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Introduction

The Annual Report for 2016 is provided to the community of Guise Public School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Megan Predl

Principal

School contact details

Guise Public School
Eucalyptus Drive
Macquarie Fields, 2564
www.guise-p.schools.nsw.edu.au
guise-p.School@det.nsw.edu.au
9605 4397

Message from the Principal

2016 has proven to be a highly impactful year at Guise Public School. Our students have continued to thrive in a positive
and engaging environment, where our ‘You Can Do It’ 5 Keys to Success of Getting Along, Persistence, Resilience,
Organisation and Confidence are reinforced consistently and kept as an intrinsic part of all teaching and learning
programs.

We have maintained high expectations of our staff and students, with a focus on collaborative practices that support and
ensure the best possible educational outcomes for each individual student. Our school has continued to maintain high
standards of quality teaching and learning, with our focus on priority areas of quality learning environments, differentiated
teaching and learning, student wellbeing and engagement, developing excellence in teaching and leadership, and
building authentic community partnerships.

Our staff members have engaged in further intensive professional learning in the teaching of reading, writing and
numeracy. School funds have supported initiatives including staff training in Language, Learning and Literacy (L3),
Targeting Early Numeracy (TEN), and writing and formative assessment.

As a school community we continued to promote a sense of belonging and connectedness to the school. Our staff
worked in close partnership with parents and carers through decision making processes and active involvement in a
range of school activities. The Parents and Citizens’ Association have worked in partnership with the school to provide
excellent support of our students. Their fundraising efforts and coordination of special events have had a positive
influence in many aspects of our school’s life.

It is with pleasure that I join the school community in reviewing the year, celebrating the outstanding achievements of
2016, and sharing future directions.  I commend the work of our students, staff and community and look forward to
another highly successful year in 2017.
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School background

School vision statement

At Guise Public School we will use innovative quality teaching within an engaging learning environment to cater for the
social, emotional and academic needs of our students, while developing authentic partnerships within the whole school
community.

School context

 

Guise Public School caters for 160 students with 17% of students who are Indigenous and 43% who have English as an
Additional Language or Dialect.

The school has an Autism support unit consisting of 3 classes.

The school values the culturally diverse background of students and the community and this is celebrated within the
school and community through participation in performance and other cultural events.

The school provides outstanding teaching and learning programs for students within a stimulating and caring
environment. The staff at Guise Public School is committed to a quality teaching and learning model and have high
expectations for all student learning and behaviour.

Guise Public School is part of a Community of Schools connected through the Early Action for Success initiative.
Instructional Leaders support quality teaching and learning. Staff provide tiered interventions that focus on improved
literacy and numeracy outcomes for all students Kindergarten to Year 2.
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Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Staff at Guise Public School have thoroughly examined the 2016 School Plan milestones against the School Excellence
Framework at a series of executive and staff meetings during Term 3 and Term 4. During these sessions we assessed
our practices against the Framework to determine elements of the School Excellence Framework that our plan most
strongly addressed. Staff reflected on the evidence of impact and progress being made across the school by mapping
these against the School Excellence Framework domains and elements. We determined the degree to which our school
was performing against the three stages of expectations in the Framework of Delivering, Sustaining and Growing, and
Excelling. This gave us a clear overview of where to focus our improvement efforts to inform our school plan to ensure
we continue to pursue school excellence.

In the domain of Learning, our focus and efforts have primarily been focused on learning culture and assessment and
reporting. The school has focused in 2016 on building ongoing performance improvement across the school
and developed a culture of high expectations. Deliberate and explicit strategies have been established to improve
student outcomes through continuous development of teaching practice. K–2 staff have engaged in ongoing professional
learning in the tiered interventions of L3 and TEN to support differentiated instruction and personalised learning to
monitor, plan and track student progress. In addition, extra–curricular learning opportunities in the school are significant,
support student development, and are strongly aligned with the school’s vision, values and priorities.  In the area of
assessment and reporting the school has developed explicit systems that put processes in place for professional learning
opportunities for teachers to incorporate data analysis in their planning and to identify skill gaps for improvement in
student learning.

Our major focus in the domain of Teaching has been on effective classroom practice and collaborative practice.
Extensive professional learning has occurred for all staff in formative assessment and feedback over the last year.
Students are encouraged to monitor their own learning and to set goals for future learning, through the use of visible
learning.  Teachers regularly use student performance data and other student feedback to evaluate the effectiveness of
their own teaching practices and plan for improving their pedagogical practice. In addition, the school has embedded
explicit systems for collaboration, classroom observation, the modelling of effective practice and feedback to drive and
sustain ongoing, school–wide improvement in teaching practice and student outcomes. Through regular reflection on
goals set in the performance and development plan, effective monitoring and feedback processes, the school has
created a culture characterised by a clear focus on improving student outcomes through continuous development of
teaching practice.

In the domain of Leading, our priorities have been to progress management practices and processes and to enhance
school planning, implementation and reporting. School priorities and targets for improvement in student achievement
levels are clearly articulated and communicated to parents, staff and the wider community through various forms.
Progress towards targets are monitored continuously to ensure that milestones are achieved and to ensure that
programs are achieving desired improvements in learning and performance. The school has sought regular engagement
of school community  in the process to ensure a strong, positive and strategic approach to the progress and directions of
the school. Over the last year there has been a focus on delivering services and information that will strengthen parental
engagement and open lines of communication to ensure the whole school community are informed about school
priorities and practices. Additionally, there has been an increase in the range of currently operating partnerships, each
planned to enhance student outcomes and established in response to identified need.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Engaged, Successful Learners

Purpose

To promote high quality learning environments, provide personalised learning and clear expectations where all students
are self–motivated to achieve success.

Overall summary of progress

Quality learning environments have continued to be created and upgraded across the school both in classrooms and the
playground which have fostered student engagement and 21st century learning. As a result, there have been observable
changes in behaviour and engagement of students, featuring more settled, positive and respectful relationships in
classroom and playground environments.

Our school–wide focus on Student Wellbeing included the rewriting of our school wellbeing policy with clear links to our
You Can Do It program and awards system, which was communicated to the whole school community. In addition, the
development of a school Anti–bullying policy has enabled us to make progress in this strategic direction through creating
a positive teaching and learning environment, where expectations of behaviour are explicitly taught to students and clear
procedures are in place to deal with negative and/or bullying behaviours.

Learning and support team processes have been refined to ensure students with additional learning and support needs
have personalised learning and support plans that are developed in consultation with families. Through early
identification and intervention this has enabled us to ensure stronger, more focused support to individual students. K–2
staff have engaged in ongoing professional learning in the tiered interventions of L3 and TEN to support differentiated
instruction and personalised learning to monitor, plan and track student progress.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

70% of students achieving or
exceeding grade appropriate
benchmarks in writing
(Socio–economic Background,
Aboriginal Background, English
Language Proficiency).

 

 

 

 

 

 

 

 

 

 

 

 

Through our Early Action for Success (EAfS)
program three Data Days have been held with our
Instructional Leader for all staff K–6 to analyse
writing samples and the implementation of
formative assessment. Evidence has been used to
plan teaching and learning lessons to move
students along the continuum clusters in writing.

L3 Kinder and L3 Stage 1 training was completed.
Additional data has been collected and analysed to
maximise student learning. In addition instructional
leaders have supported teachers in implementing
early intervention pedagogy in the classroom.

School Learning Support Officers and Learning and
Support Teachers have been utilised through
timetabled sessions to support targeted students in
writing.

Interventionist teacher employed to provide
targeted support for at risk students not meeting
appropriate benchmarks in Literacy.

NAPLAN Data for 2016 shows that 68% of Year 3
students are above minimum standards for writing,
although only 55% of Year 5 students are
performing above minimum standards in writing.

At the end of 2016 67% of Kindergarten students
are achieving expected clusters in writing, whilst
only 40% of Year 1 and 13% of Year 2 students are

$3 680 (EAfS Funding –
Data Days)

$7 330 (EAfS Funding –
TEN and L3 Training)

$15 500 (Socio–Economic
Background Funding –
SLSO)

$56 659.08 (EAfS Funding
– Interventionist Teacher)

$26 782 (Low Level
Adjustment for Disability
Funding – SLSO)

$2 700 (Professional
Learning Funding – Writing
PL)
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 

 

achieving expected clusters in writing.

Focused Individual Assessments have been
completed for all children in Year 3 and 5 in the
bottom bands of NAPLAN. At the end of 2016 29
students with additional learning and support needs
had Personalised Learning and Support Plans in
place.

Teachers 3–6 engaged in The Middle Years Writing
professional learning to develop skills to support
students in the classroom and successfully
implement the writing cycle.

 

 

 

 

70% students are achieving
expected clusters on the literacy
and numeracy continuum as well
as meeting EAfS benchmarks.
(Socio–economic Background,
Aboriginal Background, English
Language Proficiency).

K–2 staff have engaged in ongoing professional
learning in the tiered interventions of L3 and TEN to
support differentiated instruction and personalised
learning with Instructional Leaders and Assistant
Principal Mentors across our EAfS Community of
Schools. Ongoing, close monitoring of individual
progress against literacy and numeracy continuums
has been tracked every 5 weeks.

At the end of 2016:
 • 68% of Kindergarten students were achieving at
or exceeding expected clusters in reading and 88%
in Early Arithmetical Strategies.
 • 52% of Year 1 students were achieving at or
exceeding expected clusters in reading and 64% in
Early Arithmetical Strategies.
 • 53% of Year 2 students were achieving at or
exceeding expected clusters in reading and 40% in
Early Arithmetical Strategies.
School Learning Support Officers and Learning and
Support Teachers have been utilised through
timetabled sessions to support targeted at–risk
students in literacy and numeracy.

Additional SLSO employed to support Aboriginal
students in lower NAPLAN bands.

$7330 (as in previous
section EAfS Funding –
TEN and L3 training)

$7 171 (Norta Norta
Aboriginal Funding –
SLSO) 

60% of students achieving
expected growth across years 3
to 5 in NAPLAN data.

  

School Learning Support Officers and the
Aboriginal Education Officer have implemented the
Making Up Lost Time in Literacy (MULTILIT)
program for identified students who have additional
learning and support needs.

2016 NAPLAN Data shows matched students who
have achieved greater than or equal to expected
growth between Year 3 and 5 to be as follows:
 • 50% in reading;
 • 76% in spelling;
 • 59% in punctuation and grammar; and
 • 53% in numeracy.
  

$24 540 (Socio–Economic
Background Funding –
MULTILIT)

100% of staff clearly understand
and implement a school
wellbeing program.

 

 

Our You Can Do It (YCDI) Wellbeing program was
continued this year and lessons have been taught
fortnightly on the 5 Keys to Success (Getting Along,
Persistence, Resilience, Organisation and
Confidence).

In addition, our focus on Student Wellbeing
included the rewriting of our school wellbeing policy

$2 000 (Socio–Economic
Background Funding –
Anti–Bullying signage)
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 

 

 

 

 

 

with clear links to our You Can Do It program and
awards system, which was communicated to the
whole school community.

The development and communication of a school
Anti–bullying policy has enabled us to ensure clear
procedures are in place to deal with negative and/or
bullying behaviours. Anti–Bullying Signage has
been installed around the school and anti–bullying
lessons have been implemented in each class.

Happy News Cards were sent home twice per term
for regular recognition of positive behaviour to every
class.

 

 

 

 

 

 

Decrease in the percentage of
negative incidences recorded on
Sentral.

All teachers are regularly inputting incidences in
SENTRAL to monitor behaviour. Suspension rates
have decreased from 21 in 2015 to 16 in 2016.

Quality Learning Environments have been created
in further classrooms with upgrade and refresh of
furniture to support 21st Century learning spaces.

A path was designed and built for stroller and
wheelchair access to ensure the whole school
community can access the assembly point and all
other areas of the school.

School beautification projects have included the
establishment of several garden areas, to make the
school look aesthetically pleasing and welcoming.

An Aboriginal Cultural Room established in the
school, to provide extra–curricular and cultural
opportunities to students.

$4 000 (Socio–Economic
Funding – Learning Space
Upgrade)

$12 000 (Socio–Economic
Funding – path and
gardens)

$2 700 (Socio–Economic
Funding – Gardens)

$2 000 (Aboriginal
Background Funding –
ATSI Cultural Room)

Improved attendance to match
state.

Improving attendance has been a priority area
throughout 2016. To help achieve this goal the
Attendance Officer has continued to work closely
with the HSLO to monitor students and work with
teachers to improve attendance.

Levels of attendance have averaged 91.2% in 2016
compared to 90.9% in 2015. Kindergarten recorded
the lowest levels of attendance (89%) whilst Year 4
recorded the highest levels of attendance (94%).

Awards and incentives were distributed regularly to
children with good attendance. Children who
attended for 5 days in a week were entered into the
YCDI draw. Certificates were presented twice a
term, reward afternoons were held once a term for
the most improved class attendance and an end of
year celebration for children with 99–100%
attendance was held.

$4 500 (Socio–Economic
Funding – Attendance
Officer 0.5 FTE)

$500 (Socio–Economic
Funding – Attendance
Rewards)
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Next Steps

 • Upgrade classroom pin boards and refresh the learning space in the library with innovative furniture.
 • Creation of a new learning area (innovation room) including an upgrade of furniture and technology.
 • STEM (Science, Technology, Engineering and Mathematics) professional learning for staff and implementation

across 3–6 classrooms.
 • Continuation of ‘Breakfast Club’ for students in association with Anglicare and Daystar.
 • Continuation of Attendance Officer role in school to monitor and implement incentives for improved student school

attendance.
 • Continuation of twice per term Early Action for Success (EAfS) data days to use data to inform future directions for

teaching and learning and differentiated instruction for children to move clusters on literacy and numeracy
continuums. 

 • Implementation of tracking sheets to best monitor student progress 3–6.
 • Further professional learning for all staff and embed in teaching and learning programs including MiniLit,

TOWN,TEN and L3.
 • Instructional leader and Deputy Principal employed to support teaching and learning across K–6.

Printed on: 1 May, 2017Page 8 of 23 Guise Public School 4461 (2016)



Strategic Direction 2

Excellence in teaching and leadership

Purpose

To develop, through sustained support, a school culture of quality teaching and learning. To achieve a school community
that excels at being successful leaders and learners.

Overall summary of progress

Staff have been supported in their professional learning, through engaging in reflective processes that facilitate their
professional growth and the provision of quality teaching and learning through the implementation of the new
Performance and Development Framework. Through regular reflection on goals set in the performance and development
plan, effective monitoring and feedback processes, the school has created a culture characterised by a clear focus on
improving student outcomes through continuous development of teaching practice.

Through our Early Action for Success program staff professional learning opportunities have been given to all teachers to
incorporate data analysis in their planning and to identify skill gaps for improvement in student learning through our
planned data days each term. All K–2 staff have had professional learning in Targeting Early Numeracy (TEN) and
Language, Learning and Literacy (L3). These initiatives have had quite a large impact on student learning in the early
years of schooling. All classroom teachers took part in an Instructional Round with a neighbouring school, which provided
feedback on how well professional learning was impacting on student understanding in writing.

Student leadership opportunities have been developed through the establishment of a Student Representative Council
(SRC). Students participating in this leadership opportunity have assisted in roles and responsibilities including Breakfast
Club, distribution of sporting equipment, fundraising and have also attended a P&C Meeting to share.

Leadership experiences were developed in our teaching staff with the establishment of a framework for roles and
responsibilities, allowing many teachers to take on a coordinating role within the school.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

100% of staff have Professional
Development Plans that are
aligned to the Australian
Teaching Standards.

Within the first five weeks of Term One, 100% of
staff had developed a PDP in conjunction with their
supervisor. 78% of teachers developed a
Performance and Development Booklet to track
their progress towards identified goals. These
booklets also incorporated the Australian Teaching
Standards which allowed teachers to reflect on their
achievement of the standards. Time was scheduled
into team meetings to reflect on progress towards
goals and set small, achievable fortnightly goals.

All new scheme teachers attended professional
learning meetings regarding the accreditation
process. This included information for teachers who
were already accredited and were maintaining their
accreditation, and information for teachers who
were working towards completing their accreditation
at proficient.

44% of New Scheme Teachers have completed
their accreditation at Proficient level.

At least one teacher has indicated that they will be
pursuing accreditation at Lead level in 2017.

Nil

Increased opportunities for
aspiring leaders to participate in a
variety of leadership roles.

Three teachers across the school opened up their
classroom to share best practice in writing as part
of the Getting it Write project with a network school.

$150 (Professional
Learning Funding – SWELL
membership fee)
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 

 

 

 

Two executive staff members participated in the
SWELL Network for Assistant and Deputy
Principals.

One aspiring leader has been included on the
Executive Team and given leadership opportunities
within the school, including supervision of staff.

One teacher participated in an action research
project in conjunction with PETAA and Charles
Sturt University focused on dialogic pedagogy. This
research project is due to be published in a PETAA
publication in 2017.

 

 

 

 

 

20% increase in student
participation in leadership roles
across all areas of the school.

The Student Representative Council (SRC) was
established this year with two representatives per
class from Years 1–6.

Students participating in this leadership opportunity
have assisted in roles and responsibilities including
Breakfast Club, distribution of sporting equipment at
recess and lunch, fundraising and have also
attended a P&C Meeting to share achievements
and future directions.

The school leaders (two captains, two vice captains
and prefects) were given responsibilities in the
school including the opening and closing school
gates, organising flags, running assemblies and
other special events and attended a student
leadership conference.

One student was nominated for the Liverpool
School Ambassador program and attended various
organisation meetings and a presentation
showcase event in Term 4.

$50 (Socio–Economic
Funding – Ambassador
Program)

40% of staff sharing expertise in
EAfS and Community of School
initiatives.

Throughout 2016, three EAfS Data Days have been
conducted for K–6 staff to engage in professional
learning to analyse data and plan teaching and
learning to further progress students through the
literacy and numeracy clusters.

Professional learning for teachers in tiered literacy
and numeracy interventions in 2016 have been:
 • TEN – two staff members
 • L3 Kindergarten – three staff members
 • L3 Stage 1 – two staff members.
All classroom teachers took part in an Instructional
Round with a neighbouring school, which provided
feedback on how well professional learning was
impacting on student understanding in writing. Four
staff also participated in an Instructional Round at
another school providing feedback on their Problem
of Practice.

$3 680 (as in previous
section EAfS Funding –
Data Days)

$7 330 (as in previous
section EAfS Funding –
TEN and L3 PL)

$470 (EAfS Funding –
Instructional Round
Teacher Release)
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Next Steps

 • Aspiring leaders to register and take part in the SWELL (South West Executive Leadership Links) network.
 • Staff member identified to lead professional learning of staff in 21st Century pedagogies and engage in an

innovation tour.
 • Open classrooms to teachers from network schools to share best practice in literacy and numeracy.
 • A new staff Student Leadership team to be established to plan 2017 student leadership initiatives including Student

Representative Council (SRC), Year 6 Student Leaders and library monitors, ensuring a strong voice and active
contribution to school decision making, connecting with both staff and P&C.

 • Implement a variety of student mentoring initiatives (one for each term) to broaden the number of students
experiencing leadership roles.

 • Whole school public speaking action plan developed and implemented.
 • Implement school–based debating teams and hold in–school debates throughout the year. Provide an identified

staff member with professional learning in debating.
 • SRC Representatives to attend P&C meetings once per term to feedback on progress and achievements.
 • All teaching staff to develop a PDP Booklet to monitor and track professional goals.
 • All teaching staff to complete the AITSL Reflection on Practice Survey prior to devising PDPs.
 • DP Teaching and Learning Mentor to complete accreditation at lead level.
 • New scheme teachers completing accreditation submit evidence and report.
 • DP Teaching and Learning Mentor model developed to support beginning and other teachers.
 • Stage Two and Three teachers to be trained in TOWN.
 • Spirals of Inquiry model of professional learning implemented by all teaching staff.
 • Instructional Rounds completed within the school twice within the year.
 • Quality Teaching Rounds implemented.
 • Professional Learning in STEM for all teaching staff.
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Strategic Direction 3

Authentic Community Partnerships

Purpose

To create, through authentic communication and positive partnerships, a school environment which reflects the shared
values and expectations of the whole school community.

Overall summary of progress

The school has sought regular engagement of school community in the school planning processes to ensure a strong,
positive and strategic approach to the progress and directions of the school. Parents have been included in Strategic
Direction Team meetings and have been regularly consulted and asked for feedback and input through various avenues
on several programs, plans and initiatives during the year.

The school executive and staff have continued to support the implementation of deliberate and explicit strategies to
improve community engagement and the development of a culture of high expectations. Throughout the year there has
been a focus on delivering services and information that will strengthen parental engagement and open lines of
communication to ensure the whole school community are informed about school priorities and practices. Through
weekly parent/carer sessions coordinated and planned by our Community Liaison Officer we have seen increased levels
of participation and engagement of parents and community members in various school activities, workshops and
meetings.

The implementation of our extended transition to school Pre–Kinder program over two terms has built strong
relationships and information sharing between families, early childhood settings and the school. Through collaboration
with teachers, families, local services and agencies, and outreach to local preschools, the school has been better
equipped to plan for children’s individual needs and a successful transition to school.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

75% of parents attending 3 way
interviews.

54% of parents participated in 3 way interviews with
students and teachers at the end of Term 2 in 2016.

Nil

50% of the parent community
engage in initiatives or activities
offered by the school.
(Socio–economic Background,
Aboriginal Background, English
Language Proficiency)

 

 

 

 

 

 

 

 

 

 

Two Executive staff were trained as PaTCH
facilitators.

The PaTCH program was implemented to give
parents the necessary skills to volunteer as tutors to
assist in classrooms. Three parents graduated from
the program. Two PaTCH graduates are now
working at Guise Public School in the role of School
Learning Support Officers.

The Community Liaison Officer Role continued
during 2016. Weekly parent workshops/activities
were offered to our community to increase parental
involvement in the school. Five staff members
presented on various topics to parents/carers at
these workshops. An average of 8 parents attended
most meetings throughout the year.

At least 95% of all students are regularly wearing
full school uniform.

The school Twitter account continued during 2016
with 195 followers noted at the end of 2016.

Skoolbag App was launched in Term 2, 2016 with
the majority community members accessing on a
regular basis. At the end of 2016 the total number

$2700(Socio–Economic
Funding – PaTCH Training
and Parent Sessions)

$13 152 ($8 542
Socio–Economic Funding
and $4 627 Community
Consultation Funding –
CLO position)

$1 000 (Socio–Economic
Background – Skoolbag)
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 

 

of users of the Guise Public School Skoolbag App
was 191 devices.

Three parents were included in Strategic Direction
Team meetings, to have input and knowledge on
2016 Milestones implementation, plannning and
monitoring. These parents reported back to other
parents at P&C meetings.

 

 

 

 

Increased partnerships with
community to improve student
transition initiatives.

A Pre–kinder program was implemented during
Term 3 and 4, with 16–17 regular attendees each
week. Collaboration and outreach by counsellor
and teacher to families, preschools and local
services and agencies, to gather information to plan
for children’s individual needs and a successful
transition to school.

High school transition program was strengthened
with 3 taster days at James Meehan High School
with all stage three students attending. Support unit
High School transition program attended by two
students from the Autism Support Unit.

Four new students transitioned into the Autism
Support classes during Term 3 and 4. Individual
transitions plans were implemented for all 4
students to ensure a successful transition into their
new school setting. 

$1 400 – SLSO and $4 500
– Teacher
(Socio–Economic
Background Funding)

Increased parent and student
feedback on a variety of
initiatives.

The Tell Them From Me survey was completed and
provided parent and student feedback on various
aspects of school life.

Student feedback was received on a number of
initiatives including the YWCA mentoring program
and Year 6 transition to High School.

The progress of the school plan was mapped
against the School Excellence Framework by the
executive team and staff during Term 4.

Feedback was sought on our new written school
Anti–Bullying Plan and the processes for dealing
with bullying behaviours. Parent workshops on the
plan were delivered and it was also presented at a
P&C meeting.

Nil

100% of staff actively engaging in
and/or leading Community of
Schools initiatives.

 

 

 

 

 

 

One staff member is a member of our Community
of Schools Ingleburn Professional Exchange
Network (iPEN) and plans professional learning
meetings and sessions across the 5 schools.

All staff were involved in our Community of Schools
EAfS Data Days.

Four Staff members participated in an Instructional
Round at a school in our EafS Community of
Schools and provided feedback on their ‘Problem of
Practice’.

Additionally, all Guise PS classroom teachers
participated in an Instructional Round where four
teachers from another school came to observe

$3 600 (EAfS Funding –
iPEN)

$3 680 (as in previous
section EAfS Funding –
Data Days)

$450 (as  in previous
section Socio–Economic
Funding – Release for
Instructional Round PL)
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

  classrooms and give our school feedback on our
‘Problem of Practice’.

 

  

The school has productive
relationships with outside
agencies.

The Youth Mentoring Program continued with 10
targeted Stage 3 students run by the YWCA.

The HOPE program with two targeted Stage 3
students operated all year coordinated by the Police
Youth Liaison Officer from Macquarie Fields Police
Station.

A connection with Uniting Care and Daystar was
established to commence a breakfast program for
students in 2016, which operated five mornings per
week rostered by all staff.

The Bollywood Dance Group and Boys’ School
Choir performed at the Salvation Army ‘Carols in
the Fields’ community event and the 'Fire in the
Fields' community of schools performance. A K–2
dance group also performed at ‘Carols in the
Fields’.

Year 5 students participated in the ‘DanceSport’
ballroom dancing program which culminated in a
Gala competition at Homebush in Term 3.

$1 850 (Socio–Economic
Background – Dancesport)

Next Steps

 • Use school self–assessment tool regularly to reflect on strategic directions milestones to move school from
‘Delivering’, ‘Sustaining and Growing’ levels of school Excellence Framework to ‘Excelling’ in more areas.

 • Community of Schools (COS) team to be established to coordinate COS initiatives between Curran PS, Guise PS
and James Meehan HS. 

 • Develop a High School transition program with JMHS for children who need extra support and all students in
transitioning to high school. Develop profile and strengthen Aboriginal Middle Schooling Program and promote on
our school website. 

 • Extension of outreach program to preschools and long day care centres to identify student need prior to starting
school. 

 • Active community engagement through initiatives such as PaTCH program parent training, parent/community
helper database and parent information sessions. 

 • Develop professional school promotion brochure to leave at preschools and day care centres. Distribute in
community to promote the school. 

 • Parent/carer sessions implemented by the Community Liaison Officer on various topics of learning in 2017.
 • Increase parent communication tools used to promote school events, including further use of school twitter

account, Skoolbag App and electronic sign.
 • Introduction of the SeeSaw app to be used in classrooms.
 • Regular positive promotion of school events in local media through the school promotions team.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading Establishment of an Aboriginal Coordinator
role within the school to work with the
Aboriginal Education Officer to identify and
target specific needs of students and forming
partnerships with Aboriginal parents, carers
and the Aboriginal community. 

Each term Aboriginal parent/carer yarns and
afternoons teas were coordinated by the AEO
to bridge connections and partnerships with
our Aboriginal parents and the community. 

26 Aboriginal students have Personalised
Learning Pathways (PLPs) that were written
in consultation with the school Aboriginal
Education Officer (AEO), parents, students
and teachers. These plans were revised and
updated each semester.

Raised the profile of Aboriginal Education
through providing extensive opportunities for
Aboriginal students to connect with their
Aboriginality, including the establishment of a
Koori Club and Sista Speak program which
operate with the AEO and Aboriginal
Coordinator at lunch times each week.

Coordination and acknowledgement of
Aboriginal cultural events and significant
dates to build the knowledge and
understanding of all students about Aboriginal
histories and cultures, including Sorry Day,
Reconciliation Week and NAIDOC Day.

All teaching staff were involved in
a professional learning session on the 8 Ways
of Aboriginal Learning, to better enable them
to utilise evidence–based teaching strategies
to improve learning outcomes for Aboriginal
students and non–indigenous students.

An Aboriginal cultural room has been
established in the school with Indigenous
artefacts and is used by the AEO for cultural
perspectives lessons and for Koori Club and
Sista Speak.

Developing a partnership with the
Campbelltown Opportunity Hub, a key
initiative of OCHRE, by involving our six
Stage 3 students. This has resulted in the
Opportunity Hub and school working in
partnership to track Aboriginal students’
progress and establish a network for
supporting their successful transition to High
School.

Through the Norta Norta program, 2 targeted
students worked with a support teacher to
improve literacy and numeracy skills, through
individualised programs.

$64 388 (Aboriginal
Education Officer)

$1 800 (Release for PLPs)

$2 000 (Parent Yarns and
ATSI Cultural Room)

$7 171 (Norta Norta –
SLSO)

English language proficiency The Learning and Support Team coordinated
the school support program in classes for

$24 334 (EAL/D Teacher
Support)
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English language proficiency identified EAL/D students.

A teacher was employed to support targeted
EAL/D students through differentiated literacy
and numeracy teaching and learning
programs, incorporating EAL/D pedagogy and
strategies in classroom practice. This was
timetabled for class support through identified
EAL/D student need and data.

 

 

 

 

Low level adjustment for disability Personalised Learning and Support Plans
developed and regularly reviewed for 45
students with additional learning and support
needs and those students with identified
disabilities.

School Learning Support Officers and
Learning and Support Teachers have been
utilised through timetabled sessions to
support targeted students with additional
learning and support needs in writing.

School Learning Support Officer (SLSO)
support for 10 identified students through the
Making Up Lost Time in Literacy (MULTILIT)
individualised program.

Targeted playground support by School
Learning and Support Officers (SLSOs) for
students at–risk who have additional support
needs.  

$71 415 (Learning and
Support Teacher 0.7)

$26 782 (SLSO– classroom
and playground support)

Quality Teaching, Successful
Students (QTSS)

QTSS funds have focused on 3–6 teachers
receiving an extra hour of planning support a
fortnight with the DP/Mentor and at least one
hour a week of in class support, which could
take the form of demonstration lessons, team
teaching and targeted student support. For
K–2 teachers they receive the same support
which is funded through EAfS.

At planning meetings, the teacher and
DP look at planning and differentiation  to
meet the needs of the individuals within each
class. All plans developed during
individual/mentor planning sessions are
shared with the team via email or at the next
team meeting.

These processes ensure that the individual
needs of students and classes are catered
for, while building collaborative planning
practices amongst all staff. These processes
are also underpinned by the expectation that
the IL or DP/Mentor will work shoulder to
shoulder with teachers in the classroom and
play an active role in the planning of learning
experiences, including the development of
programs and resources to support teaching
and learning.

0.05 FTE (Term 1 & 2) and
0.151 FTE (Term 3 & 4)

Socio–economic background A Deputy Principal Teaching and Learning
Mentor position was maintained during 2016,
to support quality professional learning of staff
in literacy and numeracy pedagogy and
classroom practices. In addition to planning
for whole school professional learning, all
teachers receive an hour of planning support

$74 000 (Deputy Principal
Higher Duties + 0.4 AP)

$8 524 (Socio–Background
Funding) and
$4627 (Community
Consultation Funding) –
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Socio–economic background each fortnight with the DP Mentor and at least
one hour of in class support, which could take
the form of demonstration lessons, team
teaching and targeted student support.

Employment of a Community Liaison Officer
this year working one day per week, to
improve active parent involvement and
participation in the school. 

An additional 2 SAO days were funded to
support a full time SAO position in the office
and also a one day per week SAO position in
the library.

School Learning Support Officers have
implemented the Making Up Lost Time in
Literacy (MULTILIT) program for identified
students who have additional learning and
support needs.

Student Assistance funding was provided to
families who requested support for payment
of various school activities, excursions
and events.

Three days per term an IT support position
was funded to support Information
Technology maintenance, upgrades and
technical support.

School improvement projects this year have
included the installation of a path for stroller
and wheelchair access to ensure the whole
school community can access all areas of the
school. An Art Room has been established, to
provide extra–curricular opportunities for all
students. Upgrade of 21st Century furniture
and learning spaces to one classroom.
School beautification projects have included
the establishment of several garden areas, to
make the school look aesthetically pleasing
and welcoming.

Our revised Anti–bullying Plan was launched
this year with Anti–Bullying Signage installed
around the school and anti–bullying lessons
have been implemented in each class.

Funding to support the implementation of the
Departmental LMBR financial and
management system, including the purchase
of additional computer hardware, receipt
printers and upgrade to teacher
computer hardware.

Funding release of staff to conduct parent
training sessions and CLO Parent Group
sessions in 2016, including the PaTCH
Program were provided for parents and
community members. Three parents
graduated from PaTCH.

The Pre–Kinder transition program was
funded with the employment of a teacher and
School Learning Support Officer (SLSO) two
hours per week , for 16 students who will start
Kindergarten in 2017.

CLO position

$30 937 (SAO – 3 days)

$24 542.82 (SLSO –
MULTILIT)

$2 000 (Student
Assistance)

$5640 (IT Support Position)

$18 700 (School projects –
Quality Learning
Environments)

$3 000 (Anti–Bullying
Signage and Release
Days)

$5 000 (LMBR
implementation)

$2 700 (PaTCH training
and Parent Sessions)

$5 900 (Pre–Kinder SLSO
+ Teacher)
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Support for beginning teachers Four permanent teachers received their first
year of Beginning Teacher funding under the
Great Teaching, Inspired Learning reform.

One teacher (in first year of teaching) used
the funding allocation as an extra two hours
per week release time for the beginning
teacher and one hour per week release for an
expert teaching colleague to provide
mentoring support. The mentor assisted the
teacher to refine and develop their teaching
practice through classroom
demonstrations/modelling, co–planning,
co–teaching, observation, and feedback and
reflection.

Three teachers used their funding to support
individual professional learning needs based
on their Performance and Development
Plans, the Australian Teaching Standards and
to gain or maintain accreditation. Professional
learning sessions included L3 (Language,
Learning and Literacy), TEN (Targeting Early
Numeracy) and STEM (Science, Technology,
Engineering and Mathematics). 

$53 010 (Beginning
Teacher First Year Funding
– 4 teachers)

Early Action for Success (EAfS) One Instructional Leader/Mentor (Principal
level), one Deputy Principal Instructional
Leader and three Assistant Principal Mentors
employed across our EAfS Community of
Schools to support K–2 staff in ongoing
professional learning in tiered literacy and
numeracy interventions to support
differentiated instruction and personalised
learning.

Three EAfS Data Days have been held with
our Instructional Leaders for all staff K–6 to
analyse writing samples and the
implementation of formative assessment.
Evidence has been used to plan teaching and
learning lessons to move students along the
continuum clusters in writing.

Professional learning for teachers in tiered
literacy and numeracy interventions in 2016
have been:
 • TEN – two staff members
 • L3 Kindergarten – three staff members
 • L3 Stage 1 – two staff members.
All classroom teachers took part in an
Instructional Round with a neighbouring
school, which provided feedback on how well
professional learning was impacting on
student understanding in writing.

A combined School Development Day was
held in Term 2 for our EAfS Community of
Schools on Writing, Planning and Dialogic
Pedagogies.

EAfS funded the iPEN (Ingleburn Professional
Exchange Network) across our Community of
Schools, which provided 15 sessions over a
fortnight during Term 2 of professional
learning for all staff members K–6.

$4 498 (Innovation Grant)

$10 000 (Training Grant)

$56 659 (Intervention
Allocation)
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 62 62 71 83

Girls 64 60 65 73

In 2016 the school’s total number of enrolments was
156 children which was an increase from 2015.  The
enrolment of students over the past four years can be
seen in the table above.

Student attendance profile

School

Year 2013 2014 2015 2016

K 89.8 92.7 90.8 89.6

1 91.6 91.4 89.3 90.2

2 91.3 92.4 91.4 91.6

3 93 94.4 92 91.5

4 89.1 92.7 89.6 94.2

5 92.8 94 90.4 91.2

6 93 91.4 91.7 90.4

All Years 91.7 92.6 90.8 91

State DoE

Year 2013 2014 2015 2016

K 95 95.2 94.4 94.4

1 94.5 94.7 93.8 93.9

2 94.7 94.9 94 94.1

3 94.8 95 94.1 94.2

4 94.7 94.9 94 93.9

5 94.5 94.8 94 93.9

6 94.1 94.2 93.5 93.4

All Years 94.7 94.8 94 94

Management of non-attendance

As demonstrated in the table above, the average
attendance level at Guise Public School has increased
slightly in 2016. Kindergarten recorded the lowest
levels of attendance (89.6%), whilst Year 4 recorded
the highest average attendance rate (94.2%).  

Non–attendance by students was managed through a
variety of methods. This included posting information in
school newsletters and the school website, follow up

phone calls and correspondence from the school
Attendance Officer, referrals being made to the Home
School Liaison Officer (HSLO), and a whole–school
rewards system for students with excellent attendance
records. These children were positively recognised
through certificates presented twice a term, reward
afternoons once a term for the most improved class
attendance, and an end of year celebration for children
with 99–100% attendance.

Workforce information

Workforce composition

Position FTE*

Principal 1

Assistant Principal(s) 2

Classroom Teacher(s) 7.85

Teacher of Reading Recovery 0.21

Learning and Support Teacher(s) 0.7

Teacher Librarian 0.4

School Administration & Support
Staff

6.02

Other Positions 0.15

*Full Time Equivalent

Reporting of information for all staff must be consistent
with privacy and personal information policies.

Guise Public School is staffed by committed teaching,
support and administration personnel. They are
dedicated to providing quality teaching and learning
programs and catering to student social and academic
needs.

Guise Public School had three Aboriginal staff
members in 2016.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 67
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Professional learning and teacher accreditation

All staff participated in mandatory professional learning
training including Child Protection, Code of Conduct
and face to face CPR and Anaphylaxis training.

School Development Days in 2016 included
professional learning in writing, dialogic pedagogies,
public speaking,  Self Organised Learning
Environments (SOLE) and the School Excellence
Policy.

Staff have been supported in their professional
learning, through the implementation of the
Performance and Development Framework. Ongoing
intensive professional learning was provided to
teachers through observations and mentoring support
sessions with the school funded Deputy Principal
Teaching and Learning.

Significant staff professional learning continued to be
undertaken as part of the Early Action for Success
Initiative, with K–2 staff involved in ongoing
professional learning in tiered literacy and numeracy
interventions (TEN and L3) to support differentiated
instruction and personalised learning.

All K–6 teachers have engaged in professional learning
Data Days each term to analyse data and plan teaching
and learning to further progress students through the
literacy and numeracy clusters.

Five staff participated in Writing 3–6 professional
learning in collaboration with another school, which
involved  professional learning, observations and
demonstration lessons to develop teacher pedagogy in
writing.

Extensive professional learning has occurred for all
staff K–6 in writing and formative assessment and
feedback over the last year.

Four staff members participated in professional learning
on Instructional Rounds and participated in an
Instructional Round at another school.

All staff were given the opportunity to take part in the
IPEN (Ingleburn Professional Exchange Network)
where teachers across our Community of Schools
presented a series of workshops, information sessions
and demonstration lessons around an area of strength
they possess for their colleagues.

Four beginning teachers are working towards Board of
Studies Teaching and Education Standards (BoSTES)
accreditation at Proficient. Three teachers are
maintaining accreditation at Proficient.

Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2015 to 31 December 2016). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

This summary financial information covers funds for
operating costs to 16 October 2016 and does not
involve expenditure areas such as permanent salaries,
building and major maintenance.

Income $

Balance brought forward 198 299.66

Global funds 150 539.19

Tied funds 477 539.22

School & community sources 29 925.34

Interest 4 737.93

Trust receipts 1 228.00

Canteen 28 309.95

Total income 890 579.29

Expenditure

Teaching & learning

Key learning areas 1 921.62

Excursions 6 112.91

Extracurricular dissections 11 017.15

Library 741.12

Training & development 1 800.00

Tied funds 333 691.41

Short term relief 43 109.09

Administration & office 40 478.83

School-operated canteen 26 171.15

Utilities 36 999.42

Maintenance 12 539.16

Trust accounts 1 343.55

Capital programs 0.00

Total expenditure 515 925.41

Balance carried forward 374 653.88
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The information provided in the financial summary
includes reporting from 17 October to 31 December
2016. 

2016 Actual ($)

Opening Balance 0.00

Revenue 393 910.26

(2a) Appropriation 376 241.88

(2b) Sale of Goods and
Services

9 931.54

(2c) Grants and Contributions 7 647.57

(2e) Gain and Loss 0.00

(2f) Other Revenue 0.00

(2d) Investment Income 89.27

Expenses -153 088.98

Recurrent Expenses -153 088.98

(3a) Employee Related -115 627.40

(3b) Operating Expenses -37 461.58

Capital Expenses 0.00

(3c) Employee Related 0.00

(3d) Operating Expenses 0.00

SURPLUS / DEFICIT FOR THE
YEAR

240 821.28

Balance Carried Forward 240 821.28

There is no opening balance recorded in the SAP
finance table. The opening balance for the school for
this reporting period is recorded as the Balance
Brought Forward in the OASIS table.

The OASIS Balance carried forward amount (ie, funds
on date of migration) is included in the (2a)
Appropriation amount in the SAP table.

Any differences between the OASIS Balance carried
forward and (2a) Appropriation amount is the result of
other accounts and transactions being included in the
(2a) Appropriation amount.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2016 Actual ($)

Base Total 1 195 729.52

Base Per Capita 7 779.80

Base Location 0.00

Other Base 1 187 949.72

Equity Total 438 591.01

Equity Aboriginal 75 358.83

Equity Socio economic 240 701.95

Equity Language 24 333.62

Equity Disability 98 196.62

Targeted Total 552 522.59

Other Total 29 451.43

Grand Total 2 216 294.55

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

In the 2016 NAPLAN 24 Year 3 children and 21 Year 5
students completed the literacy and numeracy
assessments at Guise Public School. Due to the low
number of students completing the tests care must be
taken when analysing and interpreting percentage data
and average progress data.

2016 NAPLAN Data shows matched students who
have achieved greater than or equal to expected
growth between Year 3 and 5 in literacy to be as
follows:
 • 50% in reading;
 • 76% in spelling; and
 • 59% in punctuation and grammar.

2016 NAPLAN Data shows matched students who
have achieved greater than or equal to expected
growth between Year 3 and 5 in numeracy to be 53% of
students.
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The My School website provides detailed
information and data for national literacy and numeracy
testing. Click on the link http://www.myschool.edu.au
and insert the school name in the Find a school and
select GO to access the school data.

In 2016, in accordance with the Premier's priorities:
Improving education results, schools are required to
report on their student performance for the top two
NAPLAN bands in reading and numeracy.

2016 NAPLAN Data shows that 17% of Year 3 students
and 10% of Year 5 students were in the top two bands
for reading. In numeracy, 5% of Year 3 students were
placed in the top two bands.

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school. In
2016, the school sought the opinions of parents/carers
about the school. Their responses are presented below:
 • 80% of parents/carers agreed or strongly agreed

that the school meets the individual needs of
students;

 • 85% of parents/carers agreed or strongly agreed
that teachers at Guise Public School are friendly
and approachable;

 • 90% parents/carers agreed or totally agreed that
administrative staff are helpful and friendly;

 • 90% of parents/carers agreed or totally agreed
that executive staff are responsive to parent/carer
enquiries; and

 • 80% of parents/carers agreed or totally agreed
that teachers dress in a professional manner.

In 2016 our students participated in the Tell Them From
Me student feedback survey. The survey measures
factors that are known to affect academic achievement
and other student outcomes. The survey results
provided us with valuable and quick feedback on what
students think about school life, how engaged they are
with school and the different ways that teachers interact
with them. Their responses are presented below:
 • 89% of students in this school had a high sense

of belonging;
 • 96% of students believe that education will benefit

them personally and will have a strong bearing on
their future;

 • 85% of students in this school were interested
and motivated in their learning;

 • 96% of students tried hard to succeed in their
learning;

 • 80% of students stated that they strongly agreed
that they felt good about their culture at school;
and

 • 54% of students either agreed or strongly agreed
that when they finish school they expect to go to
University.

Policy requirements

Aboriginal education

Guise PS had 26 Aboriginal and Torres Strait Islander
students enrolled in 2016. The school is dedicated to
improving the outcomes for all Aboriginal students
through implementation of various programs at the
school and classroom level.

Implementation of the Aboriginal Education and
Training Policy at Guise Public School has included:
 • All staff are familiar with the Aboriginal Education

and Training Policy and the Introductory Guide,
and have reflected on the implications of these
documents. 

 • A planning team has been established in the
school and attends The Fields AECG meetings.

 • Establishment of an Aboriginal Coordinator role
within the school to work with the Aboriginal
Education Officer to identify and target specific
needs of students and forming partnerships with
Aboriginal parents, carers and the
Aboriginal community.  

 • Through staff meetings and in class support from
the Aboriginal Education Officer, staff have had
opportunity to build competencies in Aboriginal
Cultures.

The focus this year has included: 
 • coordination and acknowledgement of Aboriginal

cultural events and significant dates to build the
knowledge and understanding of all students
about Aboriginal histories and cultures, including
Sorry Day, Reconciliation Week and NAIDOC
Day;

 • professional learning sessions on the 8 Ways of
Aboriginal Learning, to better enable staff to
utilise evidence–based teaching strategies to
improve learning outcomes for Aboriginal
students and non–indigenous students.

 • the establishment of a Koori Club and Sista
Speak program which operate with the AEO and
Aboriginal Coordinator at lunch times each week;

 • Aboriginal perspectives program implemented by
the Aboriginal Education Officer incorporated
throughout Key Learning Areas and in all
classrooms from K–6; 

 • establishment of an Aboriginal cultural room in the
school with Indigenous artefacts and is used by
the AEO for cultural perspectives lessons, Koori
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Club and Sista Speak programs;
 • developing a partnership with the Campbelltown

Opportunity Hub, a key initiative of OCHRE, by
involving our six Stage 3 students. This has
resulted in the Opportunity Hub and school
working in partnership to track Aboriginal
students’ progress and establish a network for
supporting their successful transition to High
School;

 • analysis of SMART Data to inform assessment,
reporting and programming in literacy and
numeracy; 

 • in–class support for students by the Aboriginal
Education Officer; 

 • Norta Norta funding utilised to employ a School
Learning Support Officer to work with individual
and small groups of Indigenous students who had
been identified by 2015 NAPLAN results as
requiring extra support in literacy and numeracy;

 • explicit focus on 3 way interviews involving
families, teachers and students to develop
Personalised Learning Pathways and goal setting
supporting Indigenous students; and 

 • utilising the school’s Aboriginal Education Officer
to identify and target specific needs of students
and forming partnerships with Aboriginal parents
and carers, as well as bridging connections and
partnerships with Aboriginal people and the
community.   

Multicultural and anti-racism education

The school uses a combination of policies, programs
and practices, which ensure the recognition and
acceptance of the multicultural nature of our school
community.

Multicultural perspectives have been incorporated into
the classroom and school setting as well as throughout
the curriculum, fostering inclusive teaching and learning
practices. Multicultural Education has also enabled
students to increase their understanding of the world,
whilst developing the skills and knowledge to promote
and participate in a culturally and linguistically diverse
society. 

 • English as an Additional Language or Dialect
(EAL/D) targeted students are supported by the
EAL/D teacher through differentiated literacy and
numeracy teaching and learning programs,
incorporating EAL/D pedagogy and strategies in
classroom practice. This was timetabled for class
support through identified EAL/D student need
and data.

 • Teaching programs within the school promote
intercultural understanding through engaging
students in meaningful learning experiences
about a variety of cultures.  

 • An Indian Bollywood dance group was taught
traditional Indian dancing by a parent and
performed at ‘Fire in the Fields’ concert, at the
University of Western Sydney and at the ‘Carols
in the Fields’ community event. 

 • The school planned and celebrated many special
events such as Harmony Day and Multicultural
Day.

 • One teacher continued in her role as our trained
AntiRacism Discrimination Officer (ARCO) to
ensure any racial or discrimination issues or
conflicts were dealt with appropriately in the
school.

Future Directions  
 • Continue to employ a Community Liaison Officer

(CLO) to encourage and provide regular contact
with the EAL/D community. 

 • Continue to invite EAL/D parents to address
students in aspects of their culture. 

 • Involve EAL/D parents in cross cultural projects
as well as special events at school. 

 • Continue to celebrate special days and events.
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