Cruz
and by following the design process students designed
original tye dyed T–shirts and skateboard decks.The
projects produced in different year groups also
demonstrated the capabilities of our students and the
expertise and commitment of the TAS staff. The Year 9
and 10 Food Technology Pizza task and food Catering
tasks, Year 9 and 10 Timber and Metal projects, and
junior Technology Mandatory projects all showcased
the very practical nature of the faculty. Food
Technology and Hospitality students in Years 9 to 12
showed their food preparation skills when catering for
events such as school functions and the NAIDOC week
morning tea. In 2016, the TAS Faculty expanded the
use of 3D printing with the establishment of a
Technology Room. The use of CAD programs to create
and produce projects has been trialled and the TAS
Staff is constantly up–skilling to work with students in
this developing area.

Learning and Support 

Queanbeyan High School  has five support classes for
delivery of individualized programs of learning. One
class for students with a mild intellectual disability, two
classes for students with a moderate and severe
intellectual disability and two classes for students with
autism.  These classes are grouped according to
students’ individual needs, both academic and social.
Each class is supported with a School Learning
Support Officer (SLSO) as well as a classroom teacher.
The students follow a regular timetable with all KLAs
covered with a variety of teaching staff. Where possible
they are able to have a specialist teacher for TAS.
Students who are in years 9 and 10 are able to be
included in electives and can choose from the available
classes in mainstream, if it is suitable and meets the
goals set in their Individual Transition Plans. Likewise
students can access mainstream subjects in the
College program where appropriate.Itinerant Support
Teachers Hearing (ISTH) that support students with
hearing impairment on a one on one basis and also
within the classroom as needed. LBOTE students have
support from an ESL teacher providing withdrawal
groups for language development and in–class support
to help with accessing curriculum.Learning and Support
Teacher (LaST) provides literacy and numeracy
withdrawal groups for students identified as having
difficulty with basic skills as well as individual
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interventions to support their learning.Application for
Special Provisions for successful completion of HSC
examinations. ACER assessment to provide accurate
baseline for student learning and some strategies to
help support teachers years 7 – 10. Activate
program–providing support for students with
assessment tasks, scaffolding and assisting with
research for successful completion.

HSIE

In keeping with Queanbeyan High School’s motto
“Nothing without labour”, the Human Society and its
Environment (HSIE) Faculty challenges students to
develop a strong work ethic and to value lifelong
learning, empathy and informed citizenship. Our faculty
vision statement is to shape individuals who actively
care about themselves, others and the world we share.
In order to foster this, the HSIE faculty values and
promotes high expectation relationships, safe and
respectful learning environments, learning and
leadership opportunities as well as celebrating
individual successes and improvements. The HSIE
faculty specialises in the planning and implementation
of the History and Social Sciences curricula at
Queanbeyan High School. The HSIE faculty offers
Geography and History as core subjects in Stages 4
and 5 as well as Elective Commerce, Elective History,
Work Education and Aboriginal Studies in Stages 4 and
5. 

The HSIE faculty also offers the following Stage 6
subjects: Ancient and Modern History, Business
Studies, Economics, Legal Studies, and Society and
Culture. The HSIE Faculty aspires to develop in its
students a culture of personal achievement. Our
teaching staff are passionate about their courses and
their collaborative and collegial approach to
programming and development of quality teaching and
learning resources.Other learning paths in HSIE allow
connectivity with the local and regional community.
Fieldwork in Geography and site studies in History
encourage active engagement with local people, places
and issues as well as global events, stressing the
importance of individual responses and broad analysis
and understanding. Some of the excursions
consistently offered are:Sydney Jewish Museum
Sydney University HTA  lectures The Nicholson
Museum, Sydney University The Museum of Ancient
Cultures, Macquarie University The Australian War
Memorial, Canberra Surf Beach, Bateman’s Bay
Canberra Mosque The HSIE faculty has also offered
unique and life changing experiences for students in
Year 10–12. Three overseas excursions have been
organised over the past 8 years which have catered to
students studying Ancient and Modern History in Stage
6. These overseas trips to Greece, Italy, France, Spain,
Belgium and Crete have allowed students to gain
invaluable knowledge and understanding of ancient and
modern societies and cultures, which are relevant to
their studies and will inform them as citizens; giving
students an opportunity to experience a variety of
nationalities, backgrounds and life experiences. 

The HSIE faculty Queanbeyan High School offers
Geography and History as core subjects in Stages 4
and 5 as well as Elective Commerce, Elective History,

Work Education and Aboriginal Studies in Stages 4 and
5. Commerce provides the knowledge, skills,
understanding and values that form the foundation on
which young people make sound decisions on
consumer, financial, business , legal and employment
issues. At Queanbeyan High, Commerce is a dynamic
subject that provides a great foundation for business
and legal studies in the senior years. History elective is
an enrichment option for Year 9 and 10 students.
Current students are enjoying a deeper understanding
of the historical process, investigating the Aztecs, a
thematic study like crime and punishment or slavery
and their own interest project towards the end of the
year. Work Education provides students with an
opportunity to develop knowledge and a contemporary
understanding of the world of work, the diverse sectors
within the community, and the roles of education,
employment and training systems. The course includes
a practical component in which students will complete a
short work placement model. Aboriginal Studies
provides students with the opportunity to gain
knowledge and understanding of Aboriginal Peoples of
Australia, their cultures and lifestyles. It is not just a
course for Aboriginal students, but a great opportunity
for ALL students to understand the diversity of
Aboriginal Peoples. It provides wonderful opportunities
for local community engagement, excursions and
networking with other students. It also provides
meaningful ways of engaging with issues relevant to
young Aboriginal people. This semester we have been
visited by guest speakers from the local Aboriginal
community and look forward to visiting local Aboriginal
organisations later in the year. Furthermore, the
Aboriginal Studies class is looking forward to playing a
role in the management of the school’s Native Garden,
cultivating Indigenous plants from the local area. The
HSIE faculty also offers the following Stage 6 subjects:
Ancient and Modern History, Business Studies,
Economics, Legal Studies, and Society and Culture.
Ancient History inspires students to engage in both the
interaction of societies and the impact of individuals
and groups on ancient events and ways of life. As
Marcus Garvey once said “A people without the
knowledge of their past history, origin and culture is like
a tree without roots”. It is invaluable, for to be unaware
of history is to be ignorant of those forces that have
shaped our social and physical worlds. Students in the
HSC course focus on famous events such as the
eruption of Mount Vesuvius in Pompeii, the impact of
personalities such as Agrippina the Younger, Caligula,
Nero and Claudius and societies such as Ancient
Sparta; comparing past to present and present to past
by exposing them to a variety of perspectives on key
events and issues.The study of Modern History
provides students with the opportunity to engage in the
events that have shaped the modern world. Using the
interpretation of various sources, students investigate
the motivations and actions of individuals and groups
and how these have influenced the world politically,
socially and culturally. Historically, the school has
focused on the Civil Rights Movement in the USA and
the Boxer Rebellion in China for the Preliminary course
and Germany as the National Study and Personality in
the HSC course. We are excited about the recent
changes to the Modern History Stage 6 Syllabus and
look forward to investigating new areas of study in
different regions of the world, for example, South East
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Asia. Modern History also provides students with
wonderful opportunities to attend excursions to relevant
museum exhibitions and in the past we have
undertaken studies of feature films released in cinemas
during the relevant unit of study.Business Studies
fosters intellectual, social and moral development by
assisting students to think critically about the role of
business and its ethical responsibilities to society. In
addition, a significant feature of Business Studies is its
relevance to the full range of HSC students, as it
provides useful knowledge and competencies for life. In
2017, students will be building on past successes by
expanding our case work program with visits planned to
planned to major companies and involvement in the
Australian Business Competition in the future.
Economic decisions have a crucial influence on the
quality of life experienced by people throughout the
world. The study of economics can help individuals,
groups and societies make choices that assist them to
improve their quality of life. Students will benefit from
the study of economics if they engage intend to
progress into business, accounting and finance, media,
law, marketing, employment relations, tourism, history,
geography or environmental studies.The Legal Studies
course offers excellent preparation for life through a
study of the legal system, it's principles, structures,
institutions and processes. It allows students to
question and evaluate legal institutional structures in
the domestic and international environments and to
undertake a comparative analysis of other political and
institutional structures. Society and culture opens
students' eyes to the invisible forces creating and
shaping the world around us. We explore international
cultures, belief systems and popular culture. The HSC
course requires an intensive personal investigation into
a sociological question of interest which has seen
previous students interrogate topics such as gender
expectations in sport, the legacy of WWI on
contemporary Australia and perceptions of beauty.
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