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Introduction

The Annual Report for 2016 is provided to the community of Scone Public School as an account of the school's
operations and achievements throughout the year. It provides a detailed account of the progress the school has made to
provide high quality educational opportunities for all students, as set out in the school plan. It outlines the findings from
self–assessment that reflect the impact of key school strategies for improved learning and the benefit to all students from
the expenditure of resources, including equity funding.

Deborah Fisher

Principal (Relieving) 

School contact details

Scone Public School
Liverpool St
Scone, 2337
www.scone-p.schools.nsw.edu.au
scone-p.school@det.nsw.edu.au
6545 1049

Message from the Principal

At the beginning of the year I challenged the students of Scone Public School to “Reach for the Stars”.  I wanted them to
think about achieving something great, attempt things that they may perceive as difficult or impressive.  I asked them to
set ambitious goals and work towards achieving them. 

I have delighted in the achievements of students who have taken a risk to try out for a sporting team, dance group or
debating team.  Many students experienced success across a range of learning areas.  Our students performed well in
public speaking and poetry at a local and regional level.  Many of our sporting teams experienced success with our
Under 10 boys taking out the winners trophy in the Knight Knockout Rugby League competition. 

Whilst we provide many opportunities for our students to extend their talents and interests in sporting and cultural
pursuits we are very conscious that we are also about educating the whole child and the importance of students being
able to regulate their behaviours, be aware of their emotions and what to do when they need help.  Our implementation
of the Bounce Back! social and emotional wellbeing program has provided us with a scaffold to have these conversations
with our young people and we are excited about the future opportunities and directions that this program will take us in.

At Scone Public we have an outstanding teaching and non–teaching staff. Teaching is a challenging yet rewarding
profession and I know that all our staff are committed to making a difference in students’ lives. Their commitment to
ongoing professional development and research–based pedagogy ensures they are always striving for excellence. 

Teaching is about relationships.  Teachers build relationships with students and their parents to ensure the best possible
outcomes for each individual.  I thank all the parents who work so hard on this critical relationship. Coming in to help in
reading groups, change home readers and attend FamilyMaths Night is a great way to make a difference in the
educational outcomes of your children.

I would also like to publicly thank our P&C for their fundraising efforts this year.  Notably the Walkathon and Bloom
Markets were a great success.

At Scone Public School our mission statement is Success for All. We recognise our students for their successes.  I
commend all of them for their ongoing commitment to Reach for the Stars!

Message from the school community

The Scone Public School P&C Association 2016 AGM saw many new members joining the executive, bringing with them
a diverse range ofskills and experience.  Throughout 2016,the P&C has provided support to Scone Public School to
ensure the best learning environment for our students, and a supportive working environment for Scone Public School
staff.
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Highlights for the Scone Public School P&C Association in 2016 include:

 
 • Kindergarten meet and greet evening session
 • Successful school walk–a–thon
 • Well–resourced and attended Mother’s and Father’s Day Stalls
 • Hosting two very successful Bloom Markets, providing an excellent opportunity for the broader community to share

our beautiful school grounds. Our winter market demonstrated our ability to host an all–weather event safely
despite many challenges.

 • Continuing to develop the P&C Association Facebook page to enhance communication and awareness
 • Successfully transitioning to a meeting schedule which aligns with the school calendar
 • Resolving to undertake a uniform review. 

 

The P&C also provide support to Scone Public School, and the school community, through management of the Uniform
Shop and the Canteen.  We are eternally grateful to our two hardworking employees, Deb in the Uniform shop and
Rachael in the Canteen, and to the many volunteers who support them to ensure that our children are clothed and fed.

 

On behalf of the P&C Executive, I would like to thank the many individuals and organisations who have contributed in so
many ways to our successes.  I would like to say thankyou to our P&C members, and to the broader school community. 
Thank you for attending meetings, and expressing your views and opinions.  Thank you for responding to our calls for
assistance, even at short notice.  Thank you for assisting with BBQs, thank you for cooking, thank you for donating your
time and effort to ensure the success of our many events.  The P&CExecutive are aware of the many competing
interests for our time, and appreciate any input you are able to provide. 

 

Finally, I would like to express my gratitude to the SPS Executive and staff. We are fortunate to have a great team of
teachers and support staff who are striving to provide our children with a high quality education. 

 

Tammy Kimpton

President

Scone Public School P&C Association

Printed on: 8 May, 2017Page 3 of 20 Scone Public School 7311 (2016)



School background

School vision statement

High expectations have been established at Scone Public School and this is reflected in the school’s Statement of
Purpose, “Success for all, through partnerships and shared values.”

The definition of success in terms of learners at Scone Public School has been defined as risk taking, creative learners
who persist in their learning by listening with understanding, thinking critically and independently and by collaborating
with their peers.

 To this end the school’s moral purpose is to ensure that we provide 21st century skills and quality opportunities for our
students in order that they enter society as informed and active citizens. We do this through a shared commitment to
continual improvement, and high quality teaching and leadership.

Our school community shares this commitment to the development of young people who will be informed and active
citizens of the 21st century. They value the opportunities and skills that Scone Public School provides.

School context

Our school has a proud history of educating generations of Upper Hunter residents and a long tradition of academic
excellence.

Our students enjoy success in all areas of the Creative and Performing Arts where they are tutored by experienced and
talented teachers. An enrichment class provide challenging and stimulating learning experiences for our gifted students
and the school offers extensive programs and specialised teachers to support students with additional needs.

Our school fosters critical–thinking and allows students to develop strategies and skills that will enable them to adapt in a
world that is forever changing. They are encouraged to face the future with confidence. This is nurtured and developed
by the highly qualified and committed teaching and non–teaching staff who work together to provide a happy and
supportive environment.

A feature of the school’s profile is the importance that is placed on strong partnerships between home, the school and
the wider community. The school’s shared values cement this partnership. We have outstanding welfare and leadership
programs that promote a culture of belonging. We recognise and develop the ‘whole child’ and believe in providing
opportunities for every student to succeed.
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Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

This year, staff members at Scone Public School have discussed the School Excellence Framework and its implications
for informing, monitoring and validating our journey of excellence.  Time was dedicated throughout the year to monitor
the school plan and determine the elements of the School Excellence Framework that the school plan most strongly
addressed.  Staff reflected on the progress being made across the school as a whole based on the expectations
identified in the School Excellence Framework.  This ensured that our improvement efforts align with these high level
expectations.

In the domain of Learning, our efforts have primarily focused on wellbeing, curriculum and learning, assessment and
reporting.  During 2016 the school focussed on the implementation of the BounceBack!  program to meet the social and
emotional learning needs of our students.  BounceBack! together with professional development for staff on the
Wellbeing Framework and mental health alongside the school–funded Chaplain have delivered a comprehensive
school–wide program to support the social and emotional needs of our students. 

Curriculum provision was enhanced by learning alliances with the Upper Hunter Community of Schools (UHCOS) with
collaborative, cross–school teams planning and delivering professional development to support a continuity of learning
from primary to high school in English and Science.  An alliance with AMSI to support curriculum provision in
Mathematics through a Maths consultant provided by AMSI has enhanced the curriculum differentiation and assessment
practices of all teachers.

The school has developed explicit processes to collect, analyse and report on student learning and performance. 
Assessment data is used to monitor achievements and gaps in student learning on a regular basis and used to inform
planning for particular groups and individual students.

Our major focus in the domain of Teaching has been on collaborative practice and learning and development for
teachers.  The changes in teacher practice brought about by the opportunities for feedback and reflection in the Quality
Teaching Rounds lesson observations has resulted in increased levels of student learning and engagement.  Staff
attainment of professional learning goals through the evidenced–based practice of Professional Learning Communities
(PLC) has been valued by teaching staff.  PLC groups had the opportunity to visit and observe best practice in other
schools to inform their learning.  Teachers are actively engaged in planning their own professional development and
supported by the PLC groups.  Beginning and early–career teachers are provided with targeted support through the
Teacher Mentor.

In the domain of Leading, our priorities have been to progress leadership and management practices and
processes. Parents and community members have been encouraged to take on purposeful roles on school
teams to achieve the school's priorities as outlined in the school plan.  The school makes strategic use of partnerships
with outside agencies to enrich the school's profile in the local community and improve student outcomes.  The
Play2Learn playgroup and school Breakfast Club are two such initiatives.  The consistency and effectiveness of
implementation of our key strategic directions throughout the year has been due to a strong foundation of leadership
capacity building across the school.  The leadership team has been pivotal in leading the initiatives outlined in this report,
building the capabilities of staff to create a dynamic school learning culture.   

The new approach to school planning, supported by the new funding model to schools, is making a major difference to
our progress as a school.  The achievements and identification of next steps are outlined in the following pages of this
report.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Self motivated successful learners, with the skills and knowledge for future success and wellbeing

Purpose

Consistent with the goals of the Melbourne Declaration  Scone  Public School is committed to building creative, critical
thinkers and self–directed, life–long learners who are active and informed contributors to society. All members of the
school community believe that student wellbeing is central to success and as such the school operates within a
framework of equity and excellence.

Overall summary of progress

Our continued school–wide focus on learning culture and wellbeing through the whole school implementation of Bounce
Back!, a social and emotional learning program has enabled us to achieve progress in this strategic direction.  The
implementation of a School Chaplain and monitoring of student welfare data has significantly increased the support
provided to students to increase engagement and achievement of outcomes.

A strong and proactive Aboriginal Education Team has worked collaboratively with parents and Aboriginal community
members to deepen the understanding and valuing of Aboriginal culture across the school and engaging Aboriginal
students in their learning with increased attendance and achievement in school and external data.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Students achieve at or above
Premier's priority of 20% in top
two bands in NAPLAN.

NAPLAN data indicates:

Year 3 Reading– a 4.2% increase in the top 2
bands. (29.6%–33.8%)

Year 3 Writing– a 5.3% increase in the top 2 bands.
(36.6%–41.9%)

Year 3 numeracy – a 6.6% increase in the top 2
bands. (15.7%–22.3%)

NIL

All students set explicit learning
goals and identify the specific
thinking strategies required to
achieve them. These goals are
relevant to each child’s needs
and are achieved by all students.

Students set explicit learning goals and can identify
the strategies and people who can help them
achieve their goals.  Data indicates 80% of students
achieve their learning goals each term.

NIL

At least 80% of Indigenous
students match the academic
growth of their respective cohort
as evidenced in external and
school based data.

NAPLAN data indicates:

Aboriginal students in the top 2 bands for Year 3
Reading are 60% that is an increase of 10% from
2015 NAPLAN results.

Aboriginal students in the tops 2 bands for Year 3
Numeracy is 50% which is an increase of 33.3%
from 2015.

Literacy Intervention
program (MiniLit/MultiLit)
Resources $1200

SLSO to implement Literacy
program and in class
support. $11,000

Socioeconomic disadvantage
ceases to be a significant
determinant of educational
outcomes for our students as
evidenced in school based data
on student growth (effect size).

MiniLit Literacy Intervention program:
 •  Average Effect Size (ES) for the 4 groups;
Improvement in sound– 4.89 E.S, Improvement in
word knowledge– 3.48 ES.
MultiLit Literacy Intervention program:
 • Improvement in sight words– 1.43 ES
 • Improvement in word attack– 2.14 ES

Literacy Intervention
program (MiniLit/MultiLit)

SLSO to implement Literacy
program and in class
support. $66,865

Additional LaST $17050
(Maths support)
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Socioeconomic disadvantage
ceases to be a significant
determinant of educational
outcomes for our students as
evidenced in school based data
on student growth (effect size).

MiniLit Literacy Intervention program:
 •  Average Effect Size (ES) for the 4 groups;
Improvement in sound– 4.89 E.S, Improvement in
word knowledge– 3.48 ES.
MultiLit Literacy Intervention program:
 • Improvement in sight words– 1.43 ES
 • Improvement in word attack– 2.14 ES

Chaplain one day per week.
$7000

Welfare support for
uniforms and excursions

Next Steps

Professional development in the implementation of BounceBack! with the implementation of a coordinator to collect data
and support teaching staff to target teaching of social and emotional strategies and measure the impact of that teaching.

Engagement of an Aboriginal Education worker to support Aboriginal students and their families with coordination of a
Yarn Up group and Bush Tucker garden to facilitate the increased input into decision making and learning of
Aboriginal culture for the whole school.

Continued investigation into best practice for improving student behaviour with a review of current practices in student
welfare and discipline.
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Strategic Direction 2

High quality teaching and leadership, with a strong commitment to continuous improvement

Purpose

Research (Hattie et al) indicates that teachers make the greatest difference to student outcomes. By developing teacher
and leadership capacity within a culture of shared responsibility and embedding the use of research based teaching
practices in all classrooms, improved outcomes for students will be facilitated.

Overall summary of progress

Quality Teaching Rounds and PLC (Professional Learning Communities) are key collaborative practices that have been
implemented in 2016 to achieve the strategic direction improvement measures.

All staff have been engaged in collaboratively analysing student assessment data and implementing targeted intervention
to improve student achievement in literacy and numeracy.

Processes and practices have been established to support the PDP and accreditation requirements of staff to
ensure strategic planning for professional development and the provision of reflection and feedback to improve teacher
performance and impact. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

An effective professional learning
community that engages in
continuous research based
improvement. This is evidenced
by the validity of research, and
rigor of self–assessment, evident
in the Professional Goals of all
staff.

Professional Learning Communities are valued by
teachers as a strategy for achieving common goals
as identified in their Professional Development
Plans as indicated in survey data.

Quality Teaching Rounds–
casual salaries $60,080.84

Professional Development–
casual relief to visit other
schools $1,421.94

All staff will have a deep
understanding of the process
relevant to their
required accreditation. All
members of the Executive
Team will have completed at
least 40% of the Leadership and
Management Credential.

Professional Goals and evidence (Performance &
Development Plan) show measurement of growth.
Teacher Professional Learning Summaries
evaluated against PDP.

Staff have been supported in their accreditation
process through the engagement of the Teacher
Mentor

Teacher Mentor– $2,778

Casual Salaries– $5,687.76

All stage groups evidence greater
than 0.4 Effect Size in all aspects
of Literacy and Numeracy as
reflected in qualitative trend data.

Teachers use standardised assessments,
stage–based assessments and PLAN data to
monitor student progress in literacy and numeracy. 
Teachers target intervention based on student data
and measure impact of this intervention.

NIL

Next Steps

PLC groups work collaboratively on common goals that are aligned to the school plan and their professional learning
goals.

Student assessment data is used to collaboratively plan and implement targeted intervention to improve student
achievement.  The LaST works alongside teachers in class to implement teaching and learning programs that improve
student learning in literacy and numeracy.

Visible Learning Collaborative Impact coach facilitates change in research–based teacher practice using school survey
data to improve student achievement.
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Strategic Direction 3

Strong school – community partnerships, committed to common goals and purposes

Purpose

Educational researchers (Epstein et al)consistently advocate the benefits of partnerships between schools, families and
communities as a way of improving outcomes for children and young people To that purpose the school is committed to
building partnerships and common goals with parents, families and the broader community, in order to enhance student
learning and wellbeing.

Overall summary of progress

Whilst progress towards the final fit out of the Community Hub has been slow and hampered by the required removal of
asbestos the old building is working towards a more effective space in which the Breakfast Club will operate out of. 
Removal of a wall has ensured that the space can accommodate the 20 plus students that currently access the Breakfast
Club.

The Community Liaison Officer role was initially very effective and purposeful but staffing changes highlighted the need
for sustainability of this position and the importance of finding the right person to ensure the relationships built through
the role were enduring.  The Play2Learn playgroup continues to be well attended with 30 plus families attending each
week.

Opportunities for parents to collaboratively contribute to the shared goals of the school have been established with a
parent regularly attending the Aboriginal Education Team meetings.  The P&C executive work collaboratively with the
school senior executive and staff to provide community events (Bloom Markets).  Leadership opportunities are provided
on a number of school teams and are communicated to parents and the wider community. 

The wider community have contributed to school programs for the benefit of at risk families. These include the Scone
High School students helping on the school's Breakfast Club and members of the Scone Lion's Club continue to provide
monetary support and physical support to the Breakfast Club. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

School satisfaction surveys
indicate that the school’s
Community Hub operates
effectively and is central in
creating connections between the
school, parents and local
community. The services it
provides are seen as valuable.

Review of Community Hub renovations and
planning for next phase of fit out completed to
determine the scope of prospective usage to ensure
renovations meet the intended end use.

$10,000 Community Grant
used on building works.

$200 Lions Club donation to
Breakfast Club.

The role of the Community
Liaison Officer builds increased
trust and connection between the
school, the students and at
risk/disengaged families.
Information captured
through parent survey data and
school based statistics reflect
growing engagement in students'
learning by parents. 

Student attendance of at risk students indicates
programs (Breakfast Club, Play2Learn and MiniLit)
are having a positive effect on these targeted
students.

Attendance at Family Maths Night demonstrates a
high parent participation in this learning opportunity.

$11,000 SLSO one day per
week in Community Liaison
Officer role.

The school collects evidence to
evaluate whether partnerships
are having their intended impact
in improving student achievement
and/or wellbeing.

Parent participant on school team contributes to the
shared goals and direction of the school as
indicated by participant attendance at regular team
meetings.

Tell Them From Me student survey data indicates
students had a high sense of belonging (72%) and

NIL

Printed on: 8 May, 2017Page 10 of 20 Scone Public School 7311 (2016)



Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

The school collects evidence to
evaluate whether partnerships
are having their intended impact
in improving student achievement
and/or wellbeing.

value schooling outcomes (95%)

Next Steps

Aboriginal Education worker to establish ongoing relationships with Aboriginal students and their families.  Coordinate
programs for supporting at risk families.  Yarning Circle used and promoted as a space to educate Indigenous and
non–Indigenous students about Aboriginal perspectives and culture. Yarn –Up parent and community group established
to promote a voice for Aboriginal families and community members.  This group used to help coordinate the school's
NAIDOC celebrations and cultural events. 

Play2Learn playgroup continues to provide a soft entry to support services for at–risk families including speech,
occupational therapy and disability and mental health services.  Relationships built through this program used to facilitate
training for staff and parents in specific areas ie language development, gross and fine motor skills.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading A dedicated team of teachers, non–teaching
staff and a parent have led the Aboriginal
Education Team's initiatives throughout the
year.  These include:
 • targeted Literacy intervention (MultiLit) for
Aboriginal students resulted in improved
Literacy outcomes for participants.
 • NAIDOC week celebrations involving
parents, local community members and
AECG members resulted in greater
collaboration and consultation for future
initiatives.
 • Students attended the Bangarra Dance
performance at the Opera House. This joint
initiative with Scone High School students
resulted in relationship building and
awareness and appreciation of Aboriginal
culture.
 • Connecting to Country cultural weekend
involving teaching and non–teaching staff
participating in Aboriginal cultural awareness. 
The learning occurred over a weekend with
local Elders providing the cultural learning
and facilitating the discussion that led to
future planning for the school's Aboriginal

Total: $25,799

Aboriginal SLSO providing
in class support.

SLSO implementing the
MultiLit program to
Aboriginal students.
$11,000

Consultancy fees to support
cultural awareness. $2800

Bus hire and subsidising of
Bangarra Dance excursion.
$250

Aboriginal Cultural
Resources $1,950

Yarning Circle $9,000

English language proficiency Targeted intervention and support for
students from other language backgrounds
has ensured a differentiated curriculum to
meet the language needs of these targeted
students.

Total: $1,768

Casual Teacher salaries:
$1,768

Low level adjustment for disability Additional SLSOs employed across the
school to support the implementation of
Individual Learning Plans as determined by
the Learning Support Team.  Implementation
of programs such as MiniLit to improve the
Literacy outcomes of targeted students.

LaST providing support to teachers to
develop and monitor ILPs.  LaST providing
individualised instruction to targeted students
not making expected progress in Literacy.

Additional teacher to deliver in class support
in Mathematics.

Total: $166,156

LaST allocation 1.1
($102,021)

Maths Support– one
teacher, one day a week in
Term 1. ($5500)

SLSO salaries $64,135

Quality Teaching, Successful
Students (QTSS)

Quality Teaching Rounds have increased the
collaborative and reflective practice of
teachers.  This involved professional readings
and discussion, lesson observation and
feedback.

Casual salaries– $19, 384
(0.190)

Socio–economic background A Community Liaison Officer was employed
one day per week to increase the
engagement of at–risk or disengaged families
and students.  Effective partnerships were
established with outside agencies to support
these families through the Play2Learn
playgroup and Breakfast Club.

A SLSO was employed and trained to
implement individualised learning programs
(MiniLit) increasing the achievements of
targeted students.

Total: $143,332

Community Liaison Officer
SLSO salary one day per
week– $11,000

SLSO salaries 66,865

Additional LaST two days
per week– salary $17,050

School Chaplain $7,000
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Socio–economic background
Additional SLSOs to support students in
class.

School Chaplain was funded by the school
one day per week to support students and
implement social and emotional learning
programs.  The School Chaplain has become
part of the Learning Support Team and has
helped not only students but their families in
times of need.

Community Hub: Building
works $4,000

Quality Teaching Rounds–
casual salaries $40,696

Support for beginning teachers Beginning teacher support for a newly
appointed teacher in her first through
additional release support from Teacher
Mentor and supervisor with in class support
and feedback from lesson observations, team
teaching opportunities and professional
development.

Newly appointed teacher in her second year
also received additional support and release.

Early career teachers on temporary contracts
also received support from the Teacher
Mentor with two teachers receiving the
accreditation at proficient level.

Total: $17,458.89

$13,377.89 Beg. Teacher in
first year.

$4, 081 Beg. Teacher in
second year of support.
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 268 255 249 241

Girls 270 260 253 238

Student attendance profile

School

Year 2013 2014 2015 2016

K 94.7 93.5 92.6 93.2

1 93 93.8 90.5 91.6

2 94.5 95.1 92.5 92.2

3 93.8 94.1 91.3 91.3

4 93 95 92.4 92.4

5 93.4 93.3 93.5 92.6

6 93.2 94.7 92.4 92.6

All Years 93.7 94.2 92.2 92.3

State DoE

Year 2013 2014 2015 2016

K 95 95.2 94.4 94.4

1 94.5 94.7 93.8 93.9

2 94.7 94.9 94 94.1

3 94.8 95 94.1 94.2

4 94.7 94.9 94 93.9

5 94.5 94.8 94 93.9

6 94.1 94.2 93.5 93.4

All Years 94.7 94.8 94 94

Management of non-attendance

Scone Public School encourages high levels of
attendance and is proactive in contacting families in the
instance of an unexplained absence.  With the support
of the HSLO (Home School Liaison Officer) regular
attendance is monitored and students and families
given strategies to improve attendance when it falls
below 85%.  Communication through the school
newsletter of our school and DoE expectations around
attendance have increased the number of families
informing the school of an absence within a 7 day
period.  Teachers monitor late arrivals and habitual
absences and work with the student to identify any
ways to support an increase in attendance.

Workforce information

Workforce composition

Position FTE*

Principal 1.5

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 17.02

Teacher of Reading Recovery 0.82

Learning and Support Teacher(s) 1.1

Teacher Librarian 1

School Administration & Support
Staff

3.78

Other Positions 3.79

*Full Time Equivalent

Scone Public School employs two Aboriginal staff
members on temporary contracts. One is a full time
SLSO and the other a part time SAO.  The school has
also developed effective partnerships with members of
the local and regional AECG (Aboriginal Education
Consultative Group) as well as members of the
Indigenous community that have been pivotal in
providing professional development to staff in cultural
awareness and Aboriginal Education.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 3

Professional learning and teacher accreditation

Teacher professional learning at Scone Public School
has been facilitated through:
 •  Regular teacher professional learning meetings

facilitated by executive, team leaders, committee
members and visiting experts and members of the
UHCOS with a focus on developing teacher
professional practice in a range of areas as
identified in the 2015–2017 School Plan and
attended by all staff members.;

 • A wide variety of external and online courses
related to teachers' professional goals,
accreditation requirements and DoE mandated
training.
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 • All teaching staff participate in the Staff
Development Days at the beginning of Terms 1, 2
and 3, an additional Staff Devleopment Day held
on a Saturday in Term 3 and one on the last day
of Term 4.

 • SMART goal training to assist staff in the
development of their Professional Development
Plans.  Conferencing between supervisors and
teachers regarding their professional goals as
part of the PDP process.

Focus areas for teacher professional development
during the year include: 
 • 25% of teaching staff participated in field trips to

DoE schools exploring innovative structures and
demonstrating specific programs or practices
including Aberdeen PS, Nemingah PS and
Quirindi PS.

 • 100% staff attended a Saturday Staff
Development Day workshop facilitated by Kerrie
Betts to increase their skills and knowledge in
Assessment for Learning practices, specifically
Learning Goals and Success Criteria.

 • 100% of staff participated in professional
development around wellbeing,  this included
sessions by Sarah Green (Rural Mental Health)
which were also run after school for parents to
attend.  

 • Mandatory training included; Anaphylaxis,
Epilepsy Awareness and Administration of
Epilepsy Medication, CPR, Child Protection, Code
of Conduct, School Communities Working
Together, Emergency Procedures and Work
Health & Safety.

 • All executive staff were trained in Brain
Engagement.  Three members of the executive
attended the Art of Leadership course.

 • Four members of the SASS staff attended the
SASS Conference.

 • Two members of the Mathematics team attended
a Maths & Numeracy Conference.

 • Members of the Hearing team attended the
Hearing Conference.

 • Two members of staff attended training in the
Geography and History syllabus.

 • Two teachers attended the Seven Steps to
Writing course.

 • Two teachers attended the training, Responding
to Challenging Behaviour.

 • Members of staff were trained in the Non–violent
Crisis Intervention.

 • Two teachers attended training on technology
including managing iPads and the use of 3D
printers.

 • Individual teachers attended specific training in
Music, Teaching students with Autism and
Speech and Language development as well as
courses in hearing and library specific
professional development.

Financial information (for schools
fully deployed to SAP/SALM)

Financial summary

The information provided in the financial summary

includes reporting from 27 January 2016 to 31
December 2016. 

2016 Actual ($)

Opening Balance 799 961.57

Revenue 4 669 594.90

(2a) Appropriation 4 464 799.10

(2b) Sale of Goods and
Services

6 052.86

(2c) Grants and Contributions 188 555.83

(2e) Gain and Loss 0.00

(2f) Other Revenue 0.00

(2d) Investment Income 10 187.11

Expenses -4 642 141.15

Recurrent Expenses -4 642 141.15

(3a) Employee Related -4 193 972.05

(3b) Operating Expenses -448 169.10

Capital Expenses 0.00

(3c) Employee Related 0.00

(3d) Operating Expenses 0.00

SURPLUS / DEFICIT FOR THE
YEAR

27 453.75

Balance Carried Forward 827 415.32

The school's financial management is determined by
the School Plan and strategic directions as developed
in consultation with staff and community.  Procedures
and practices have been put in place to determine
whether spending is within the budget this includes
regular budget meetings with the finance committee. A
copy of the schools's 2016 financial statement is tabled
at the Annual General Meeting of the P&C Association.

In 2016 the school surplus at the end of the year was
$27, 453.75 this added to our school and community
funds allows us to carry forward $827,415.32.

The school intends to commit ongoing funds in 2017 to
the completion of the Community Hub and to further
upgrade the playground and air conditioning for the
hall.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2016 Actual ($)

Base Total 3 106 027.95

Base Per Capita 27 043.31

Base Location 13 016.43

Other Base 3 065 968.22

Equity Total 337 055.72

Equity Aboriginal 25 799.26

Equity Socio economic 143 332.14

Equity Language 1 767.85

Equity Disability 166 156.47

Targeted Total 282 758.74

Other Total 505 960.40

Grand Total 4 231 802.82

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

<You may choose to use this text box to comment on
other assessment data including:
 • Best Start
 • Literacy and numeracy achievement against the

literacy and numeracy continuums>
Delete text not required. 

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills and 
understandings demonstrated in these assessments.

Literacy

The percentage of Year 3 students in the top two bands
for Reading, Writing, Spelling and Grammar &
Punctuation has increased since 2015.  The
percentage of Year 5 students in the top two bands for
Reading has decreased.  It has slightly decreased for
Spelling and Writing and was consistent for Grammar &
Punctuation.
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Numeracy

The percentage of Year 3  students in the top two
bands for Numeracy has increased.  There was a
decrease in the Year 5 students in the top two bands in
Numeracy although Number, Patterns and Algebra
stayed steady.

The My School website provides detailed
information and data for national literacy and numeracy
testing. Click on the link http://www.myschool.edu.au
and insert the school name in the Find a school and
select GO to access the school data.
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Sixty percent of Year 3 Aboriginal students were in the
top two bands for Reading, Writing, Spelling and
Grammar & Punctuation.  Fifty percent of Year 3
Aboriginal students were in the top 2 bands for
Numeracy.

Twenty–five percent of Year 5 Aboriginal students were
in the top 2 bands for Reading.  No Year 5 Aboriginal
students were in the top 2 bands for Writing. 
Twenty–five percent of Year 5 Aboriginal students were
in the top 2 bands for Spelling and 50% of Year 5
Aboriginal students were in the top 2 bands for
Grammar & Punctuation.  Twenty–five percent of Year
5 Aboriginal students were in the top 2 bands for

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school.  Their
responses are presented below.  Students, teachers
and parents at Scone Public were provided  with the
opportunity to participate in the Tell Them From Me
surveys in 2016.  Feedback was also sought from
parents through a survey that was offered to parents
during our parent teacher interview period in Term 1.  

Students from Years 4, 5 and 6 participated in the Tell
Them from Me survey throughout 2016.  Students on
average had a high sense of belonging and believe
they have friends at school that they trust and
encourage them to make positive choices (86%).  This
was above the NSW Government norm for these
years.  Students (95%) believe that education will
benefit them personally and economically and will have
a strong bearing on their future.

Students rated highly (8.4/10) that staff hold high
expectations for all students to success and emphasise
academic skills.  Of the Aboriginal students surveyed,
80% stated positively that they feel good about their
culture when at school.

Teachers who completed the Tell Them From Me
survey rated collaboration highly across the school. 
They also stated that they set high expectations for
their students.  This was reflected in the student
responses.  Teachers also identified many factors that
contribute to providing an inclusive school as one of the
key drivers of student learning.  Of the four dimensions
of classroom and school practices, planned learning
opportunities rated highest with the second highest
being overcoming obstacles to learning.  One area that
was highlighted through this survey was the use of
technology for students to track their progress towards
their learning goals.

Parents were surveyed about what makes a successful
learner and how the school supports this.  Teachers
were identified as the biggest contributor to a
successful learner. The learning environment,
engagement and interest and positive attitude of
students were also identified.  Parents identified
encouragement, learning programs, supportive
teachers and the learning environment as the ways that

the school supported students to become successful
learners.  The parents also identified more information
on their child's progress as one of the ways this support
could be enhanced. 

Policy requirements

Aboriginal education

During 2016 , the staff at Scone Public School has
continued to ensure that all students are educated
about and have an understanding of Aboriginal and
Torres Strait Islander culture, traditions and beliefs in a
respectful manner.  This occurs by being embedded
into teaching and learning programs across all Key
Learning Areas.  We recognise traditional custodians
during our formal assemblies, each week and during
special events and meetings through the
acknowledgement of country delivered by Indigenous
students.  The voice of Aboriginal students is
recognised by having a member of the Aboriginal
student body represent on the Student Representative
Council.  Teachers work in partnership with families to
develop meaningful Personalised Learning Pathways to
ensure individual student strengths and areas for
improvement are considered when developing the
student's learning goals.

The Aboriginal Education Team at Scone Public has
established a strong partnership with local Elders from
the Hunter Valley and this has led to ongoing
professional development opportunities including a
weekend "Connecting to Country" where 8 staff
members including teaching and non–teaching staff
participated in learning about local culturally significant
sites and traditional cultural practices and
contemporary issues for Aboriginal people.  The school
also planned and created a 'Yarning Circle' in the
playground for use by indigenous and non–indigenous
students as well as for the establishing of a 'Yarn Up'
community consultation group in 2017. Our Aboriginal
Education Team includes teaching and non–teaching
staff as well as a parent representative.

Our school celebrates NAIDOC Week with a formal
whole school assembly that includes parents and
members of the AECG as well as local business
people.  In 2016 we celebrated  Songlines.  Songlines
are the oldest living narrative of our nation.  During our
celebration we had Melisa Powell tell the story of the
Wingen Maid.  A songline significant to the local area.
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Multicultural and anti-racism education

At Scone Public we aim to promote social harmony and
an understanding of Australia's culturally diverse
society through teaching and learning programs that
celebrate our multicultural society and promote
anti–racism.

In 2016, all students celebrated Harmony Day as a day
of cultural respect for everyone who calls Australia
home.  Our SRC students prepared an informative
presentation that was shared during our Harmony Day
assembly.

Our ARCO participated in re–fresher training and as a
result developed some resources on anti–racism that
were shared with all the staff.  These resources
included teaching and learning information and links to
websites and further resources.

Our school is a Kids Matter school and part of the
multicultural message that is promoted is "Every Face
has a Place".  These posters are featured around the
school playground and can easily be referred to by
teachers and students during break times.

Other school programs

Reading Recovery

In 2016, 8 children each per day in the Reading
Recovery program.

After the first twelve months of schooling, a percentage
of children fail to reach age appropriate literacy
outcomes. At the beginning of the year, we initially
identified 18 students for Reading Recovery. By the
end of the year, only 3 of these students had not
received Reading Recovery instruction. One of these
children received alternative intervention for higher
needs, whilst the other two children were already
reading at a stage appropriate level and, by the second
intake of children, had been superseded on the list by a
transfer student.

Combined, we have delivered lessons to a total of 16
students. Of these students: 11 were successfully
discontinued on reading levels ranging from 17 to 19; 3
transferred to other schools; 1 was referred for
processing reasons and another 1 was referred for

attendance. There will be no children carry over into
next year. Referred students have been flagged to the
Learning Support Team to explore other options for
assisting them in their learning.

All children who were successfully discontinued have
been monitored regularly to check upon their progress.
All discontinued students have improved their reading
levels by 1 to 5 levels since finishing the program.

This year, in an effort to provide children with an
increasingly diverse range of interesting text types and
subject matter, we have spent a portion of our budget
on purchasing factual texts about the natural world and
physical phenomena. We have also purchased book
sets of famous Australian children’s literature, as well
as pencils, textas and notebooks, so that we can give
each student a reading and writing “gift pack”when they
finish the program, thus encouraging them to be
confident life–long learners.  

Carla Thomas and Tanya Williams (Reading Recovery
Teachers)
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