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Introduction

The Annual Report for 2016 is provided to the community of Canterbury Boys High School as an account of the
school's operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Ms Belinda Giudice

Principal

School contact details

Canterbury Boys High School
Holden St
Canterbury, 2193
www.canterburb-h.schools.nsw.edu.au
canterburb-h.School@det.nsw.edu.au
9798 8444
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Message from the Principal

Canterbury Boys High School is a dynamic and highly successful school. In part,  this is evidenced by our students,
parents and staff who are regularly recognised at local, state and national levels for achievements in academics, Quality
Teaching and Student Wellbeing.

Our school is a strong community–based centre of learning with a strong and coordinated focus on boys' education. We
provide the young men of the Ashfield, Canterbury, Campsie and Marrickville areas with a comprehensive, relevant and
enjoyable curriculum.

We pride ourselves on high academic standards and providing differentiated, personalised learning to empower students
to achieve their academic and social potential. Staff are passionate about boys' education and preparing students to be
21st–century lifelong learners and active citizens in a global community. 

In 2016, Canterbury Boys High School continued its proud history and tradition of academic excellence and student
success. The school pursues excellence for every student by maximising student engagement in a safe, caring and
supportive environment; welcoming strong parent and community partnerships; and utilising the vast expertise of our
dedicated teachers. Students continued their participation in a variety of university and business mentoring partnerships
that enriched their educational experience and achievement.

The school continued its work on embedding the three strategic directions of the 2015 to 2017 School Plan into school
processes and practices.

 • Connected Learning – building meaningful partnerships beyond the school
 • Staff Learning  – fostering quality teaching and building capacity and leadership within the school
 • Student Learning– building student success as lifelong learners

We went through the process of External Validation as part of the School Excellence reform. This showcased many great
achievements across the school across the domains of teaching, learning and leading.

The school has benefited from extra funds through the Resource Allocation Model (RAM) and employed an extra Deputy
Principal, Technology Support Officer, Transition Advisor, School Learning Support Officer, Fitness Program Coordinator
and Community Liaison Officer. A range of literacy and numeracy enrichment programs were funded by RAM.

I certify that the information provided in this report is the result of a rigorous school self–assessment and review process
undertaken with staff, parent and student leaders and provides a balanced and genuine account of the school’s
achievements and areas for development.

Ms Belinda Giudice

Principal
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School background

School vision statement

The purpose of Canterbury Boys High School is to build confident, caring and articulate citizens of the 21st Century who
actively strive to achieve their personal best and take pride in themselves, their school and their diversity.

School context

Canterbury Boys High School (352 students, 90% LBOTE) situated in Sydney’s inner–west, focuses on quality teaching
and learning in a supportive environment that encourages boys to take responsibility for their own learning. Strong
partnerships beyond the school provide a range of learning opportunities to ensure a successful transition from school to
work or further study. 

Our school has a culture of high expectations that values diversity, where truth, honour and respect are embedded in all
aspects of school life. We aim to provide differentiated, individual learning to empower students to achieve their
academic and social potential.

Staff are passionate about boys’ education, and preparing students to be 21st–century lifelong learners and active
citizens in a global community.
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Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, the school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading. During the external
validation process, an independent panel of peer principals considered our evidence and assessment of the school’s
progress, aligned with the standards articulated in the School Excellence Framework.

The results of this process indicated that in the School Excellence Framework 
 •  Domain of ‘Learning’, the school is sustaining and growing in the area of ‘Learning Culture’; delivering in the

elements of ‘Wellbeing’, ‘Curriculum and Learning’ and ‘Student Performance Measures’; and working towards
delivering in the element of ‘Assessment and Reporting’.

 • Domain of ‘Teaching’, the school is delivering in the element of ‘Effective Classroom Practice’, ‘Collaborative
Practice’, ‘Professional Standards’; and working towards delivering in the elements of ‘Data Skills and Use’ and
‘Learning and Development’

 • Domain of ‘Leadership’ the school is Delivering  in all  four of the elements of the framework of ‘Leadership’,
‘School Planning, Implementation and Reporting’, ‘School Resources’, and ‘Management Practices and
Processes’.

The school delivers on priorities outlined in the School Plan evidenced by the broadening of university and business
partnerships, combined with the strong retention, ATAR eligibility and post–school destination data. Attendance is closely
monitored and long–term data confirms above–state norms in this area. Evidence presented such as NCCD data
collection and the use of career and transition plan data confirms the processes used to identify, address and monitor
student learning needs. There is evidence of integrated planning and delivery to support equitable provision of curriculum
through elective choices and ATAR/non–ATAR pathways to meet the diverse needs of students.

Business Intelligence data indicates that the school is excelling in value–added growth from years 7 to 9 and sustaining
and growing from years 9 to 12. The school is focusing on data use and its flow–on effects to support differentiated
curriculum delivery into assessment and reporting.

Our self–assessment and the external validation process will assist the school to refine the strategic priorities in our
School Plan, leading to further improvements in the delivery of education to our students. Future directions include: 

 • Improve teacher and leader understanding of data and how it can effectively be used at the school, faculty,
classroom and individual student level (Data Skills and Use)

 • Develop formal induction and quality teacher professional learning programs to support colleagues at all career
progression points aligned to the Australian Professional Standards for Teachers (Learning and Development,
Professional Standards)

 • Lead the implementation of a Differentiated Curriculum Strategy as per current School Plan priorities (Effective
classroom practice, Curriculum and Learning, Assessment and Reporting, Collaboration, Data Skills and Use)

 • Investigate improving teacher pedagogy through a framework such as ‘Visible Learning’ (Effective Classroom
Practice, Curriculum and Learning, Assessment and Reporting, Collaboration, Data Skills and Use)

 • Evaluate the school’s wellbeing system to align strategically with the DoE Wellbeing Framework (Wellbeing)
For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

CONNECTED LEARNING: Building meaningful partnerships beyond the school

Purpose

To foster a collaborative culture within and beyond the school that enhances our relationships with the wider community.
This culture values partnerships that are inclusive, sustained and embedded in the curriculum encouraging student
responsibility and providing opportunities for them to explore future pathways in real world settings.

Overall summary of progress

 • 67% of ATAR eligible students achieved university offers.
 • Student success and aspiration enhanced through Transition Adviser and Careers Adviser leading Career and

Transition Plans for all students 9–12.
 • Student engagement in learning increased through participation of students across years 7 to 12 in university

programs (University of Sydney Compass and UNSW Aspire programs), business mentoring programs (Talking
Law, ABCN, RAISE Youth Frontiers) and community partnership programs (Belmore PCYC, Fusion).

 • Opportunities to explore multiple pathways were evidenced by successful completion of the VET Audit. VET
Construction was introduced to stage 6 students in 2016.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 • Students’ learning aspiration
increases evidenced by
participation and learning related
to university and aspiration
programs

 • Expanding relationships with universities through
USyd Compass, UNSW ASPIRE and USyd STEM
Academy and collaboration with UoW and WSU.
 • Tell Them From Me data indicates 84% of
students have aspirations for finishing high school
and 68% have aspirations for university. The NSW
Government norm for boys is 81% and 60%.

0.3 Transition Advisor (Low
SES RAM funding)

$32, 969.54

 • COS students participate in a
comprehensive curriculum and
transition program to raise
exposure to the opportunities at
the school

 • Significant expansion of links with partner primary
schools including 120 Year 5 students in
the STEAM Enrichment Program and transition
programs for Stage 3 across 10 primary schools.
 • 100% staff participation in the Canterbury
network COS TPL program; includes staff
participation in Quality Teaching Rounds across the
COS and expansion of this process at CBHS

 • Growing popularity of the
CBHS social media networks as
a means to communicate with
parents and community members
the school’s activities and
promote visible and increased
engagement

 • School website receiving up to 2000 website hits
per week. The average is 580 hits per week which
is over a 300% increase from previous years.
Across 2016, the website received 30,290 page
views and 7679 visitors.
 • Significant expansion of Twitter and Facebook
accounts. Twitter followers have increased from
159 (beginning of 2016) to 580. The Twitter site had
35, 896 visits in 2016 and there were 326.3K
impressions.

Next Steps

 • Continue participation in the university preparation programs (Compass, Sydney University and Aspire, UNSW)
and business mentor programs such as Talking Law, ABCN and the Hospitality Partnership Scholarship Program
with Canterbury Hurlstone Park RSL.

 • Lead the teacher professional learning across the Canterbury network Community of Schools program
 • Expand the curriculum and transition program; includes the PS transition program in STEM
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Strategic Direction 2

STAFF LEARNING: Fostering Quality Teaching and building capacity and leadership within the school

Purpose

To enable all staff to be active, fearless, reflective and collaborative members of an engaged and collegial community of
learners. By implementing the Australian Professional Teaching Standards and collaboration across the KLA’s, the
school will foster curriculum innovation, quality teaching and leadership capability that inspires learning.

Overall summary of progress

 • Whole–school professional learning focused on the School Excellence framework informing teaching practice and
directing the introduction of initiatives such as the class profiles, expansion of the Quality Teaching Rounds and
the coding of units of work and assessment tasks aligned to the NSW QT Framework. 

 • Participation in external validation built the capacity of staff.
 • Teachers reflected on the implementation of the first cycle of the 3 + 3 Compressed Curriculum; the Year 11

students outperformed their Year 12 counterparts in comparable HSC subjects. Pedagogical reflection informed
teaching in the 2016/17 curriculum cycle.

 • The classroom observation aspect of the Performance and Development Framework (PDF) was strengthened
through the introduction of a common and transparent observational practice pro forma that was developed
through consultation with all staff.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 • Staff ability to recognise and
plan for differentiated curriculum
increases through engagement
with class profiles created for
Stage 4 and 5 students.

 • Class profiles for Stages 4 and 5 created.
Cross–KLA professional learning in differentiation
strategies was applied based on the profiles.

 • Teacher capacity at the
individual and whole school level
improves through participation
and evaluation against PDP
performance goals

 • All teachers demonstrated an awareness of
teaching standards, the school plan and the
performance and development framework in their
PDP.  The PDP process strengthened through the
use of an agreed staff observation proforma.

 • Teacher leadership capacity at
the individual, faculty and whole
school level improves through
participation in external
validation.

 • All staff contributed to evidence collection and the
self–assessment tool. The school successfully
completed External Validation and the outcomes
were shared through professional learning. Staff
strategic direction teams were modified to reflect
the results of Validation and provide
additional teacher leadership opportunities.
 • The inclusion of a second Deputy Principal
supported the educational leadership strategy of the
school

$40,000 additional Deputy
Principal (RAM equity
loading for socio–economic
background)

Next Steps

 • Development of a strategy informed by internal and external data that supports student learning and performance
in readiness for the HSC Stronger Standard reforms. The Literacy and Numeracy Team will support this process. 

 • Teacher and leader participation in the DoE pilot program, Enhancing Data Skills and Use; an assessment
pedagogy project aimed at improving the data skills, leadership, curriculum and assessment aspects of the School
Excellent Framework self–assessment.

 • In–residence partnerships to support literacy engagement and build capacity.
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Strategic Direction 3

STUDENT LEARNING: Building student success as lifelong learners

Purpose

To foster an environment that encourages students to excel as 21st–century learners who value their learning within and
beyond the classroom.  Students will be nurtured to become resourceful and resilient lifelong learners. They will think
critically, empathetically and ethically contributing to their world as global citizens and belonging to a community that
celebrates student diversity in a culture of high expectations.

Overall summary of progress

 • Consultation with staff, students and parents led to the introduction of an additional 100–hour Stage 5 curriculum
elective to support student achievement, engagement and transition from stage 5 to 6.  The following courses were
introduced for the 2016/17 year: Electronics, Graphics Technology, Film and Drama, Skills for Work and Life,
Photography and Digital Media, and STEM. These subjects support student interest and aspiration.

 • The school expanded its community and student belonging programs through the establishment of a Breakfast
Club, increased participation in White Ribbon activities and a comprehensive volunteering at BUPA Nursing Home.
The school received state and national recognition for the 'Kids Say No Healthy Relationships Program' and
students within the BUPA Volunteering initiative received a Premier's Award for Volunteering

 • Led by the Learning and Support Team, the LINK, Social Skills and Multicultural Mentoring programs were all
effective targeted programs to support student inclusion and achievement.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 • Personalised learning, support
and transition plans are created
to support the educational, social
and emotional needs of all
students.

 • Improved tracking of learning needs is in place
through Learning Support spread sheets, Year
Adviser tracking spread sheets and YARC testing
for 7–8 students to inform learning needs  and
in–class support by SLSO

1.0 SLSO

$34, 490 (RAM equity
loading for low level
adjustment for disability);
$8, 400 (Integration
Funding Support)

 • Increased student confidence
in the school’s ability to deliver a
contemporary 21st–century
education that enriches student
learning outcomes.

 • Continued support of implementation of new
technologies and curriculum supporting student
learning

0.2 TSO

$23,355 (RAM equity
loading for socio–economic
background)

 • TTFM data indicates improved
positive relationships between
school community members and
enhanced sense of belonging.

 • Continued employment of the SSO and CLO to
deploy programs to enhance wellbeing, belonging
and harmony. The school is also working towards
becoming a White Ribbon School. 

0.6 SSO – $21, 400 (RAM
equity loading for
socio–economic
background); $42, 300
(RAM Flexible funding for
Student Wellbeing)

0.2 CLO – $11,155 (RAM
equity loading for
socio–economic

Next Steps

 • Planning and implementation of the Sydney University Mindfulness and Wellbeing Program to enhance
staff capacity to teach strategies for student wellbeing.

 • Expansion of Volunteering programs to enhance engagement with a Certificate I in Volunteering.
 • Formal recognition of the school as a White Ribbon School; with targeted initiatives supporting this.
 • New methodologies for tracking student wellbeing and learning needs will be investigated through LMBR
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading  • Partial funded full–time employment of
SLSO for student in class support
 • Participation in a Certificate III Hospitality
program supporting Aboriginal student

$1,822

English language proficiency  • The 0.8 EAL/D teacher supported 97
identified students . 
 •  EAL/D mixed ability classes in Stage 4
were established and these classes were
supported through team teaching and
resource development.
 • Intensive Literacy classes supported year 7
and year 8 students

$96,159

Low level adjustment for disability  • NCCD collection of data informed in– class
support and use of 1.0 LAST and SLSO time.
Staff and student feedback indicated
additional support assisted with students’
class and assessment work. NAPLAN
value–added growth outstanding from Year 7

$136,511

Socio–economic background  • Employment of an additional Deputy
Principal, Transition Officer, CLO, SSO and
TSO support a range of school plan priorities
including fostering quality teaching, leading
student wellbeing and increasing partnerships
with universities, business and the school
community

$65,393 (2016 funds)

$42,000 (unspent funds)

Support for beginning teachers  • Extensive professional learning provided to
Beginning Teacher aligned to PDP goals
 • Beginner Teacher works towards
accreditation at Proficient in 2016–engaging
in reflection and refinement of programs and
classroom learning both independently and
through classroom networks

$9,770
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 449 407 387 352

Girls 0 0 0 0

Student attendance profile

School

Year 2013 2014 2015 2016

7 93.4 95.8 92.6 93.1

8 91 91 93.6 89.5

9 91.6 93.3 90.5 89.3

10 90.1 91.2 90.2 86.6

11 86.8 90.8 88.9 91.8

12 89.7 90.7 88.7 89.1

All Years 90.2 91.9 90.6 89.7

State DoE

Year 2013 2014 2015 2016

7 93.2 93.3 92.7 92.8

8 90.9 91.1 90.6 90.5

9 89.4 89.7 89.3 89.1

10 87.7 88.1 87.7 87.6

11 88.3 88.8 88.2 88.2

12 90.1 90.3 89.9 90.1

All Years 89.9 90.2 89.7 89.7

Management of non-attendance

In 2016, the school reported state average attendance
data with a rate of 89.70%. Considerable whole school
effort is placed on ensuring that attendance levels
remain high. Specific year group attendance is as
follows: Year 7 93.1%,Year 8 89.5%, Year 9 89.3%,
Year 10 86.6%, Year 11 91.8% and Year 12 89.1%,

Non–attendance is managed by an electronic
messaging system and school and DoE follow–up
through the Home School Liaison Officer (HSLO)
program. The school regularly monitors student
attendance and works with students, their parent/carers
and external agencies to support attendance and
participation at school.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

0 0 12

Employment 0 0 13

TAFE entry 4 0 5

University Entry 0 0 46

Other 0 0 3

Unknown 0 0 21

The 2016 HSC cohort have pursued a variety of career
pathway options. 54% of students successfully
transitioned into tertiary studies, including university. In
addition, students commenced apprenticeships,
traineeships, and employment. A small number of
students are seeking employment or were not
contactable.

Courses undertaken at university include Policing;
Sports and Exercise Science; Civil, Biomedical,
Mechanical or Software Engineering, CyberSecurity; 
Information Technology; Science; Computer, Medical
and Social Science; Business; Commerce;
Construction Management; and Media and Advertising.

Students at TAFE have chosen courses in Hospitality,
Construction and Building, Media Technology and
Screen and Media.

Students at private colleges have chosen courses in
Information Technology and Fine Arts.

Students are undertaking apprenticeships or
traineeships in Electrical, Hospitality and Carpentry.

Year 12 students undertaking vocational or trade
training

Seven students (12%) studied vocational education
and training courses at TAFE as part of their HSC. Four
students studied T–VET courses and all were
successful in achieving qualifications. These were in:
Health Services Assistant (Certificate III), Baking
(Certificate II), Hospitality (Certificate II) and Animal
Care (Certificate II). In addition, three students studied
SBAT courses and achieved qualifications in Carpentry
(Certificate II), and Warehousing Operations (Certificate
II).

In the school delivered frameworks, Information and
Digital Technology (IDT) and Construction, 100% of
students completed the mandatory work placement.
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Year 12 students attaining HSC or equivalent
vocational education qualification

100% of Year 12 students completed their HSC. 100%
of Year 12 students enrolled in IDT and Construction
achieved a Statement of Attainment at Certificate II
level in their VET framework studies. .

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 1

Head Teacher(s) 6

Classroom Teacher(s) 18.4

Learning and Support Teacher(s) 1

Teacher Librarian 1

Teacher of ESL 0.8

School Counsellor 1

School Administration & Support
Staff

6.38

Other Positions 4.8

*Full Time Equivalent

The Australian Education Regulation, 2015 requires
schools to report on Aboriginal composition of their
workforce. There are no Aboriginal staff members
currently within the workforce composition.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 43

Professional learning and teacher accreditation

All teaching staff participated in significant professional
learning. Across the targeted SDD’s, this included
21st–century learning, compressed curriculum,
innovative student wellbeing practices and preparation
for External Validation.

Other significant school–based professional learning
programs were: staff participation in External Validation
and School Excellence reform, understanding and
responding to the HSC Results Analysis Package and
SMART data, and differentiating the curriculum for
EAL/D learners and gifted and talented students. Stage
6 teachers participated in instructional rounds with the
introduction of the compressed curriculum. The school
participated in the Canterbury Community of Schools
TPL Network. The total expenditure on teacher
professional learning was $33,005 in 2016,
approximately $951.15 per  staff member.

In 2016, there are three new scheme teachers working
towards accreditation with the NSW Education
Standards Authority (NESA). Nine new scheme
teachers  are maintaining accreditation with NESA at
Proficient levels. Several teachers have expressed
interest in seeking voluntary accreditation at Highly
Accomplished or Lead in 2016 and have started to
attend Department of Education information sessions.
These teachers have participated in a discussion group
to share information and to better understand the
evidence that supports each Standard.

There were three beginning teachers on staff during
2016.
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Financial information (for schools
using OASIS for the whole year)

Financial information

This summary financial information covers funds for
operating costs to 1/12/2016 and does not involve
expenditure areas such as permanent salaries, building
and major maintenance.

Income $

Balance brought forward 242 722.00

Global funds 390 659.00

Tied funds 239 499.00

School & community sources 149 131.00

Interest 6 541.00

Trust receipts 18 481.00

Canteen 0.00

Total income 1 047 033.00

Expenditure

Teaching & learning

Key learning areas 86 898.00

Excursions 11 824.00

Extracurricular dissections 62 185.00

Library 8 253.00

Training & development 0.00

Tied funds 246 344.00

Short term relief 43 557.00

Administration & office 162 297.00

School-operated canteen 0.00

Utilities 87 979.00

Maintenance 35 516.00

Trust accounts 13 053.00

Capital programs 0.00

Total expenditure 757 906.00

Balance carried forward 289 127.00

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

The 2016 NAPLAN results showed outstanding
improvement for students. The best performing domain
is numeracy for both year 7 and 9 students with 94% of
year 7 and 96% of year 9 students above national
minimum standard. 92% of year 7 and 88% are above
in the reading domain.

In the key measure of success–student growth, the
school consistently outperformed Department of
Education schools and the schools across the entire
state. This has been the case for the past five years.

In 2016, the state average for improvement in reading
was 38.1, our year 9 students improved by an average
of 59. The school recorded improvement of over 60
points in Numeracy (65.8) whilst the state average
growth was 58.9. The school also exceeded the state
average in Grammar and Punctuation with a score of
38.5 and Spelling with a score of 48.7. Writing growth
could not be assessed in 2016.

The My School website provides detailed
information and data for national literacy and numeracy
testing. Click on the link http://www.myschool.edu.au
and insert the school name in the Find a school and
select GO to access the school data.

Printed on: 28 April, 2017Page 12 of 16 Canterbury Boys High School 8107 (2016)



Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).

In 2016, the HSC was completed by students studying
the traditional curriculum model and for the first time,
the compressed curriculum model. The traditional
model saw students complete 10 or more units of HSC
study. Within the compressed model, students
completed both the Preliminary and HSC courses
within the calendar year for their first six units.  The
graphs indicate both sets of results. Comparable results
(English and Mathematics subjects, Business Studies
and Chemistry) indicate a higher level of results using
the compressed curriculum model. This model will
continue into 2017.
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Parent/caregiver, student, teacher
satisfaction

Parent feedback was sought on a variety of issues in
2016. A priority focus was feedback on the
implementation of the first year of the compressed
curriculum. Parents also gave unanimous feedback
related to the introduction of an additional Stage 5
elective. Parents were consulted by the Department of
Education Communications and Engagement team
where they indicated they felt welcomed and satisfied
that the school listens to their needs. Parents are
supportive of the school expectations and the
opportunities given to student learning. The school
introduced Community Consultation forums which were
held once per term. The forums were an additional
opportunity for parents and community members to
consult on a range of issues pertaining to the school.

Through the process of external validation, staff
evaluated a variety of school practices against the
School Excellence Framework. Staff identified
significant support for the compressed curriculum
model and the introduction of a third stage 5 elective as
a clear strength of the school to expand curriculum
choice within an innovative format. Other practices
identified as strengths include: the range of
extra–curricular and wellbeing programs students can
participate in and the strong university partnership
programs with UNSW and Sydney University. This
includes being selected as a STEM partner school with
the University of Sydney. Tell Them From Me data
provided strong evidence for the inclusive school
learning culture that these programs provided.

Students were heavily involved in focus groups and
surveys for external validation and provided feedback
to the Department of Education Communications
directorate.  They spoke strongly in the compressed
curriculum model and fully supported the introduction of
an additional stage five elective. Students indicated
benefit from all programs in the end–of– year Tell Them
From Me survey data, with students indicating a higher
than state average sense of belonging and participation
in extra–curricular activities.

Policy requirements

Aboriginal education

The Aboriginal Education and Training Policy is
implemented across the school.  The strength,
diversity, ownership and richness of Aboriginal cultures
and Custodianship of Country are respected, valued
and promoted within the school. Aboriginal students
receive fair, equitable, culturally inclusive and
significant educational opportunities to gain a quality
education as a foundation for enriching their life
chances and achieving their full potential.   Aboriginal
students have access to a variety of educational
opportunities in a range of settings including TAFE,
Traineeships, Work experience and Scholarship
programs.

A number of strategies are utilised to assist students in
achieving their individual and educational objectives.
Effective elements implemented to help achieve these
objectives are: strengthening relationships, enhancing
student engagement and promoting ongoing learning.

In 2016, Aboriginal students were further supported
through:
 •  Completion and review of Individual Education

Plans (IEP) of Aboriginal and Torres Strait
Islander students reflecting on their current and
future educational goals including literacy, social
wellbeing and future career objectives along with
strategies to help improve student learning.

 • Inclusion in Social Skills Program.
 • Inclusion of targeted students in  Intensive

Literacy and Numeracy Programs
 • Class support and small group instruction with the

School Learning Support Officer and Learning
and Support Teacher.

 • Transition Adviser assisting  students with
exploring post–school options, enrolling in
courses of interest, attending career open days at
Universities and TAFE.

 • Staff professional learning on Aboriginal and
Torres Strait Islander perspectives embedded into
currculum
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Multicultural and anti-racism education

Teaching and learning programs implemented by
Canterbury Boys High School and external providers
promote intercultural understanding and skills. In 2016,
these included In League In Harmony and the Fusion
multicultural mentoring program. Students learnt about
a range of cultures through Harmony Day and the
annual Cantervale festival. A mural representing all
nations from our community was made.

Canterbury Boys High School continued to support
English as an Additional Language or Dialect (EAL/D)
students. In 2016, there was a focus on team teaching
and improving the capacity of all classroom teachers to
meet the needs of EAL/D students, allowing them to
achieve the outcomes of their courses and subjects.

The EAL/D teacher conducted TPL as part of the
Community of Schools initiative, and shared strategies
to enhance the speaking and oral interaction skills of
students.

In 2016, there were five students from a refugee
background. All refugee background students were
supported within the EAL/D Program. Refugee students
were mentored by staff, ensuring their general
wellbeing and educational needs were met. They were
included in the Intensive Literacy Program and referred
to the Careers Advisor for advice on educational and
vocational pathways.

Refugee Week was acknowledged through journal
writing and sharing of personal stories in English
classes.

The Year 8 French program continued this year.
Students learned the French language, and also
participated in a variety of activities which celebrated
French culture, including Bastille Day with Canterbury
and Ashbury Public Schools.

The school has an Anti–Racism Contact  Officer
(ARCO) who leads a range of proactive multicultural
education initiatives. This includes Harmony Day.

The school’s Community Liaison Officer (CLO),
supported communication with, and participation in
school, by parents and community members from all
language backgrounds through Community
Consultation Forums, school events, phone calls and
the use of a community information hub based at the
school.

Interpreters were utilised frequently to enhance
communication with parents and to support the
achievement of student learning outcomes.

Other school programs

The school would like to report on some of is programs
with external partners aligned to school plan priorities.
Namely:

UNIVERISTY PARTNERSHIP PROGRAMS: Sydney
University – Compass program and UNSW – Aspire
program

Proudly, Canterbury Boys High School has positive,
collaborative and long–term partnerships with the
University of Sydney and the University of New South
Wales.  The University of Sydney Compass program
and the UNSW Aspire program encourages all students
from an early age to have an aspiration for their future:
to dream big, set a goal and work to achieve it.

Students from year 7 to 12 get the opportunity to
engage in a number of initiatives. This includes campus
visits, and campus and on–site workshops led by
university staff. Within the Sydney University Compass
program, students also have access to a range of
online resources, including Online Tutor and HSC
preparation materials. In the UNSW Aspire program,
Year 10 students participated in an acceleration
program around Engineering and Design Thinking.

Across these programs, our staff receive targeted
professional learning opportunities in a range of
curriculum areas from university staff. Sydney
University provided staff professional learning in the
area of STEM (Science, Technology, Engineering and
Mathematics) as a STEM Academy partner school.

Parents are provided with the opportunity to engage
with Compass staff. This includes the invitation to
Sydney University Open Day and attendance at a
variety of CBHS events. This includes our Open Day
and Subject–Selection evenings.

BUSINESS PARTNERSHIP PROGRAMS: Certificate
III Hospitality – sponsored by
Canterbury–Hurlstone Park RSL and the Youth
Frontiers RAISE Mentoring

In 2016, a partnership program with Canterbury
Hurlstone Park RSL Club (CHPRSL) was introduced to
the school.  CHPRSL covered the costs of the program
and delivered a Certificate III industry standard
Hospitality program for ten year 10 students.
Students were merit–selected to be involved in this
program where academic record, student attendance
and student career and transition plans were examined.
With the support of CHPRSL staff, students worked
through 15 units of competency to gain a full Certificate
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III in Hospitality. This qualification provided students
with the opportunity to begin a career in Hospitality
and it gave them the necessary employability skills and
the ability to work within the industry while pursuing
further education. Students were given a workplace
mentor. All 2016 recipients have been invited back to
CHPRSL for further employment opportunities. The
scholarship program will continue into 2017 for another
ten students. We would like to thank CHPRSL for
implementing this program.

The Raise Foundation provides best–practice
mentoring skills. In 2015, the Raise Foundation
successfully tendered with the NSW Government's
Department of Education to provide the Youth Frontiers
contract in 26 electorates across NSW metro and
regional areas. In 2016, Canterbury Boys High
School has continued its partnership with VMware and
Atlassian through the RAISE Mentoring
Program. Sixteen year 8 and 9 students were selected
and received one–on–one mentoring with a
business and information technology
professional. Workshop activities were designed to
build goal–setting capabilities and student confidence
and capacity to achieve set goals. Students and
teachers participating in the program enjoyed the
workshop structure and team–building experiences.
The workplace visits gave students a sense of
aspiration and understanding of the variety of
opportunities work affords. The program concluded with
student presentations around a project for the
future including entering RoboCup, designing new
school learning spaces and promotional materials. 

COMMUNITY PARTNERSHIP PROGRAM: Kids Say
No – Belmore PCYC Healthy Relationship program

During term 1 and 3 of 2016, 32 year 9 students
participated in the Kids Say No Healthy Relationships
Program run by Senior Constable Danny Kidd from
Belmore Police Citizens Youth Club (PCYC). This
program was run in conjunction with the Canterbury
Bulldogs and focused on enhancing students' respectful
relationships, team building and leadership skills.

Students attended Belmore PCYC over 6 weeks and
took part in excursions to the Bulldogs Home Ground
and the radio station, Nova 96.9 where they
participated in activities and listened to guest speakers.
The program included talks by a variety of speakers in
the community including Johanna Griggs from Beyond
Blue and Andrew O’Keefe and Matt De Groot from
White Ribbon.

The program concluded with a graduation evening at
Campsie RSL where participants were recognised for
their efforts by their families, school and community
members.

As a result of the program, the student leaders led a

variety of healthy relationship initiatives across the
school and community. In 2016, the program received
state and national recognition.

Canterbury Boys High School would like to thank
and acknowledge the great work of the 2016
teaching and non–teaching staff:

Senior Executive:

Principal – Belinda Giudice

Deputy Principals – Catherine Player, Belinda Conway

Executive: 

Nathan McKinley (Rel HT English), Nahida Simpson
(HT Mathematics), Marilena Webster (Rel HT
Science/PDHPE), Adele Robson (Rel HT HSIE), Kathy
Danilatos (HT Administration/TAS/CAPA), Nectaria
Melas (Rel HT Learning Support)

Teaching staff:

English/LOTE – Doina Boeriu, Anne Christofides, Nick
Davies, April Leemings, Sia Memtas, Michelle Vissaritis

Mathematics – Sarah Ali, Nektaria Kamenos,
Bhaskaran Malapaka, John Platania

Science – Maqsood Gill, John Ibrahim, Bijma Singh,
Handzia Shuhevych

HSIE –  Maria Andriotellis, John Kosta, Andrew
O'Halloran,  Amanda Simpson, Connie Stamos

PDHPE – Jason Ghama, Harry Kapsimalis, Vernon
Howe

TAS – Benny Cao, Nilo Clark, Adam Dukes, Vinay
Maharaj

CAPA – Louise Hassey, James Spyridopoulos

Learning Support – Patricia Bursill, Francesca Cato,
Doug Creighton, Noran Chaudhuri, Sandro Frade,
Alexandra Giameos

Non–teaching staff:

Administration – Fiona McKenzie (School
Administration Manager), Maureen Gray, Julie
O'Connor, Karen Pound, Raymonda Saidek, Luke
Vella, Loretta Windred

Student Support Officer – Stephanie Goni

Community Liaison Officer – Nazek Roumieh

Technology Support Officer – Bedanta Adhikari
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