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School background

School vision statement

Samuel Terry Public School is committed to providing children with a relevant, challenging curriculum.  Emphasis is on
understandings, skills and the welfare of all within a safe, secure caring environment leading to the realisation of the
individual’s potential.

 

Effective teaching and influential management together with enthusiastic community participation are the dynamics which
empower this vibrant progressive school.

School context

Samuel Terry Public School (enrolment 508 students, including 56 Aboriginal students) is located in the Penrith Valley.
The school provides quality education in a caring and stimulating learning environment.

 

The school has a focus on quality teaching and learning to improve student learning outcomes. School priorities are
literacy, numeracy and increasing student engagement through technology in teaching and learning.  

 

Samuel Terry Public School has a strong student wellbeing program and is committed to Positive Behaviour for Learning.
High expectations of student academic achievement are evident as well as successful programs in the performing arts
and sport.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

During 2016, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the area of Learning:

Learning culture

There is demonstrated commitment within the school community to strengthen and deliver on school learning priorities.
Positive, respectful relationships are evident among students and staff, promoting student wellbeing and ensuring good
conditions for student learning. Well–developed and current policies, programs and processes identify, address and
monitor student learning needs.

Wellbeing

The school consistently implements a whole–school approach to wellbeing that has clearly defined behavioural
expectations and creates a positive teaching and learning environment. Quality teaching and professional practice are
evident in every learning environment, providing students with opportunities to connect, succeed and thrive that are
relevant to their stages of learning and development. Students care for self, and contribute to the wellbeing of others and
the wider community.

Curriculum and learning

Curriculum provision is enhanced by learning alliances with other schools and organisations. The school actively collects
and uses information to support students’ successful transitions. Teachers involve students and parents in planning to
support students as they progress through the stages of education. There are systematic policies, programs and
processes to identify and address student learning needs.
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Extra–curricular learning opportunities are significant, support student development, and are strongly aligned with the
school’s vision, values and priorities.

Assessment and reporting

The school has developed explicit processes to collect, analyse and report internal and external student and school
performance data. Student reports contain detailed information about individual student learning achievement and areas
for growth, which provide the basis for discussion with parents. The school has analysed school performance data and a
range of other contextual information and is aware of trends in student achievement levels. Parents have an
understanding of what their children are learning and receive regular information to support progression to the next level.

The school has aligned staff processes and school systems for collecting, analysing and reporting local and external data
on student and school performance. Evaluating and reporting student performance data underpins the whole–school
assessment strategy.

In the area of Teaching:

Effective classroom practices

Teachers regularly review and revise teaching and learning programs. Teachers routinely review previous content and
preview the learning planned for students in class. All classrooms are well managed, with well–planned teaching taking
place, so that students can engage in learning productively, with minimal disruption.

Teachers regularly use student performance data and other student feedback to evaluate the effectiveness of their own
teaching practices.

Data skills and use

Teachers analyse and use student assessment data to understand the learning needs of students. The school’s
professional learning builds teacher skills in the analysis, interpretation and use of student performance data. Data
analysis informs the school’s learning goals and monitors progress towards them. School analysis of student
performance data is provided to the community on a regular basis. The school leadership team regularly uses data to
inform key decisions.

Teachers incorporate data analysis in their planning for learning. Assessment instruments are used regularly to help
monitor student learning progress and to identify skill gaps for improvement. The school leadership team engages the
school community in reflecting on student performance data.

Collaborative practices

Executive, staff, faculty/stage, team and other meetings are used to review the curriculum and to revise teaching and
learning programs. Staff regularly evaluate teaching and learning programs including the assessment of student
outcomes.

Teachers work together to improve teaching and learning in their year groups, stages, faculties, or for particular student
groups. Teachers provide and receive planned constructive feedback from peers, school leaders and students to
improve teaching practice. Processes are in place to provide formal mentoring or coaching support to improve teaching
and leadership practice. The school identifies expertise within its staff and draws on this to further develop its
professional community.

Learning and Development

Teachers participate in professional learning targeted to school priorities and their professional needs. The school has
effective professional learning for induction, teaching quality, leadership preparation and leadership development. The
school has processes in place for teachers’ performance and development. Beginning and early–career teachers are
provided with targeted support in areas of identified need. Analysis of the teaching team identifies strengths and gaps,
with succession planning in place to build staff capabilities and recruit staff with particular expertise to deliver school
improvement targets.

Teachers actively share learning from targeted professional development with others. There is a particular focus on
improved teaching methods in literacy and numeracy, with professional learning activities focused on building teachers’
understandings of effective teaching strategies in these areas. Teachers are actively engaged in planning their own
professional development to improve their performance.

Professional standards
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Teachers understand and implement professional standards and curriculum requirements. Staff attainment of
professional learning goals and teaching requirements are part of the school’s performance and development processes.
The school has a culture of supporting teachers to pursue higher–level accreditation. Teachers are committed to their
ongoing development as members of the teaching profession. Teachers demonstrate currency of content knowledge and
teaching practice in all their teaching areas.

Teachers demonstrate responsibility, adaptability and ethical practice in working towards the school’s goals. Teachers
work beyond their classrooms to contribute to broader school programs.

In the area of Leading:

Leadership

Parents and community members have the opportunity to engage in a wide range of school–related activities. The school
community is positive about educational provision. The school is committed to the development of leadership skills in
staff and students. Links exist with communities of schools, other educational providers and other organisations to
support the school’s programs. The school’s leadership strategy promotes succession planning, distributed leadership
and organisational best practice.

The school solicits and addresses feedback on school performance. Leadership development is central to school
capacity building. The school has productive relationships with external agencies such as universities, business, industry
and community organisations to improve educational opportunities for students.

Staff have purposeful leadership roles based on professional expertise.

School planning, implementation and reporting

Staff, students, parents and the broader school community are welcomed and engaged, when possible, in the
development of the vision, values and purpose for the school. The three–year school plan has annual iterations focused
on achieving identified improvements. The school articulates a commitment to equity and high expectations for learning
for each student and is responsive to changing needs. The school plan aligns to local and system priorities and ensures
responsiveness to emerging needs. An evidence base, drawn from the collection and analysis of learning and
development data, is used to review performance annually. Planning and implementation includes processes for
resource allocation, professional learning, performance monitoring and reporting. The school acknowledges and
celebrates a wide diversity of student, staff and community achievements.

There is broad understanding of, and support for, school expectations and aspirations for improving student learning
across the school community. Monitoring, evaluation and review processes are embedded and undertaken routinely.
Clear processes, with accompanying timelines and milestones, direct school activity towards effective implementation of
the school plan.

School resources

School staffing ensures that full curriculum implementation and delivery requirements are met. Systematic annual staff
performance and development reviews are conducted. The school’s financial and physical resources and facilities are
well maintained, within the constraints of the school budget, and provide a safe environment that supports learning.
School and other facilities are used creatively to meet a broad range of student learning interests and needs.

Workforce planning supports curriculum provision and the recruitment of high quality staff. Strategic financial
management is used to gain efficiencies and to maximise resources available to implement the school plan. Physical
learning spaces are used flexibly, and technology is accessible to staff and students.

Succession planning, leadership development and workforce planning are designed to drive whole–school improvement.
The use of school facilities is optimised within the local community, to best meet the needs of students and the local
community.

Management practices and processes

The school leadership team communicates clearly about school priorities and practices. Administrative practices
effectively support school operations and the teaching and learning activity of the school. Accountability practices are tied
to school development and include open reporting to the community. The school leadership team creates an
organisational structure that enables management systems, structures and processes to work effectively and inline with
legislative requirements and obligations. All school staff are supported to develop skills for the successful operation of
administrative systems.

There are opportunities for students and the community to provide constructive feedback on school practices and
procedures. Streamlined, flexible processes exist to deliver services and information and strengthen parental
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engagement.

Practices and processes are responsive to school community feedback. Administrative practices provide explicit
information about the school’s functioning to promote ongoing improvement.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Engagement in 21st century learning

Purpose

To allow students to have opportunities to be creative, innovative and resourceful. Classroom programs will engage and
explicitly teach students to be literate, numerate, creative, productive thinkers and users of technology. As a result of our
classroom programs students will learn to think deeply and logically. Students will learn how to collaborate, work in
teams and communicate ideas.

Overall summary of progress

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Reduce the number of Year 3
students performing below the
National Minimum Standard in
Reading by 5% as measured in
the NAPLAN results for 2017.

Literacy programs such as Catch Up Literacy,
Sound Waves Spelling, ReadingEggs, Reading
Eggspress continue to be implemented.

The number of Year 3 students performing below
the National Minimum Standards from 11% in 2014
to 6% of students in 2016.

$133 063.50

Increase the number of Year 5
students performing at proficiency
level in Writing by at least 5% as
measured in the NAPLAN results
for 2017.

The 'Sentence a Day' implemented across the
school K–6.

The percentage of students performing at
proficiency level in NAPLAN writing was maintained
from 2015 to 2016. 

$0

Increase the number of Year 3
and Year 5 students performing
in the top two bands for reading
and numeracy by at least 8% as
measured in the NAPLAN results
by 2019.

Specific programs across K–6 include TOWN
Stages 2 and 3, TENS Early Stage 1 and Stage 1,
CMIT have continued and Problem of the Day and
Maths Times Table Speed Test programs have
been implemented.

The number of students achieving at proficiency
level in Year 3 has increased by 9 %, from 30% in
2015 to 39% in 2016. The number of students
achieving at proficiency level in Year 5 has
increased by 3%,  from 11% in 2015 to 14% in
2016.

$17430.30

Value added growth from Year 3
to Year 5 in NAPLAN to be above
state average growth by 2019.

The value added growth from Year 3 to Year 5 in
Reading was higher than the state average growth.
The value added growth in 2016 was higher across
all areas than in 2015. Value added growth
in Reading improved from 78.5 points to 88.4 ,
Grammar and Punctuation improved from 63.3
points to 80.7 points and Numeracy improved from
82.4 points to 96.2 points.

$0

Next Steps

The strategic directions as outlined in the School Plan 2015–2017 remain the same for 2017. The strategies outlined in
the milestones for 2016 will consolidate and improve on the work undertaken in 2016. New strategies for 2017 include
author visits, IEPs for all middle band students, SLSO support for middle groups, parent workshops and teacher
professional learning on mathematical vocabulary and problem solving.
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Strategic Direction 2

Consistent practices

Purpose

To ensure that assessment and reporting across the school K–6 is consistent and is based on reliable, rich data that is
tracked continually.  This assessment data is to be used to inform teaching and learning and reported to the whole
school community in a clear and concise format.

Overall summary of progress

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Increased percentage of students
performing in the highest bands
of NAPLAN in Reading and
Numeracy by 8%.

More children in the Year 3 NAPLAN Reading, 
Grammar & Punctuation and Numeracy achieved in
the highest 2 bands in 2016 than 2015.

More children in Year 5 NAPLAN Reading,
Grammar & Punctuation and Numeracy achieved in
the highest two bands in 2016 than 2015.

$0

Reduced percentage of students
performing in the lowest bands of
NAPLAN.

There was a reduced percentage of Year 3
students performing in the lowest bands of
Reading, Spelling and Grammar & Punctuation
2016 compared to 2015.

There was a reduced percentage of Year 5
students performing in the lowest bands of
NAPLAN in Reading, Grammar & Punctuation and
Numeracy in 2016 compared to 2015.

$93 916.00

Next Steps

Key focus areas for 2017 will be Reading and Mathematics.  Professional development for all staff in Reading and best
practice in the classroom as well as Mathematics teaching and learning programs with a focus on 'hands on' instructional
learning experiences.

A data wall will be established for all students K–6 which will include data from the school database being used to plot
students on the learning continuum for reading and numeracy.

Students from Years 2–6 will undertake the PAT assessments with progress being measured from the end of Term 1 to
the end of Term 3.
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Strategic Direction 3

Productive community partnerships

Purpose

To promote engagement of the whole school community to support all students and to further enable the school to be an
active member of the broader community.

Overall summary of progress

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

At least 70 % of students have
their parent/s or caregivers
attending parent–teacher
interviews.

Parental participation in interviews was highly
attended (more than 85% an increase of 5% from
2015) with IEPs and PLPs produced.

$0

A minimum of 20 parents attend
the Mathematics workshop to
educate parents on how they can
support their children at home.

22 Parents attended the Mathematics workshop for
parents.

$0

An increase in the number of
parent helpers in the classroom
by 5%.

Parent helpers have increased by 7% from 2016. $0

At least 75% of parents attend at
least one school community
event during the year.

More than 87% of children and parents/caregivers
attended at least one community event during the
year.

$0

Next Steps

Parent workshops in Reading and Mathematics will be continued to be organised and offered to parents in 2017 to
further educate parents on how to assist their children with learning at home. The school will become more involved in
sharing its high quality practice in coding and Robotics.

A trial of a daytime P & C meeting and fundraising committee will take place to ascertain whether this would be an
increase in parental involvement.

An Aboriginal Cultural Day for all students K–6 will take place to strengthen ties and our relationship with the Aboriginal
community.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading All staff attended PL on PLPs and all
stakeholders consulted in the development of
PLPs for all Aboriginal students.

Support staff employed to ensure equity to
access of resources and learning
experiences.

$29 508.00

Quality Teaching, Successful
Students (QTSS)

Collaborative practices were created in the
school for teachers to jointly plan and observe
each other's lessons, jointly develop units of
work and assessment tasks and to work
together to assess and analyse student data.

Mentoring and coaching practices established
in the school to provide constructive feedback
to individual teachers on lesson delivery,
programming, assessment and classroom
management.

Comprehensive and focused support
provided for teachers with accreditation
processes and the new Performance and
Development Framework.

$35 149.50

Support for beginning teachers Teachers had regular beginning teacher days
(non–teaching) to reduce teaching load and
provide support and Professional Learning.

Beginning teachers were assigned mentor
teachers and provided with ongoing feedback
through regular observations and meetings.

Mentoring structures and Peer Observation
Program supported professional development
focused on classroom and behaviour
management strategies resulting in improved
student engagement, collaborative practices
within the school and the fostering of
productive relationships.

Beginning teachers utilised the 'Strong Start
Great Teachers', BOS and AITS websites and
attended professional development programs
targeting beginning teachers.

$4080.73
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 227 233 241 258

Girls 234 231 237 253

Student attendance profile

School

Year 2013 2014 2015 2016

K 94.2 95.6 94.3 95.2

1 94.2 94.4 94.7 94.3

2 94.7 94.5 92.8 94.2

3 95.1 94.4 93.2 93.3

4 94.3 94.2 92.9 92.3

5 95 93.4 93.7 92.2

6 93.7 94.1 93.5 92.3

All Years 94.4 94.4 93.6 93.4

State DoE

Year 2013 2014 2015 2016

K 95 95.2 94.4 94.4

1 94.5 94.7 93.8 93.9

2 94.7 94.9 94 94.1

3 94.8 95 94.1 94.2

4 94.7 94.9 94 93.9

5 94.5 94.8 94 93.9

6 94.1 94.2 93.5 93.4

All Years 94.7 94.8 94 94

Class sizes

Class Total

KS 21

KG 21

K/1C 19

KW 21

1B 21

1L 23

1F 23

2J 25

2G 25

2V 26

3W 27

3P 27

3/4OW 29

4B 29

4T 29

5W 29

5K 28

5/6H 30

6S 28

6L 28

Workforce information

Workforce composition

Position FTE*

Principal 1

Assistant Principal(s) 4

Classroom Teacher(s) 18.64

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 1.2

Teacher Librarian 1

School Counsellor 1

School Administration & Support
Staff

3.96

Other Positions 0.17

*Full Time Equivalent

Indigenous staff comprised six per cent of Samuel
Terry Public School's teaching staff.
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Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 86

Postgraduate degree 14

Professional learning and teacher accreditation

Staff at Samuel Terry undertook professional learning
in the following areas:
 • CPR
 • Code of Conduct
 • Child Protection
 • Performance Development Framework
 • The new Geography Syllabus
 • History Syllabus
 • Assessment and Reporting
 • Guided Reading in the Classroom
 • Teaching Children with Autism Spectrum

Disorders
 • Technology
 • Google Drive
 • Google Classroom
 • Learning Support Policies and Procedures
 • Developing Individual Learning Programs (ILP)

Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2015 to 31 December 2016). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

Income $

Balance brought forward 293 161.59

Global funds 340 672.24

Tied funds 262 350.71

School & community sources 151 525.28

Interest 3 891.36

Trust receipts 52 882.10

Canteen 0.00

Total income 0.00

Expenditure

Teaching & learning

Key learning areas 17 830.69

Excursions 40 887.13

Extracurricular dissections 51 566.42

Library 4 240.91

Training & development 90.00

Tied funds 166 629.94

Short term relief 74 988.48

Administration & office 117 587.90

School-operated canteen 0.00

Utilities 41 124.59

Maintenance 49 541.42

Trust accounts 63 152.77

Capital programs 95 909.76

Total expenditure 0.00

Balance carried forward 0.00
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The information provided in the financial summary
includes reporting from 3rd September 2016 to 31st
December 2016. 

2016 Actual ($)

Opening Balance 0.00

Revenue 483 374.64

(2a) Appropriation 394 879.76

(2b) Sale of Goods and
Services

1 688.05

(2c) Grants and Contributions 85 990.66

(2e) Gain and Loss 0.00

(2f) Other Revenue 0.00

(2d) Investment Income 816.17

Expenses -278 078.58

Recurrent Expenses -278 078.58

(3a) Employee Related -121 012.93

(3b) Operating Expenses -157 065.65

Capital Expenses 0.00

(3c) Employee Related 0.00

(3d) Operating Expenses 0.00

SURPLUS / DEFICIT FOR THE
YEAR

205 296.06

Balance Carried Forward 205 296.06

There is no opening balance recorded in the SAP
finance table. The opening balance for the school for
this reporting period is recorded as the Balance
Brought Forward in the OASIS table.

The OASIS Balance carried forward amount (ie, funds
on date of migration) is included in the (2a)
Appropriation amount in the SAP table.

Any differences between the OASIS Balance carried
forward and (2a) Appropriation amount is the result of
other accounts and transactions being included in the
(2a) Appropriation amount.

Our school’s financial management processes and
governance structures meet all financial policy
requirements.

The balance carried forward included reserved funds
for contingencies in regards to building projects, major
maintenance works and replacement of equipment.

Financial summary equity funding

The equity funding data is the main component of the

'Appropriation' section of the financial summary above. 

2016 Actual ($)

Base Total 3 235 118.54

Base Per Capita 25 794.34

Base Location 0.00

Other Base 3 209 324.20

Equity Total 262 839.95

Equity Aboriginal 29 508.35

Equity Socio economic 61 990.54

Equity Language 5 429.01

Equity Disability 165 912.06

Targeted Total 14 460.01

Other Total 163 644.20

Grand Total 3 676 062.70

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.
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School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 toBand 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

The percentage of students in Year 3 achieving in the
highest two bands increased in 2016 compared to the
previous three years. The percentage of students
achieving in the lowest two bands in Literacy in
Reading, Grammar and Punctuation and Spelling has
decreased.
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There is a definite trend of the vast majority of Year 3
students achieving  in Bands 2–4 in NAPLAN. There is
an over–representation of Year 5 students achieving in
the middle two bands (5 and 6) in NAPLAN.

The My School website provides detailed
information and data for national literacy and numeracy
testing. Click on the link http://www.myschool.edu.au
and insert Samuel Terry Public School in the Find a
school and select GO to access the school data.

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school.

Their responses are presented below.

Overall, parents, teachers and students agreed:

–classrooms feel comfortable and inviting at Samuel
Terry Public School.

–teachers have high expectation of their students.

–creative clubs is an enjoyable and worthwhile
program.

–students enjoy learning at Samuel Terry Public
School.

–students respect their teachers.

–teachers respect their students.
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Policy requirements

Aboriginal education

In 2016, students across the school were provided with
educational programs and experiences covering
knowledge of ATSI (Aboriginal and Torres Strait
Islander) history, culture and contemporary issues. As
appropriate, indigenous perspectives were included in
lessons across the curriculum.

All teachers devised and implemented personalised
learning plans aimed at improving the literacy and
numeracy learning outcomes for all indigenous
students. These ongoing plans were regularly updated
and provided teachers with a valuable tool to target
specific learning needs. Our weekly assemblies
continued to acknowledge the Darug people in the
welcome to country introduction. This is considered an
essential part of each assembly at our school.
Aboriginal students and their friends successfully
participated in two eagerly anticipated numeracy days,
the “Deadlys” which were held at the local high school.
Another successful event on the calendar was the
Naidoc Cup, where some of our teams were successful
in winning on the day.

Multicultural and anti-racism education

Samuel Terry Public School Staff recognise the
importance of values and the benefits to be gained from
having students from diverse cultural backgrounds. All
students have access to programs and perspectives
which develop knowledge, skills and attitudes required
for living and learning in a multicultural society.

We continue to seek to develop pride in and respect for
the many cultures that make a diverse Australian
society.

Our school does not have an English as a Second
Language teacher, however, in 2016 we had nine
children who were on the English as an Additional
Language or Dialect program.
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