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Introduction

The Annual Report for 2016 is provided to the community of Sherwood Ridge as an account of the school's operations
and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Tracy Anderson

Principal

School contact details

Sherwood Ridge Public School
Rosebery Rd
Kellyville, 2155
www.sherwood-p.schools.nsw.edu.au
sherwood-p.school@det.nsw.edu.au
8824 3333

Message from the Principal

Sherwood Ridge’s Vision is one that promotes excellence, inclusivity and diversity and which, is underpinned by the
school’s motto “From each Their Best”. The school has a strong focus on developing consistent, high quality educational
practices using evidence based research to enable staff to put students at the centre of their learning.

Teaching teams were structured to support the implementation of Visible Learning and Learner Qualities while
collaboratively developing learning intentions, success criteria and providing effective feedback to guide student learning.
With increased opportunities to embed 21st Century Learning skills and strategies in teaching and learning programs our
students have been supported to become determined and assessment capable.

Innovative Learning Leaders, with the support of the school’s Assistant Principals have continued to work as pedagogy
coaches across the school and with their grades to continue to embed a growth Mindset culture. Learning Intentions,
Success Criteria, Self–regulation and Feedback have continued to be a part of the daily routine, enabling students to
become self–directed learners in order to equip them with the skills to truly engage in 21st century learning.

The school’s Empowering Writing program, has continued to support students and teacher’s learning in expanding the
quality of students writing across the school. While School Learning Support Officers, under the leadership of the
Support Teacher have continued to focus on the delivery of programs such as MiniLit to further support our students with
additional learning needs.

The Positive Action for Learning team continued to refine the systems and processes that are being embedded into the
everyday workings of the school. A systemic and school–wide approach of instilling school expectations of Be Safe, Be a
Learner and Be Respectful, coupled with a weekly focus on school expectations and improved signage has been
undertaken. Students continue to be recognised for their determination in working towards the school’s expectations and
their own personal goals. Many Green, Red, Blue and white badges have been handed out at weekly assemblies, with
Year 5 exceeding expectations in 2016, with 97% receiving at least one badge throughput the course of the year.

I would like to extend my deepest gratitude and thanks to all of the parent helpers that have contributed to the wonderful
year that has been 2016. Whether it has been volunteering in classrooms, working in the Learning Centre or the canteen,
attending P&C meetings, volunteering time during our special events, attending our weekly assemblies or contributing
financially to fundraising events. We are indeed fortunate to have such a dedicated group of parents working in the best
interest of our school.

2016 has been another quality year for staff and students at Sherwood Ridge and this report highlights the many
achievements of Sherwood Ridge over the course of this academic year.

Tracy Anderson – Principal
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School background

School vision statement

The school’s motto “From Each their Best” underpins all that we do.

At Sherwood Ridge Public School our inclusive environment will support staff and parents to work together as a learning
community in order to give our students the knowledge, skills and experiences to achieve their personal goals and lead
successful lives in the 21st Century.

School context

Sherwood Ridge Public School is one  of the four  first Public Private Partnership funded schools,  located in Sydney’s
North  West sector.

In 2016 our school has a student  enrolment of 940  students, 413 of which are identified  with Language Background
Other Than  English (LBOTE) and three Aboriginal and Torres Strait Islander (ATSI). The school comprises of
35  mainstream classes, five of which are multi–age  classes. The  school has three Support classes for students with
Autism  and  Moderate Intellectual Disabilities.

A number of programs have been  refined and developed at Sherwood Ridge  to ensure that equity and  excellence is
provided at all times and that its  students will  become successful learners, confident and creative individuals  who  are
active and informed citizens as outlined in the Melbourne  Declaration on  Educational Goals.

Some key programs are:

Innovative  Learning  Leader framework

Visible Learning  project

Target LaST program

Positive Action  for  Learning & Kidsmatter framework

 

 

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

For all schools (except those participating in external validation processes):

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.   

Sherwood Ridge Public School have discussed the School Excellence Framework and its implications for informing,
monitoring and validating our journey of excellence. Time was dedicated during weekly staff meetings throughout Term 3
and 4 to thoroughly examine the school plan to determine the elements of the School Excellence Framework that the
school plan most strongly addressed. Staff reflected on the progress being made across the school as a whole based on
the expectations identified in the School Excellence Framework.
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The results of this process indicated that in the School Excellence Framework domains that Sherwood Ridge Public
School demonstrates a culture where there is demonstrated commitment within the school to strengthen and deliver on
school learning priorities and there are systematic policies, programs and processes to identify and address student
learning needs.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework

For schools participating in external validation processes:

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Learning

In the domain of Learning, our school has primarily focussed on the domains of Learning Culture and Curriculum and
Learning. All teaching staff understand that student engagement and learning are related, with the school communicating
priorities for strengthening both. Expectations of behaviour are explicitly taught to students and relate to the variety of
school settings. There is demonstrated commitment within the school community to strengthen and deliver on school
learning priorities. Positive,respectful relationships are evident among students and staff, promoting student wellbeing
and ensuring good conditions for student learning.

There is a continued emphasis on supporting teachers in becoming change agents through the effective implementation
of Visible Learning. With a strong focus onstudent articulation of Learner Qualities, teachers and students are continueto
collaboratively develop learning intentions, success criteria by providing descriptive feedback to guide the learning of
both staff and students. Teachers differentiate curriculum delivery to meet the needs of individual students using
reflective practices eg self–assessment and feedback as evidenced in professional discussions, programming and PLAN
data. The school’s Executive team continue to facilitate the provision of expert knowledge of identified research and
evidence based programs to colleagues, students and the broader school community. Learning alliances with other
schools are continuing to be developed, witha specific focusat the Executive level.

Well–developedand current policies, programs and processes identify, address and monitor student learning needs.
Positive and respectful relationships across the school community underpin a productive learning environment, and
support students’ developmentof strong identities as learners.

Teaching

In the domain of Teaching, our focus has been on Learning and Development and Collaborative Practice. Theschool has
continued to embed explicit systems for collaboration, classroom observation, the modelling of effective practice and
feedback to drive and sustain ongoing, school–wide improvement in teaching practice and student outcomes.

Staff participate in professional learning targeted to school priorities and their professional needs. The school has
processes in place for teachers’ performance and development, with Beginning and Early–career teachers provided with
targeted support in areas of identified need. Analysis of the school teaching team identifies strengths and gaps, with
succession planning in place to build staff capabilities and recruit staff with particular expertise to deliver school
improvement targets.   Drawing on and implementing evidence–based research to improve their performance and
development, staff actively share learning from targeted professional development with others and are engaged in
planning their own professional development to improve their performance. 

Innovative Learning Leaders have supported school leaders and staff in a deeper understanding of Visible Learning
Pedagogy, embedding Hatties' research into the school's practices and the consistent and targeted use of Consistency
of Teacher Judgement (CTJ) sessions to determine student results in order to inform future learning. The school
identifies expertise within its staff and draws on this to further develop its professional community. Teachers work
together to improve teaching and learning in their year groups and stages and as a result are beginning to embed high
quality, evidenced based frameworks within the classroom.

Leading

In the domain of Leading, our school has focused on Leadership and Management Practices and Processes, with a view
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that all stakeholders will feel valued, respected and heard. Parents and community members have the opportunity to
engage in a wide range of school–related activities and is positive about educational provision. The school solicits and
addresses feedback on school performance by engaging all stakeholders in targeted communication.

Our school’s communication practices and processes are responsive to school community feedback and provide explicit
information about the school’s functioning to promote ongoing improvement. Our parents are “shared partners” who are
supportive and value the importance of encouraging studentsto become lifelong learners.  The school promotes an open
door policy for community participation in supporting student outcomes, offering workshops and external opportunities for
parents to engage in their child’s learning. Staff arecommitted to ensuring that communication with the community is
timely and responsive to ensure ongoing improvement while promoting the school's sense of"community"

The school remains committed to the development of leadership skills in staff, promoting succession planning, distributed
leadership and organisational best practice. Leadership development is central to school capacity building, with staff
having purposeful leadership roles based on professional expertise. The school leadership team makes deliberate and
strategic use of its partnerships and relationships to access resources for the purpose of enriching the school’s standing
within the local community and improving student outcomes.

This new method of planning and assessing our school achievements has had a substantial, positive impact on our
school. Details of our achievements in 2016 and next steps in 2017 for our School Plan 2015–17 goals are outlined on
the following pages. Our self–assessment process will further assist the school to refine the strategic priorities in our
School plan leading to further improvements in the delivery of education to our students.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Develop consistent, high quality educational practices using evidenced based research to enable staff to put students at
the centre of their learning

Purpose

To support our teachers in becoming change agents who will know and share the learning intentions of all lessons, give
effective feedback and engage all students in the challenge of learning. Staff will see assessment as feedback to
themselves and be able to use effect sizes to measure their impact on student learning.

Overall summary of progress

The ILL team has continued to use the following methods to evaluate learning intentions, success criteria and student
feedback utilised by all staff, student interviews teacher surveys and the Tell them from Me Survey. The information
showed that Sherwood Ridge scores above state in the areas of success criteria, feedback and learning intentions.

The Surveys across the school indicate that learning intentions, success criteria and student feedback is evidenced in
classroom displays discussions and programs.

Students are continuing to be encouraged and equipped with the skills to take ownership of their learning through the
provision of engaging learning experiences in order to develop critical thinking, problem solving, creativity,
communication and collaboration skills and strategies.

The school’s Executive team are facilitating the provision of expert knowledge of identified research and evidence based
programs to colleagues, students and the broader school community.

Data drives programs, across the school and is reviewed as part of CTJ and planning, data is used to form groups and
differentiate programs in Reading and Maths.

Rubrics have been developed for writing and learning intentions and success criteria are evident in program sand
formative assessment strategies are all part of the evidence based practices.

Measurement of teaching and learning impact has been measured in the area of spelling by measuring effect sizes
based on standardised tests. The effect sizes achieved in spelling have been significant and this is reflected in the
NAPLAN results for spelling with 42.8% of students achieving Band 6 and 31.4% of students achieving Band 5 in Year 3.

Staff are making clear the learning intentions and success criteria of what they teach and as a result are beginning to see
themselves as visible learners. High quality, evidenced based frameworks are being to be embedded within the
classroom.

Staff are beginning to demonstrate flexibility to change and develop new strategies when necessary.

Engaging learning experiences, clear learning intentions, high quality evidenced based frameworks, visible learning,
learner qualities, appear in class programs, classroom displays and conversations and as a part of Performance and
Development plans across the school.

Parents as active participants in their child’s education with clear communication of what their child is achieving utilising a
range of communication platforms.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

80% of students K–6 are at grade
appropriate clusters in reading.

80% of students K–2 are at grade
appropriate clusters in writing.

95% of Aboriginal students are
achieving at or above state
average based in NAPLAN.

NAPLAN stimulus comprehension questions used
to identify comprehension strategies being used.

Teachers implement STARS in classrooms K–6 to
explicitly teach comprehension strategies to all
students.

Analysis of TORCH tests for students 3–6.

$58570
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

80% Year 5 & Year 7 NAPLAN
data shows students meeting
expected growth.

K–2 students are @ 82% or greater than grade
appropriate clusters in reading.

46–70% of students in Year 3– 6 are at grade
appropriate clusters in reading

Staff collaboratively develop quality writing units
including the development and use of Writing
Rubrics.

Staff participate in Consistency of Teacher
Judgement (CTJ) discussions

Staff participate in demonstration lessons and
model lessons for other staff.

In Writing, 79% of students across K–2 achieving at
stage appropriate clusters.

Staff engage in demonstration lessons, mentoring
and coaching regarding CAFÉ reading strategies.

Peer Reading program implemented for Year 1 – 6
students.

Words their way framework is embedded in all
classrooms Years 1–6.

Aboriginal students are achieving at or above stage
appropriate clusters.

This year 56.3% of students met expected growth
from Year 5 to 7.

Next Steps

All classes using;

Words Their Way Spelling

CAFÉ reading  strategies 

CARS and STARS for Reading

Super Six reading strategies

An adjusted mathematics scope and sequence trialled

Measurement of teaching and learning impact through measuring effect sizes based on standardised tests.

Review and analysis of school based data against the Learning Continuums to determine progress on student learning
targets.

Evidence that the Australian curriculum isembedded into programs with fidelity through the continued use of stage
planning.
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Strategic Direction 2

Develop whole school organisational practices which enable all students to be highly engaged and self–directed in their
learning

Purpose

To provide students with an environment where students will be assessment capable learners who articulate their
learning, take risks, set learning goals, track their own progress and know what success looks like by working in a
strategic and sustainable manner to ensure they become successful learners.

Overall summary of progress

Innovative Learning Leaders have supported the school’s executive team in continuing to embed the pedagogy behind
VisibleLearning into school practice, resulting in a Visible Learning culture existingwithin the school learning environment.

Specific focus on the development of learningintentions, success criteria and providing descriptive feedback to
guidelearning is evident within classrooms. Students are able to state learningintentions and identify individual learning
goals.

Students arebeing provided with quality learning experiences through the delivery of a richcurriculum and as a result,
Visible learning is more evident in all classrooms.Students are now better able to reflect on and monitor their own
progress toinform their future learning goals in order to guide teaching and future directions.

Professional learning opportunities provided to all staff to support knowledge of thecurriculum and how students learn as
well as identifying expertise within our staff to further develop its professional community.

The school's Executive and aspiring leaders are continuing tomodel and implement innovation and change and are using
Consistency of Teacher Judgement (CTJ) sessions to determinestudent results in order to inform future learning.

As a result staff are providing students with a stimulating and challenging learningenvironment in order to enhance
success and self–esteem and beginningto embed high quality, evidenced based frameworks within the classroom.

Teachers confident in the use of assessmentpractices and the identification of student progress to inform teaching.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

PLAN data shows that 80% of
each grade is performing at or
better than expected clusters.

An increase o fAboriginal &
EAL/D parental engagement and
participation in school
activities/lessons is evident

100% of parents of students who
have a disability are active
participants in the development of
Individual Education Plans (IEP)

100% of Aboriginal parents are
active participants in the
development of Personalised
Learning Pathways.(PLP)

Professional learning opportunities provided to all
staff to support knowledge of the curriculum, how
students learn and how todifferentiate learning.

Staff participated in demonstration lessons and
modelled lessons for other staff

Collegial sharing of learning strategies through CTJ,
Learning Walks and lesson observations of
colleagues occurred.

Concepts and implementation of Visible Learning is
embedded in teaching programs.

Teachers provided with professional learning on
development and implementation of rich tasks and
Newman's Error Analysis (UTS Project) to better
enhance student understanding of process and
application of understanding to apply in different
situations.

IEP’s and PLP’s are developed in consultation with
key stakeholders

$10 314
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

PLAN data shows that 80% of
each grade is performing at or
better than expected clusters.

An increase o fAboriginal &
EAL/D parental engagement and
participation in school
activities/lessons is evident

100% of parents of students who
have a disability are active
participants in the development of
Individual Education Plans (IEP)

100% of Aboriginal parents are
active participants in the
development of Personalised
Learning Pathways.(PLP)

An increase of Aboriginal & EAL/D parental
engagement and participation in school
activities/lessons is evident

Next Steps

The Learning Centre to become the focal point for embedding the four C’s of the 21stCentury Classroom through an
innovative program delivered by expert teachers, while utilising ICT tools and high quality literature,

Explicit teaching of Learner Qualities of Connectedness, Determination, Question, Wonder, Think and Reflect to assist
students develop creativity and critical thinking

Continued focus on high quality professional learning in the areas of mathematics and English

Continued focus on the integration of concept based programming into English.

Visible learning is evident in all classrooms; use of learning intentions, success criteria, data walls, explicit feedback,
rubrics and formative assessment strategies will be evident.

Programs will reflect strategies implemented in the classroom for a differentiated curriculum.

An increase in parent participation is evident.

Data sets collected from across a wide range of sources indicates that school curriculum programs and teaching
practices are effectively developing the knowledge, understanding and skills of all students, using evidence–based
teaching practices.

Utilisationof student interviews and teacher surveys to evaluate learning intentions,success criteria and student feedback
utilised by all staff.
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Strategic Direction 3

Developing community trust and strategic support to ensure our students become active and informed future leaders.

Purpose

To engage the community through a visual display of the learning processby developing a shared language so that all
stakeholders can become activeparticipants in giving  students theknowledge, skills and experiences to become creative,
innovative andresourceful learners.

Overall summary of progress

The PAL action team have met regularly this year in order to support student development of student social and
emotional development. Through the collection and analysis of student incident data the PAL team have been able to
execute change by implementing and refining strategies and programs in order to support student needs. Some of the
programs and strategies that have been implemented as a result include KidsMatter, Circle Time and Friendly Kids
Friendly Classrooms. Additionally, the review of the Wellbeing and Discipline Policy took place this year, a consultative
process involving all school stakeholders, including students, parents and staff to improve student achievement and
positive relationships within the school.     

KidsMatter is a program thathas been launched across the school this year. The purpose of the program is to act as a
flexible whole–school approach to children’s mental health and wellbeing. It aims to reduce student mental health
difficulties amongst students and increase support for student’s experiencing mental health difficulties. The teacher
professional learning workshops for staff in the teaching of student social and emotional learning competencies;
self–management, self–awareness, responsible decision making, relationship skills and social awareness will continue to
be embedded over the next 2 years across the school community.

The explicit lessons that are taught and aligned with the school’s expectations of Be Safe, Be Respectful, Be a Learner
along with the increased signage in classrooms and continued implementation of Circle Time lessons have supported
greater consistency of the language used amongst both staff and students. As aresult, data has indicated an increase in
student comprehension and articulations of the school’s expectations as well as its application in learning.

The Wellbeing and Discipline Policy review ensured the engagement of the schoolcommunity in developing a framework
that is relevant and supportive of school needs. As a result, an increase in parent, student and staff completion ofsurveys
and discussions ensured that the process took into consideration the perspectives of all school community stakeholders
in cultivating a positive school environment.

Our school continues to use SENTRAL asits data collection platform. Staff regularly reflect on data collected to monitor
and track student progress and achievement. Analysis of incident referrals have resulted in targeted strategies of support
being developed ,improving classroom engagement.

Systems of support have been further developed by the school’s Learning Support Team to ensure that social and
emotional learning is provided comprehensively across the school environment.The Learning Support Team meets
regularly to discuss student referrals, receiving updates from EALD, LaST and Reading Recovery. Staff were provided
with Professional Learning on the use of PLAAST in order to identify initialstrategies of student support.

Parents are active and welcomed participants in their child’s education with clear communication utilising a range of
communication platforms. Community members are strong supporters of school events 2016 with in excess of 185
parents supporting the school throughout the year.

 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Positive Action for learning(PAL)
data indicates an increase of
students being able to articulate
the schools expectations and
how these are linked to learning.

There is an increase in parental

Positive Action for Learning (PAL) data Semester 1
and Semester  2 surveys indicate an increase in
students being able to articulate the  school’s
expectations.

Consistent display of PAL posters and expectations
evident in every  classroom.

$6000
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

completion of QSL surveys.  

Data demonstrates that we have
greater than 95% of universal
strategies in place.

Attendance rates are equal to or
above state average

Increase in the consistency and
comprehensiveness in the  recording and analysis
of data sets with staff.

Increase in staff knowledge and implementation of
Circle Time  and KidsMatter skills and language
used.

Increase in PAL lessons being taught across K–6

Circle Time lessons regularly taught in all
classrooms, students able to use strategies
effectively.

Grade teams collaboratively program and plan for
student  learning embedding syllabus outcomes.

Attendance Awards & Punctuality Awards for
regular school  attendance are awarded.

Regular monitoring and follow up of attendance by
classroom  teachers and school executive.

Sherwood Ridge Public School attendance rate
(95%) above state  average attendance rate (92%).

114/646 18% families completed Wellbeing and
Discipline Survey.

 

Next Steps

Kidmatter competencies to be taught in classrooms. Fortnightly classroom displays of PAL expectations/KidsMatter
competencies provided to all staff and displayed in all classrooms

90% of students Years 1–6 receive at least one school merit badge a year.

Less than 3% of student attendance below 85%.

Staff K–6 to implement Circle Time lessons weekly to support the implementation of KidsMatter and PAL expectation
focuses

A 5% increase in parental completion of TTFM, and School Based surveys is evident

Evidence of increased understanding and articulation of PAL expectations throughoutschool.

Expectations delivered by students to their peers daily

Increase of parent attendance at weekly assemblies. Weekly assembly times altered to better enable parent attendance.

Professional learning workshops for staff and community are held in order to embed the PAL & Kidsmatter framework
into the fabric of the school (including the induction of new staff).

Students equipped with strategies to improve resilience and develop strong leadership skills.

Discipline data summaries are provided each term to staff to inform future focus and change.

Regular review of data (Attendance, Suspension, Tracking slips, Visible learning, Tell them from me, Quality School Life
and program evaluations are used to support professional judgements.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading All students  have an individual Personalised
Learning Pathways (PLP) and are
making  progress across the literacy and
numeracy continuums. Aboriginal students
are  demonstrating progress above the
average level compared with
non–Aboriginal  students. Funding enabled
students to have in class support with a focus
on  literacy and numeracy achievements.
Parental engagement and participation in
school activities/lessons is high.

The school has
maximised Aboriginal
student learning through
identifying and analysing
data eg  PLAN Data,
School Based data,
Learning Continuums,
SMART data and
Attendance rates in order to
plan individualised and
differentiated learning.

English language proficiency The teachers  are involved in team teaching
with EALD staff to improve their skills
and understandings. Class teachers and the
specialist EAL/D teacher collaboratively plan,
implement and monitor individualised
programs of  support for EAL/D students.
Achievements  of EAL/D students’ are
measured against the EAL/D phases.. Review
and analysis of school based data against the
EAL/D phases and Continuums have been
used to determine progress on student
learning targets A range of strategies have
been incorporated in the school’s
communication with parents/carers and
community members from culturally diverse
backgrounds. These included increased use
of interpreters and the Schoolzine digital
newsletter with translator capabilities. As a
result these measures are strengthening
parent and community engagement in school
activities.

English language
proficiency funding has
allowed for Intensive,
 targeted programs and
strategies to be embedded
by a specialist teacher to
further enhance and
support student language
proficiency learning. 
EAL/D, PLAN Data, School
Based data, Learning
Continuums, SMART data
and Attendance rates are
analysed in order to plan
individualised and
differentiated learning.

 • English language
proficiency ($14 640.00)

Low level adjustment for disability The school’s  Learning and Support Team
processes have been enhanced with a focus
on  supporting teachers in personalising
learning and support and  differentiation. The
school used the Nationally Consistent
Collection of Data  (NCCD) to engage
teachers in meaningful professional dialogue
about how to  cater for the varied needs of
students in their classes and the learning and
support  teacher facilitated classroom
teachers’ discussions about adjustments to
support  individual student learning. Specialist
LaST teacher and SLSO’s have
been  employed to further enhance and
support student learning. Review and analysis
of school based data against the Continuums
have been used to determine progress on
student learning targets.

Analysis of data from within
the school, eg  PLAN,
School Based, Learning
Continuums, SMART and
Attendance rates  in order
to plan intensive and
targeted programs has
been utilised.

 • Low level adjustment for
disability ($48 768.00)

Socio–economic background Class teachers and the specialist LaST
teachers collaboratively plan, implement and
monitor individualised programs of support for
students identified as requiring a learning
adjustment and or  accommodation. Student
progress has been tracked and reviewed
against learning continuums and school
based data points.

Socio–economic funding
has supported the
implementation of intensive,
targeted programs and
strategies to be embedded
by specialist teachers and
SLSO’s. Data, such as
PLAN, School Based,
Learning Continuums,
SMART and Attendance
rates are analysed in order
to plan individualised and
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Socio–economic background Class teachers and the specialist LaST
teachers collaboratively plan, implement and
monitor individualised programs of support for
students identified as requiring a learning
adjustment and or  accommodation. Student
progress has been tracked and reviewed
against learning continuums and school
based data points.

differentiated learning.

Support for beginning teachers Beginning  teachers were released from class
for two hours each week, to participate in  a
range of activities to support the development
of their skills. These activities  included
mentoring and coaching sessions with their
team leaders, lesson
observation,  professional learning on
classroom management, student engagement
and Maths  and English curriculums. Support
was also provided for the teachers to
gather  and annotate appropriate evidence to
contribute to their accreditation. The  teachers
have also actively participated in stage
planning and reporting. In  feedback provided.
Teachers, in collaboration with team leaders,
monitor and  review Performance
Development Plans (PDP). The  school’s
Innovative Learning framework, along with
targeted Professional  Learning has been
used to support the implementation of the
Beginning  Teachers PDP. Beginning and
mentor teachers were provided time to
observe each other’s lessons and the lessons
of teachers identified as having expertise in a
particular teaching area. Beginning teachers
reported increased levels of knowledge, skill
and confidence as a result of the
observations, opportunities and discussions
had with their mentors. This has, in turn,
increased the attainment of learning
outcomes for students at Sherwood Ridge
Public School.

Mentoring structures and
collaborative practices of
support are embedded to
improve professional
knowledge and practice.

 • Support for beginning
teachers ($43 401.00)

Printed on: 8 May, 2017Page 13 of 21 Sherwood Ridge Public School 4640 (2016)



Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 441 484 481 489

Girls 403 407 411 451

The student enrolment profile table is populated in early
December with four years of enrolment data, for males
and females, as of thecensus date. Students come
from diverse language backgrounds with approximately
45% of our school population coming from a language
background other than English and 55 different
languages are spoken within the school community.  

Student attendance profile

School

Year 2013 2014 2015 2016

K 96.3 95.9 96.5 96.8

1 95.6 96.4 95.8 95.2

2 95.9 95.8 95.2 95

3 95.4 95.7 95.4 96.2

4 96.4 94.9 95.1 95.1

5 95.8 95.1 94.9 95.1

6 95.1 95.5 94.4 94.6

All Years 95.8 95.7 95.4 95.5

State DoE

Year 2013 2014 2015 2016

K 95 95.2 94.4 94.4

1 94.5 94.7 93.8 93.9

2 94.7 94.9 94 94.1

3 94.8 95 94.1 94.2

4 94.7 94.9 94 93.9

5 94.5 94.8 94 93.9

6 94.1 94.2 93.5 93.4

All Years 94.7 94.8 94 94

Management of non-attendance

At weekly assemblies, classes are praised and
rewarded for punctuality and 100% attendance.
Certificates are given to classes each week who have
achieved no absences, whole or partial for the
preceding week. At the Presentation Day children
achieving 100% attendance for the year are

recognised. The school newsletter provides parents
with information regarding attendance, including a
proforma to be used to explain any absences. Staff
contact parents if a child is absent for three days
without notification or should a concern be evident in
the overall attendance of their child. Attendance rates
are reviewed each term, students of concern are
referred to the Learning Support Team.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 2

Assistant Principal(s) 5

Classroom Teacher(s) 35.35

Teacher of Reading Recovery 0.82

Learning and Support Teacher(s) 0.8

Teacher Librarian 1.4

Teacher of ESL 0.8

School Counsellor 0

School Administration & Support
Staff

8.87

Other Positions 0

*Full Time Equivalent

Sherwood Ridge has one Aboriginal member of staff in
an executive position.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Professional learning and teacher accreditation

During 2016 teachers at Sherwood Ridge Public School
have undertaken a variety of professional learning
courses. These courses have been in a range of
formats including whole school, grade/stage,
workshops, network meetings and external courses.
Many of the whole school professional learning
sessions have covered areas which cover mandatory
requirements for teachers e.g. Anaphylaxis training,
Code of Conduct, Cardio Pulmonary Resuscitation and
Induction to the School.

Grade Administration, Consistent Teacher Judgement
(CTJ ) and Whole School Staff Meetings rotated over a
3 weekly cycle. These meetings focussed around
planning, data analysis (tracking, monitoring and
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planning) and professional learning that supported the
school targets and mandatory training. Each Term
Grades are involved in a Grade Planning Day. These
days coveredplanning around Visible Learning,
Comprehension, Rich Tasks in Maths andConcept
Planning in English.

The school’s Innovative Leaders Program (ILL)
supported staff through the provision of time for
learning walks, lesson observations anddemonstration
lessons. The ILL program also included a Stage 2
Project on Comprehension.

In mathematics, there has been a focus on the explicit
teaching of numeracy across the curriculum and the
development of intervention strategies to identify and
evaluate students’ progression on the numeracy
continuum. Teachers were introduced to Newman’s
Error Analysis to assist them in identifying the types of
errors made by students, and they incorporated
strategies to address the errors in teaching programs.
Professional learning was also undertaken on how the
General Capabilities and Working Mathematically
outcomes are critical in the delivery of the content of
the NSW Mathematics K–10 Syllabus. Further to this,
teachers then worked with a University of Technology
academic partner on the development of rich tasks with
a focus on creativity and real–world application.
Teachers worked in grade teams to develop tasks to be
embedded into their teaching and learning programs
that would engage and challenge students while they
developed problem solving skills.

In English, the teachers have been involved in a variety
of professional learning sessions covering such topics
as vocabulary development and comprehension
strategies. Teachers were involved in professional
discussions as to how these strategies could be
effectively implemented and monitored in classrooms.
Another major focus for 2016 was integrating concept
based programming into English. Teachers attended
grade meetings to learn about concepts in the English
program. They then attended a grade planning day
where they collaboratively developed a program to be
implemented in the classroom based on the concepts
of character and point of view. Feedback from teachers
on the planning session and the implementation of the
unit was very positive. Teachers reported the inclusion
of quality literature in their program enhanced their
teaching and the engagement of their students.

All teachers were also involved in professional learning
about the implementation of the Kidsmatter
components,iPad technology and its practical
applications in the classroom and new policies to be
implemented in the Department of Education. Teachers
have attended external courses covering diverse topics
e.g. Best Start Testing,Gifted and Talented students in
the Kindergarten classroom, KidsMatter
andUnderstanding and Managing Behaviour.

Sherwood Ridge has continued its links with
theKellyville Community of Schools with a variety of
topics being covered throughout the year. Executive
Staff and aspiring leaders were involved in a rigorous
and high quality professional learning that was
underpinned by a Project Based Learning

approach.  Empowering Leaders and Roadmap to
Learning, facilitated by Simon Breakspear, enabled the
school’s leaders to further develop skills in effective
leadership in order to improve teaching and learning.

A number of staff from within the school accessed
external professional learning in the areas of Choice
Theory, Growth Coaching, LMBR training, behaviour
management, grouping and planning for English,
Netball, Touch Football, CV writing and job interviews.

Early Career Teachers were supported through the
schools mentoring program, which involved the pairing
of Early Career Teachers with experienced teachers
and the provision of time for lesson observations and
feedback, planning and professional discussions
around learning.

Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2015 to 31 December 2016). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 
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Income $

Balance brought forward 376 145.38

Global funds 456 397.92

Tied funds 267 258.90

School & community sources 372 744.47

Interest 6 586.14

Trust receipts 22 688.44

Canteen 121 516.61

Total income 1 623 337.86

Expenditure

Teaching & learning

Key learning areas 96 137.04

Excursions 160 833.75

Extracurricular dissections 97 383.36

Library 14 542.68

Training & development 1 141.82

Tied funds 189 960.26

Short term relief 87 420.94

Administration & office 133 737.10

School-operated canteen 102 647.51

Utilities 45 174.06

Maintenance 53 982.31

Trust accounts 23 615.23

Capital programs 0.00

Total expenditure 1 006 576.06

Balance carried forward 616 761.80

The information provided in the financial summary
includes reporting from 31 August to 31 December
2016. 

2016 Actual ($)

Opening Balance 0.00

Revenue 820 695.19

(2a) Appropriation 638 995.33

(2b) Sale of Goods and
Services

63 395.54

(2c) Grants and Contributions 116 586.90

(2e) Gain and Loss 0.00

(2f) Other Revenue 0.00

(2d) Investment Income 1 717.42

Expenses -289 461.96

Recurrent Expenses -289 461.96

(3a) Employee Related -145 476.95

(3b) Operating Expenses -143 985.01

Capital Expenses 0.00

(3c) Employee Related 0.00

(3d) Operating Expenses 0.00

SURPLUS / DEFICIT FOR THE
YEAR

531 233.23

Balance Carried Forward 531 233.23

There is no opening balance recorded in the SAP
finance table. The opening balance for the school for
this reporting period is recorded as the Balance
Brought Forward in the OASIS table.

The OASIS Balance carried forward amount (ie, funds
on date of migration) is included in the (2a)
Appropriation amount in the SAP table.

Any differences between the OASIS Balance carried
forward and (2a) Appropriation amount is the result of
other accounts and transactions being included in the
(2a) Appropriation amount.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2016 Actual ($)

Base Total 5 372 140.20

Base Per Capita 49 148.74

Base Location 0.00

Other Base 5 322 991.46

Equity Total 247 598.70

Equity Aboriginal 2 226.16

Equity Socio economic 18 731.20

Equity Language 96 256.64

Equity Disability 130 384.70

Targeted Total 580 922.59

Other Total 89 960.02

Grand Total 6 290 621.50

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills and 
understandings demonstrated in these assessments.
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The My School website provides detailed
information and data for national literacy and numeracy
testing. Click on the link http://www.myschool.edu.au
and insert the school name in the Find a school and
select GO to access the school data.>

Parent/caregiver, student, teacher
satisfaction

The students, parents and staff of Sherwood Ridge
Public School work in partnership to foster positive
relations between the school and the community to
support student achievement.

Students

Throughout the year students have undertaken many
surveys in order to inform the school’s planning.

The PAL (Positive Action for Learning) team conducted
a survey about the school’s wellbeing and discipline
policy. Of the 642 students surveyed across grades
K–6;

Over 70% of students indicating that they felt teachers
awarded Sherwood Stars fairly

Over 80% of students felt welcome in their classroom

Over 80% of students indicated they knew the reasons
for being awarded a Sherwood Star

 The PAL expectation survey that was conducted in
Semester 2 over a sample of students from each class
has indicated:

Over 95% of students identify as being safe, respectful
learners

Over 90% of students feel they are rewarded for being
safe, respectful learners

Teacher

The results from the “Tell Them From Me Survey” are
indicative of the self–evaluative efforts of teachers in
assessing eight of the most important “Drivers of
Student Learning” these include; leadership,
collaboration, learning culture, data informs practice,
teaching strategies, technology, inclusive school and
parent involvement.

Results from the surveyed teachers have shown that:

Over 85% had worked with school leaders to create a
safe and orderly school environment

Over 80% of school leaders had taken time to observe
the teaching of the surveyed teachers

89% discuss the learning problems of their students
with other teachers

Over 70% provided their students with the opportunity
to use computers or other interactive technology to
undertake research tasks

97% establish clear expectations of behaviour in the
classroom, an increase of at least 10% from the
previous academic year

85% indicated they worked with parents to help solve
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problems interfering with their child’s progress, an
increase of at least 5% from the previous year.

Parents

Results from the “Tell Them From Me” survey show
that of the parents surveyed:

Over 70% felt that they could easily speak with their
child’s teacher and their child’s teacher expected their
child to do their best work

Over 75% of parents felt that their child felt safe
traveling to and from school and over 70% felt that their
child felt safe while at school

Over 75% of parents felt that written information from
the school is clear and in plain language

100% of parents had spoken to their child’s classroom
teacher at least once during the year, with 37%
indicating that they had spoken with their child’s
teacher more than three times this year

Over 85% of parents felt that their child is clear about
the rules and expectations of school behaviour

Future Directions: 2017 will focus on the continued
implementation of future focused learning across the
school. This should see an improvement in the
student’s satisfaction in engaging in quality learning
experiences. Additionally, the visible leadership of
teachers and executive staff members will aid the
further breakdown of barriers between home and
school. Creating a more inclusive and positive school
culture for the students, parents and the school
community.

Policy requirements

Aboriginal education

Aboriginal Education and Training incorporates the
delivery of quality learning activities to Aboriginal
students in schools and providing education about
Aboriginal Australia for all students. Quality learning
activities contribute to raise awareness of Aboriginal
heritage and culture and programs are designed to
improve understanding of Aboriginal traditions in the
context of Australian history. Aboriginal Education and
the Aboriginal Education Policy are important
components of the school’s curriculum. Ensuring that
all students have an understanding of Australia’s
indigenous people and their history, teaching and
learning programs are implemented with an Aboriginal
perspective inherent in learning outcomes within and
across the curriculum.

During 2016Sherwood Ridge was involved in:

Ensuring Personal Learning Pathways for all Aboriginal
students were completed and implemented in order to
improve educational outcomes and increase the
participation of Aboriginal students.

Targeted students identifying as being of Aboriginal or

Torres Strait Islander backgrounds were supported in
their Literacy and numeracy development.

NAIDOC week and its significance were promoted to all
students and activities were developed and provided to
all stage teams.

On Thursday 21st July 2016, 864 Sherwood Ridge
students from K–6 participated in an interactive
incursion run by the Koomurri Indigenous Incursion
team. Students partook in 5 rotating activities and
experienced both a welcome and farewell concert
demonstrating Aboriginal and Torres StraitI slander
music and dance. The rotating activities included
Torres Strait Island dance; artefacts, weaponry and
survival; digeridoo and storytelling; Aboriginal song and
dance; and Aboriginal art and face painting. Students
enjoyed a highly entertaining and engaging day
learning about Indigenous Australian culture

Multicultural and anti-racism education

Currently, 45% of our school population come from a
language background other than English and 55
different languages are spoken within the school
community.

Throughout 2016, there has been a continued
awareness of multicultural and anti–racism matters due
to global events. Discussions on cultural practices were
incorporated into classroom teaching and learning
programs, incidentally and as dictated by the
syllabuses. Teaching staff continue to provide teaching
and learning programs which ensure that all students
are equipped with knowledge, skills and values to live
and work in Australia’s culturally diverse society.

On Monday 21stMarch 2016, Sherwood Ridge Public
school came together to celebrate our cultural diversity.
Harmony Day is about inclusiveness, respect and a
sense of belonging for everyone. The message of
Harmony Day 2016was everyone belongs.

A highlight of Harmony Day was our classroom door
and window displays. Each class selected a country to
research and learn about and made the most
amazingly creative displays. The teachers and students
worked to together to discover amazing facts about
their display country and combined these discoveries
into art, craft, research projects, cultural item viewings
and music sharing.

In 2016, an EAL/D Teacher was employed for 4 days
per week (0.8 FTE) to meet the needs of 206 students
who were identified as requiring support in English.
Two additional students, who were newly arrived in
Australia, enrolled in school throughout the year.  No
refugee students enrolled in the school.

The New Arrival students were taught basic English
language proficiency in a small group situation and
made significant progress on the New Arrivals program.
They demonstrated ability to confidently participate in
classroom situations after three terms. An EAL/D report
was written each semester to inform parents of their
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child’s progress in Oral Interaction, Reading and
Responding and Writing.

The EAL/D teacher worked for the remainder of the
allocation in classrooms with the mainstream teachers,
assisting the EAL/D students with their immediate
learning needs in classroom topics and providing
professional learning in EAL/D strategies for the
teachers.  This ensured that teachers differentiated
their teaching programs for the EAL/D students if and
when appropriate.
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