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Introduction

The Annual Report for 2016 is provided to the community of Erina Heights Public School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Greg Francis

Relieving Principal

School contact details

Erina Heights Public School
Serpentine Rd
Erina Heights, 2260
www.erinahts-p.schools.nsw.edu.au
erinahts-p.school@det.nsw.edu.au
4367 7608

Message from the Principal

Erina Heights Public School (EHPS) is a medium–sized school with a student population of 344 students in 2016. The
Erina Heights community enjoys a mix of established semi–rural and suburban communities. Established in 1873, it has
strong links to the small–school culture of years past, including heritage–listed classrooms. The school provides a safe,
welcoming, enriching and stimulating environment for learning that allows all students to receive a strong academic
foundation and a wide variety of extra–curricular activities aimed at providing students with opportunities to participate in
a holistic educational program. We endeavour to meet the personalised needs and individual interests of all students
providing differentiated learning programs that best prepare them to become healthy, successful lifelong learners.

Our motto, ‘Learning for Life’, underpins the school's vision and three (3) strategic directions. This year, the School
Evaluation and Planning Team, in consultation with staff, students and our parent community continued to implement,
monitor and review the School Plan (2015–2017) through regular executive, staff and P&C meetings. This process was
supported by the collection of data and the ongoing reflection and tracking of school milestones. Our three (3) strategic
directions have been rigorously evaluated and planning for 2017, including the establishment of new performance targets
(milestones) are well underway. These include:

1.     Developing quality leadership and innovative teaching practice.

2.     Creating a high performing and dynamic school; and

3.     Developing an engaged and informed 21st Century learning community.

2016 was significant for EHPS as it saw a number of staffing changes throughout the year including the appointment of a
Relieving Principal and the retirement of key staff who were integral to the culture of the school.  We acknowledged the
retirement of Mrs. Deborah Tatham and Mrs. Anne Creevey and acknowledged the wonderful service Mrs. Gail
Magurren and Mrs. Lynette Reynolds have provided to the NSW Department of Education having dedicated 30 years
of service to public education in 2016 – we look forward to presenting them with their certificates of appreciation in 2017.

The Erina Heights school community is made up of a diverse array of personnel, all of whom play an important part in the
running of our school and the provision of quality education to students. School Administrative and Support Staff (SaSS),
whether they work in the front office, the library, on the school grounds, or in a classroom setting, are important
contributors to the success of our school and students’ education. This has been particularly important this year with our
school transitioning to a new financial and student management system (LMBR – Learning Management and Business
Reform Program) which resulted in the introduction of a completely new and complex way for our school to manage data,
including school finance, student wellbeing and attendance. I particularly would like to thank Mrs. Magurren, Mrs.
Renwick and Mrs. Hillmann for their patience and ongoing commitment to this systemic and multifaceted system.
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Enabling our students to take an active role in the decision–making processes of our school is a pivotal feature of our
school's Student Wellbeing Policy. Student Parliament enabled students to express their ideas, and have a voice, in a
democratic and supportive learning environment. This process was enhanced in 2016 with 20 of our student leaders
attending the GRIP Leadership Conference in May – an opportunity we plan to extend to the 2017 leadership group. The
2016 Student Ministers are to be congratulated on their dedication and commitment to making our school a better place
with many student initiatives being implemented throughout the year.

Erina Heights Public School has a very active and involved P&C committee which has enabled the community to work
together on joint initiatives and fundraising activities to provide a diverse and stimulating learning environment. One of
the most pleasing aspects of working at Erina Heights PS is the strong partnerships that have been forged with the local
community through such events as Father’s Day and Mother’s Day breakfasts, Education Week, Sporting Carnivals and
the Carnival of the Green & Gold Serpent – what an amazing community event! A very special and sincere thanks to the
entire Carnival Committee and their families for the months of hard work and dedication which resulted in yet another
hugely successful day – raising over $15,000 for the refurbishment and upgrade of the school library. I would like to
acknowledge the fantastic efforts of Karen Bunce (Carnival Organiser) and members of the P&C committee, Leanne
Moir, Leonie White and Sarah Proud for making this a memorable and rewarding event for our school and the wider
community.

I would like to recognise and thank the executive committee of the P&C, Sarah Proud (President), Leonie White (Vice
President), Gillian Frost (Secretary) and Liza Granger (Treasurer) for their tireless work and leadership in supporting the
teaching and learning of our students through their fantastic fundraising efforts.

Our school continues to work in close partnership with neighbouring schools that form the Terrigal Learning Alliance
(TLA). In Term 3, all schools within the TLA participated in a joint School Development Day (SDD) that focused on 'The
Shape of Things' to come in Education. Quality Teaching workshops followed the guest speakers including three staff
from Erina Heights PS leading professional development sessions which included – ‘Supporting Differentiation in the
Classroom’, ‘Thinking While Moving in Mathematics’ and ‘Green–screen Technology as a form of Digital Literacy.’

I would like highlight and acknowledge the hard work of our professional, dedicated and caring staff. This year, they have
again willingly taken on the organisation of many extra–curricular activities for the benefit of the students as a means of
engaging and enriching the teaching and learning cycle. These have included the Central Coast Dance Festival, School
Band, Regional Public Speaking, Premier’s Debating & Reading Challenges and the Premier's Spelling Bee, Student
Elected Engagement Groups and cultural celebrations, such as the Easter Hat Parade, Harmony Day & NAIDOC Week.

Staff have also organised visiting performers, including world–acclaimed children’s author, Deborah Abella and the Bara
Barang Aboriginal cultural group. Like our students, the teachers seem to enjoy the opportunity for a dress–up, and there
have been several opportunities for students and teachers to strut their stuff during this year’s Book Parade, mufti days,
Olymp–a–thon and Stage 2 overnight excursion to Taronga Zoo and Sydney Rocks tour. All these experiences, and
more, have been willingly organised by the staff to ensure that all our students could become involved in a diverse range
of activities whilst enrolled at EHPS, and demonstrate the staff’s commitment to providing a safe, stimulating, nurturing
and enriching school learning environment which has allowed students to achieve in a variety of key learning areas.

In the performing arts arena, we continued to promote the partnership we have established with the Central Coast
Conservatorium of Music, thanks largely to Miss Ardagh and the P&C Band Committee – led by Megan Fuller, Julie
Wilson and Linda Harrison. This year, both of our bands performed admirably at the Central Coast Band Festival and
raised in excess of $400 during a fundraising performance at Erina Fair. Together with a large donation from the P&C,
the school band is looking to purchase new sheet music, music stands and several new instruments in 2017. Likewise,
our Year 2 and Year 6 dance groups (led by Miss Ardagh, Miss Horrell, Miss Chappell and Mrs. Battiston) performed
superbly at this year's Central Coast Dance Festival at Laycock St. Theatre.

On the sporting field, our students participated in eight (8) different PSSA knockouts and gala days demonstrating
outstanding sportsmanship and extraordinary talents along the way. One of the highlights included the Hockey Team
finishing 3rd in the State PSSA Knockout Competition. My sincere thanks to Deana Carr, Lane Carr and Mrs. Battiston
for all their hard work in coaching and managing the team, and for inspiring them to persevere against some very tough
competition.

We can look back over the 2016 school year with great pride when we reflect upon our students’ academic performance. 
K–2 teachers continued to display best practice in English through the explicit teaching of Early Learning skills in literacy.
Our teachers use personalised teaching programs to target individual student strengths and build upon these to promote
growth in the areas of reading, writing and speaking and listening. We have had great success with comprehension in
2016 when monitoring and tracking their progress on PLAN software – 82% of Year 1 and Year 2 students achieved ‘at’
or ‘above’ expected growth and 86% of Kindergarten students achieved ‘at’ or ‘above’ their expected growth with internal
measures. 

Our success and growth in literacy continues to be promoted by quality classroom programs, effective and consistent
assessment and exposure to professional learning. K–2 teachers consistently use the understanding and skills they have
gained from the Language, Learning and Literacy (L3) program training to facilitate classroom differentiation as well as
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mentoring and supporting explicit teaching practices to extend their expertise and improve student learning outcomes.

Our results in the National Assessment Program Literacy and Numeracy (NAPLAN) in Years 3, 5 and 7 were again
strong with all areas being above, or comparable to, state averages for students achieving in the “Proficiency” range. It is
very pleasing to report that the percentage of students achieving below the National Minimum Standard (NMS) in Years
3, 5 and 7 was significantly below State figures in all areas, however, we will be targeting Year 5 writing as a School
Priority Area in 2017. Analysing NAPLAN results revealed that the average scaled score for all students in Year 3
exceeded the State (All) in all aspects of Reading, Spelling, Writing, Grammar & Punctuation and Numeracy. In Spelling,
the average scaled score has improved from 416.6 to 447.6 since 2012 for our Year 3 students.

Year 5 NAPLAN results revealed that the average scaled score for Writing in 2016 was significantly greater than all other
reported cohorts (School – 491.2 as compared to NSW DoE all students – 471.6). In Year 5, 58.3% of matched students
achieved 'equal to' or 'greater than' expected growth for Grammar and Punctuation which is an increase of 20.8%since
2013 where only 37.5% achieved expected growth. Our data also indicated that there was a 4.6% increase in Year 5
students achieving Band 8 for Numeracy and an 11.1% increase in matched students achieving Band 8 in Reading since
2015.

Focus areas identified from the 2016 NAPLAN results that will form part of the school’s priority areas and School Plan in
2017 include identifying students where achievement levels from earlier years do not match their current performance;
that is, they have not obtained the expected level of growth since sitting the tests in Year 3. This is especially important in
Year 5 Reading and Writing where the percentage of students ‘at’ or ‘below’ the NMS exceeded the State averages.
Likewise, a focal area for our Year 6 students will be Spelling, Grammar and Punctuation to ensure we extend the high
achieving students into the top two (2) bands when sitting NAPLAN in Year 7. Our Learning and Support Team (LST)
referral process and monitoring system will be reviewed to ensure that those students requiring learning adjustments are
appropriately supported, including those students who have previously achieved at a ‘sound’ to ‘high’ level as they strive
for ‘proficiency’ in external tests. The implementation of the CARS program (Comprehensive Assessment of Reading
Strategies) and the reinvigoration and implementation of the Focus on Reading (FoR) initiative will be pivotal to
improving student outcomes in reading for all 3–6 students. Streamed Maths groups will be trialled in Stage 2 and Stage
3 to try and escalate the number of students in the top two bands. Class teachers have undertaken professional learning
workshops in Newman’s Error Analysis and Thinking While Moving in Mathematics as a means of addressing teacher
quality and improving student outcomes in numeracy. All staff will complete the online training, ‘Mathematics – Building
Blocks for Numeracy’ in 2017 as part of this improvement schedule.

In the University of NSW International Schools Competitions 106 students participated in 6 different key learning areas.
Overall, the results were very pleasing with – 9 Distinctions, 38 Credits, 17 merits and 42 participation awards. 

Teacher Professional Learning has been critical to the ongoing monitoring and review of the School Plan and
achievement of school milestones. A strong focus was placed on Literacy, Language and Learning (L3) with all K–2 staff
being trained in best literacy practice. The Reading Recovery program, which supports Year 1 students with reading and
writing, continued this year. This requires a 2–year commitment to training, with Mrs. Bolte graduating and Mrs. Tibbutt
commencing her Ongoing Professional Learning (OPL) training in 2017. Planning for the implementation of the
Australian Geography syllabus has been implemented and units are currently being developed for use in 2017. Other
professional learning opportunities for staff were aligned to the NSW Department of Education’s mandatory training
which included Child Protection, Code of Conduct, CPR and Anaphylaxis, Diabetes, Asthma and WHS. Throughout
2016, staff were engaged in other internal and external professional learning courses which supported both Student
Wellbeing (Non–violent Crisis Intervention, PBL, HealthCare and Aboriginal Education) and Curriculum (History,
Geography, Mathematics, Science & Technology) policies and practices.

During 2016, the school continued to highlight the importance of Values Education through the continued implementation
and review of the Positive Behaviour for Learning (PBL) program across the school. Extensive input from students, staff
and parents saw the establishment of a framework to ensure students were encouraged to display positive behaviour in
all areas of the playground. A common and consistent language has been used to communicate with students and
parents about the importance of being Responsible and Respectful learners as they strive to achieve their Personal Best.
Hoot, our mascot, is proudly displayed prominently in all areas of the school with students being supported through the
process of establishing SMART goals as part of the school’s positive–reward system. Additional signage, including a
‘buddy bench’, have been installed as a reminder of our core values. Ongoing playground lessons and PBL meetings
have ensured a consistent and explicit approach was adopted to ensure key concepts were being effectively
communicated to the entire school community. It was great to see so many students participating in the Hoot Rewards
Days that took place at the end of each term in 2016. Targeted professional learning for staff has been identified through
the local PBL network team so that these values can be effectively implemented into all classroom settings in 2017.

I certify that the information in this report is the result of a thorough school self–evaluation process and is a balanced and
genuine account of the school's achievements and areas for future focus.
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School background

School vision statement

Our vision is embedded within the Melbourne Declaration on the Educational Goals for Young Australians (2008) in
which schools play a vital role in promoting the development and wellbeing of young Australians. We share this
responsibility  with parents, carers, families, the  community and other education providers.

https://education.gov.au/melbourne– declaration–educational–goals–young– people

Erina Heights Public School is a positive, engaging and supportive environment where all students are valued and
inspired to learn.

Our whole school community shows RESPECT,  RESPONSIBILITY and strives to achieve their PERSONAL BEST.

The school’s mission is to prepare each student to be a happy, healthy, successful, life–long learner.

We believe our overarching purpose is to – 
 • Educate resilient individuals to enable them to adapt to an ever changing society.  
 • To support each community member to achieve their personal best in a culture of high expectations and facilitate

positive connections within and outside the school setting.

School context

Erina Heights Public School is located on the Central Coast of NSW, is part of the Gosford Network of Schools and a
member of the Terrigal Learning Alliance (TLA).

Parents of our students have high expectations of their children and the school. The school enjoys an outstanding
reputation in the local community for its high academic results.

Erina Heights Public School has a mix of  experienced  staff and early career teachers and is welcoming, friendly and
focused on maintaining strong partnerships between staff, parents and students. The professionalism and expertise of
our school staff and the high level of support and co–operation of parents and community members enable us to provide
an extensive, enriching, differentiated and diverse curriculum. Extra–curricula opportunities are a feature of the school’s
curriculum, with sporting and performing arts groups achieving well in district, state, regional and national competitions.

A strong focus on improving literacy and numeracy outcomes and integrating technology into teaching and learning are
major aspects of future school planning. The school implements major initiatives to improve student outcomes including
L3 Language, Literacy and Learning and Focus on Reading. Erina Heights is a Positive Behaviour for Learning (PBL)
school.

The current school enrolment is 344 students including approximately 4% NESB and 2% Aboriginal and Torres Strait
Islander students.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

At Erina Heights Public School (EHPS), Strategic Direction Teams were established at the beginning of 2016 after the
School Evaluation and Planning Team initially reviewed and charted the progress of the milestones with the support of
the Principal School Leadership (PSL) network and identified the key initiatives and processes outlined in each of the
school's strategic directions. As part of the review process, each team mapped the key initiatives from their strategic
direction against the domains of Leading, Teaching and Learning from the School Excellence Framework (SEF). Team
leaders led a critical analysis of each Strategic Direction aligning school priority areas with the SEF, identifying and
recording evidence of implementation and evaluating the impact of these processes upon school systems and student
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outcomes. The SEF was utilised as an inspirational tool to continually improve the quality of teaching and the delivery of
learning outcomes for our students at an executive level prior to engaging the whole staff in rich discourse about the path
forward towards 'school excellence'.  

In the domain of Leading, the school’s focus has been on establishing and sustaining quality Leadership where staff,
students, parents and business partners have confidence in the strategic directions and financial management of the
school. This was particularly important throughout 2016 with the introduction of the new Learning Management and
Business Reform (LMBR) which saw the school transition to a new and complex system for managing the school’s
financial and physical resources, as well as monitoring student management processes including student attendance,
behaviour, health and wellbeing. Ongoing professional learning for the school’s executive staff and school administrative
staff led to the effective communication of these essential changes to all stake holders. This year was significant as there
were changes to the leadership team with a Relieving Principal being appointed to backfill a vacancy throughout 2016
and a newly appointed Assistant Principal commencing also. A strong culture of distributive leadership building the
capacity of staff, students and parents to contribute effectively and positively in a broad range of school–related activities
and educational programs has been central to the development of a positive school culture where all stake holders feel
they are welcomed and have a 'voice' as we strive towards 'school excellence'. Genuine opportunities for purposeful
leadership roles have been provided for both staff and students as evidenced by the number of wonderful school and
community initiatives being led by the school's Student Parliament. A number of staff contribute to the school's
professional development plan based upon their own professional expertise at weekly staff meetings and during staff
development days (SDD). These opportunities also extend beyond the school as part of the Terrigal Learning Alliance
with teachers sharing their expertise with other schools during joint our SDD in Term 3.

The school's financial and physical resources and facilities are well maintained, within the constraints of the school
budget, and provide an environment that is engaging and innovative through the use of ICT in every classroom. This
focus upon future–focussed learning is supported by the effective use of multimodal resources (such as Mathletics,
Reading Eggs and Studyladder) offering a broad range of interactive and technologically–based learning tools which
meet the students' changing interests and needs. The school’s P&C have committed over $15,000 to the refurbishment
and upgrade of the school library including the purchase of a new touchscreen TV and flexible learning spaces which
support the varied learning styles of our students.

In the domain of Learning, the school’s focus has been Curriculum and Learning, Wellbeing and Learning Culture. The
emphasis of a positive and cohesive learning environment, facilitated by the implementation of an explicit and systematic
values education policy, was led by the Positive Behaviour for Learning (PBL) team. The ongoing implementation and
review of the processes and procedures for managing student wellbeing issues, including praise–based systems for
promoting acceptable behaviours, were central to developing a deep understanding of, and shared commitment to, high
expectations across the school learning community. Ongoing professional development for key staff resulted in the
school’s PBL team planning to embed the PBL values and philosophy into all classroom settings in 2017. This process
was enhanced through the maintenance of learning alliances with other schools and organisations within and outside the
Terrigal Learning Alliance (TLA). All staff were involved in Non–violent Crisis Intervention training providing the school’s
critical incident team with the knowledge and skills necessary to deal with serious breaches of the ‘Behaviour Code for
Students’ in a consistent and safe manner. The school’s Learning and Support Team (LST) actively identified and
monitored the individual needs of students in a variety of school settings and supported staff in the development and
implementation of Individual Learning Plans and Individual Behaviour Plans for students requiring additional support.
Additional funding was applied for to support students in an Out of Home Care (OOHC) situation, and together with RAM
Low Disability funding, an additional Student Learning and Support Officer was employed to support students in class
and in the playground.

A focus on targeted professional learning opportunities for staff, aligned to the school’s three–year plan and individual
Performance and Development Plans (PDP) were established early in the year. An emphasis upon PBL, L3, new
syllabus implementation, 8–ways Pedagogy, ICT and WHS compliance training supported improved student learning,
and a culture which enhanced student learning outcomes through quality teaching practices and a safe and supportive
learning environment. The consistent implementation and explicit teaching of PBL has supported a positive teaching and
learning environment resulting in improved relationships and responsible learners, where students endeavour to achieve
their personal best. This has been evidenced in the Tell Them From Me (TTFM), PBL and SEF surveys administered by
the school's Strategic Direction Teams. Parental and community feedback have indicated that EHPS provides valuable
support to families and students during critical transition periods. Dynamic partnerships with feeder preschools and local
high schools enabled Erina Heights staff, in conjunction with families, to develop an extensive knowledge of students
entering and exiting our school; therefore, promoting student wellbeing and ensuring a supportive and positive learning
environment for the student population. Students, staff and the broader school community have an increased
understanding of the behaviours, attitudes, values and expectations that lead to improved student outcomes and a
positive school culture which recognises and respects cultural identity, diversity and difference through a number of
initiatives such as Harmony Day, NAIDOC Week and the Gulang Festival. In Curriculum and Learning, there is an
increased awareness of, and commitment to, new syllabus implementation, quality teaching and professional learning as
evidenced by staff Performance Development Plans and the achievement of student' SMART goals'. Reviewing and
enhancing the processes involved with personalised learning plans, creating pathways for Aboriginal students, and
differentiated learning protocols have been crucial in providing support for every student to experience success. Stage
planning days and PBL network hubs have allowed staff to collaborate and share curriculum programs, teaching
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practices and resources supporting best practice in the classroom setting. Most classes are now utilising ‘ClassDojo’ to
create a positive class culture and engage the parent community through regular and effective communication channels.
We will endeavour to incorporate ‘ClassDojo’ into every class (K–6) in 2017 so we can continue to showcase and share
the students’ learning by engaging the parent body in the day–to–day life of our school as identified through the TTFM
parent surveys.

In the domain of Teaching, the school’s focus has continued to be on Effective Classroom Practice, Data Skills and Use,
and Collaborative Practice. Teachers were provided with multiple opportunities to participate in guided discussions
during weekly staff, stage and learning and support meetings to review and revise teaching learning practices through
Consistency in Teacher Judgement (CTJ) and school protocols (such as Release from face–to–face timetabling).
Teachers actively collaborate with their stage colleagues when planning teaching and learning programs, however, this
will need to extend across stages if we are going to excel in this area. RAM funding, including the use of Quality
Teaching, Successful Students (QTSS) loadings and Beginning Teacher Funding has provided additional release for
executive staff and teaching staff to participate in Stage Planning Days allowing for staff mentoring and the development
of a team culture. The Executive staff led stage teams to review curriculum implementation with an emphasis upon the
new history and science syllabi, including a more formal and strategic approach to program evaluation, including
authentic and constructive feedback. In 2017, further emphasis will need to be placed upon the importance of the
professional standards for teachers and supporting staff to pursue higher–level accreditation – this will be of particular
importance to those teachers who graduated prior to 2004. The analysis of student performance and assessment data,
and the effective and strategic use of data to improve teaching practices, were supported through CTJ processes and
targeted professional learning opportunities (L3), as identified in teacher performance and development plans. These
processes have been critical to the school's future directions and learning goals. Internal and external data is recorded,
monitored and evaluated during biannual reporting cycles, including individual student reports and parent / teacher
interviews. In their current form, these practices reflect students' strengths and areas for growth, however, a more
dynamic and collaborative reporting process, including a more consistent approach to common assessment tasks and
moderation was initiated in 2016.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Leaders of Learning

Purpose

Developing quality leadership and innovative teaching practice – To embed and implement explicit, engaging
professional leadership and learning frameworks which drive whole school improvement, developing quality teaching and
leadership practice to prepare individuals who are able to successfully adapt to an ever changing society.

Literacy and numeracy and knowledge of key disciplines remain the cornerstone of schooling for young
Australians. Schooling should also support the development of skills in areas such as social interaction, cross
disciplinary thinking and the use of digital media which are essential in all 21st century occupations.(Melbourne
Declaration, Preamble).

Overall summary of progress

Implementing teaching and learning frameworks and monitoring progress have been a key focus in 2016 with the aim of
driving whole–school improvement. Professional learning systems have been reviewed and modified to meet DEC and
school directions, incorporating a range of methods including Stage Planning Days to allow for Consistent Teacher
Judgement. Use of internal and external data to strategically, and systematically, improve student achievement will be a
focus in 2017.

All K–2 teachers have been trained in the explicit teaching of literacy based on current research arising from the L3
initiative. This had a significant impact on the way teachers differentiate the learning cycle to meet the individual needs of
their students. The ongoing professional learning through coaching and mentoring in L3 practices in Early Stage 1 and
Stage 1 is beginning to show improved student outcomes especially in reading as identified through internal and external
assessment measures.

Four (4) staff members were trained in the leading of Focus on Reading (FoR) with the aim to support teachers in its
implementation in 2016. Due to the number of new staff, and the varying and complex needs of the staff in relation to
FoR, the school leadership team decided to reschedule FoR training for 2017 with all staff commencing at the beginning
of the training cycle – Phase 1, Module 1. A systematic and consistent approach to the assessment of numeracy and
literacy skills at the school level has been the focus of professional discussions and will be embedded into our school's
milestones for 2017.

Along with implementing the Mathematics, Science and Technology and History curricula, all teachers were trained in the
new Geography syllabus ready for implementation in 2017. Professional learning targeting inquiry–based learning
pedagogies continued throughout 2016 with units of work being developed during Stage Planning Days and stage
meetings. Feedback from staff indicates more support is needed on inquiry–based learning and STEM learning programs
with increased professional development and resource allocation given to these two key learning areas in 2017.

All staff were trained in the Performance Development Framework and were supported to meet their professional
learning goals in a more strategic manner with explicit links to the Australian Professional Standards for Teachers.  Staff
reflected that professional learning on providing and receiving constructive feedback would be beneficial during planned
professional discussions with their colleagues and stage supervisors.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

100% staff indicate through
Performance and Development
Framework and Professional
Learning processes that they are
having their professional learning
goals met.

All staff successfully met the standards set out in
the Performance Development Framework and
undertook a thorough review process in partnership
with colleague teachers and stage supervisors. This
process ensured goals were aligned with the
school’s priority areas, professional standards for
teachers and their own personal career aspirations.
Regular, tangible and constructive feedback was
provided throughout the implementation process

$2,250 – 4.5 casual days
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

100% staff indicate through
Performance and Development
Framework and Professional
Learning processes that they are
having their professional learning
goals met.

supported by authentic evidence, including
anecdotal notes derived from lesson observations,
student assessment data and professional
development records.

SMART data indicating no
students achieving below the
NMS in Years 3 and 5 by 2018.

Year 3:
 • Reading = 0%
 • Writing = 0%
 • Spelling = 0%
 • Grammar & Punctuation = 0%
 • Numeracy = 0%
Year 5:
 • Reading = 3%
 • Writing = 8%
 • Spelling = 0%
 • Grammar & Punctuation = 0%
 • Numeracy = 3%

Quality teacher learning and
performance is explicitly linked to
Australian Professional
Standards for Teachers, focused
on the needs of students and the
priorities of the school – with an
emphasis upon literacy
acquisition and new curricular.

100% of staff undertook professional learning
providing them with a supportive structure to
explore, plan and implement targeted syllabi. This
involved revisiting inquiry–based learning, writing
units in Stage Planning sessions that integrated
Literature along with incorporating innovative and
differentiating learning opportunities for students.

Teachers utilised current and new syllabus
documents to design engaging, inquiry–based
learning experiences of high intellectual quality that
include opportunities for every student to use
higher–order thinking to develop deep knowledge
and understandings.

K–2 teachers continued their training in L3, and 5
staff completed their Phase 1 training in FoR
practices. To ensure continuity across the school in
2017, a more strategic approach to the teaching of
reading will be implemented with all staff completing
Phase 1.

A differentiated spelling program was introduced
3–6 integrating editing and grammatical skills.
Student feedback highlighted an improved
understanding of proof–reading.  Students’ ability to
transfer these skills to their writing will be targeted
in 2017.

Differentiated Maths Groups were established in
Stage 2, enabling a more strategic approach to
teaching Number and regularly monitored enabling
a flexible grouping of students depending on their
needs. Maths resources audited throughout the
school to ensure teachers had the necessary
equipment to effectively teach Mathematics.

Stage planning days were undertaken each
semester to support new scheme teachers and
more experienced teachers allowing for rich teacher
discourse, collaborative curriculum planning and

Stage Planning Days –
$12,600

L3 training – $19,250 /
Casual Relief – $10,000

Increase the number of students
achieving 'proficiency' by 2.5% in

Progress to date –
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

2017 and 8% by 2020. Year 3: 2015 – 2016
 • Reading = 55% – 51%
 • Numeracy = 35% – 39%
Year 5: 2015 / 2016
 • Reading = 28% – 36%
 • Numeracy = 28% – 23%
Year 7: 2015 / 2016
 • Reading = 25% – 38%
 • Numeracy = 25% – 36%

Next Steps

1. Continue to support the professional learning of all staff through the Performance and Development
Framework ensuring that the History and Geography syllabi are effectively implemented in the classroom with a
focus upon inquiry–based learning pedagogies and assessment of learning.

2. Continue to deliver Focus on Reading (all staff) and L3 (Stage 1) providing support to teachers new to the school
and profession through Beginning Teacher loadings and ongoing mentoring.

3. To provide ongoing support to staff to share ‘best practice’ through systems and processes that enhance
consistency in teacher judgement, collaborative planning and self–reflection; including the introduction of
‘Instructional Teaching Rounds’.

4. Review school scope and sequences to ensure all learning outcomes are being addressed in a systematic and
explicit manner within a quality, engaging and supportive learning environment.

5. Increase the number of students achieving 'proficiency' in external assessments (NAPLAN) by 2.5% for both
literacy and numeracy.

6. Reduce the number of students performing below the National Minimum Standards in NAPLAN for all areas of
literacy and numeracy.
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Strategic Direction 2

Student Engagement

Purpose

Creating a high performing and dynamic school – Engaged, respectful, responsible and reflective learners who, in a
culture of high expectations, achieve their personal best. Students at Erina Heights Public  School are challenged yet
supported in a productive learning environment. They feel happy, safe, respected and valued as they discover how they
best learn. Students are given the opportunity to celebrate their success.

As well as knowledge and skills, a school’s legacy to young people should include national values of
democracy, equity and justice, and personal values and attributes such as honesty, resilience and respect for
others (Melbourne Declaration, Preamble).

Overall summary of progress

Student Wellbeing is a key focus at Erina Heights Public School in working towards creating an environment and culture
that promotes engaged, respectful, responsible and reflective learners who, in a culture of high expectations, achieve
their personal best.

Our School has continued to have Positive Behaviour for Learning (PBL) as our central target within Student Wellbeing.
PBL has transformed our school, in terms of the management of our students, establishing clear values and expectations
for our whole school community and promoting consistency in student wellbeing generally throughout our school. A
targeted focus within the implementation of the scaffold has been in the evaluation and reflection of the effectiveness of
PBL through analysing the data collected from students, staff and community feedback. This data will allow us to modify
our systems and structures ensuring that as a school we are achieving our goals of implementation and encouraging
flexibility within the systems to meet the current needs in a meaningful manner.

Another facet of Student Wellbeing that we continued to target during 2016 was the manner in which we collected and
shared data. This aim saw our staff working collaboratively with their colleagues and the parent body to create
meaningful and significant Personalised Learning Plans and Individual Learning Plans for Indigenous students and
students with additional needs, including Gifted and Talented students, students in Out of Home Care and students who
have been identified as requiring social, emotional, physical and academic support. Another focus within sharing data
and promoting consistency within our school was our End of Year Transition initiatives. We specifically focused on
assisting teachers to obtain a high level of understanding of their coming students to promote a smooth transition from
Grade to Grade and Stage to Stage, encouraging teachers to target the growth of their students upon entering their new
classrooms in the new school year.

Within Strategic Direction 2, assessment and reporting continued to be a priority for our school. Working collaboratively
to create, discuss and reflect upon assessments at a Stage level proved again to be a successful initiative as staff
promoted consistency throughout the teaching cycle within their Stage and ensure that they have a comprehensive
understanding of their students strengths from which to build from. The data that was gathered, analysed and discussed
during these purposeful meetings allowed teachers to direct teaching and learning to the point of need of individual
students as well as deliver relevant and effective feedback to parents based on the in–depth understanding they have of
their students.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Implement, evaluate and modify
the PBL program across the
school.

The school wide procedures, expectations and
systems of PBL were evaluated and modified based
on feedback from staff, students and the parent
body. PBL became more visible within our school
through promotion and marketing and consistency
of communication within our shared partnership.

Teacher Professional
Learning / including casual
days – $5,050

100% of Aboriginal students
achieve growth towards individual

All Indigenous students attained the individual goals
that were identified and created based on data

$5,539.24
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

goals within the Personalised
Learning Pathway.

collected and evaluation by staff, students and
parents. These partnerships enabled students to
gain a consistent approach to their goals, in turn
promoting growth for students to work towards their
targets. Goal attainment for individual students was
celebrated at a whole school level to promote
engagement and raise cultural awareness within
our community.

Effective and authentic
assessment guiding quality
teaching practices with a majority
of students meeting, or
exceeding, nationally identified
benchmarks in literacy and
numeracy.

NAPLAN data showed increased results across
Year 3 literacy and numeracy when comparing to
students across the State. Our students, produced
results that saw them achieve higher percentages
when examining ‘at or above’ proficiency in all
aspects of NAPLAN except for Year 5 writing.

Promoting growth in our Year 5 students will be a
focus for our school as data collected showed a low
level of student growth across both literacy and
numeracy.

When examining our Year 7 NAPLAN data, our
students experienced substantial growth from Year
5 to Year 7 in both numeracy and literacy.
Examples of this success include, 80% of students
achieved 'greater than' or 'equal to' expected
growth in reading and similarly, in spelling, 67% of
students experienced this growth.

Executive planning days allowed school leaders to
critically analyse NAPLAN data before working with
classroom teachers. Staff participated in allocated
professional learning sessions that allowed them to
examine the data that NAPLAN delivered. At stage
levels, we then spent added time reflecting upon
the item analysis and discussing then devising
teaching and learning programs based on this data.

 • $6,300 – CTJ (casual
relief)
 • $2,700 – QTSS funding
for executive planning days
– (casual relief)

Next Steps

1. Integrate PBL into classroom routines and structures in order to fine–tune the whole school management of and
expectations for students.

2. Modify the reward system at a whole school level and classroom level to promote positive choices, interactions
and networks within our school.

3. Implementation of SENTRAL in order to manage, monitor and review Student Wellbeing, Assessment and
Reporting and Student Attendance.

4. Continue to promote and build our links within the local community, targeting our Indigenous community networks
as well as other cultural facets.

5. Finalise K–6 Assessment Scope and Sequence, policies and expectations to enable consistency to grow from
Stage level to a whole school approach.
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Strategic Direction 3

Leading Positive and Productive Partnerships

Purpose

Developing an engaged and informed 21st century learning community – Positive and Productive Partnerships
supporting a holistic learning experience maximizing student engagement and achievement. Develop and implement
effective communication and school planning frameworks in partnership with an informed and committed school
community.

Partnerships engender support for the development and wellbeing of young people and their families and can
provide opportunities for young Australians to connect with their communities participate in civic life and
develop a sense of citizenship (Melbourne Declaration, A commitment to Action).

Overall summary of progress

We continued to develop positive and productive partnerships by evaluating past activities and programs and modifying
ways that would likely continue to engage the learning community in the future. Evaluation in the form of parent, student
and staff feedback has led to the continuation of our SEE groups, Gifted and Talented and extra–curricular activities as
well as continuing our involvement in PSSA, Tuggerah Lakes and Sydney North representative teams.

The continuation of Student Elected Engagement groups (SEE groups) has proved to be successful. There has been
such positive feedback from all stakeholders involved that it has been deemed necessary to continue this initiative into
the future. Staff have identified sessions they feel will engage students and the students then get to select three
preferences of their choice. The sessions will run for one session a week for a period of five weeks with students then
nominating possible session activities for the next round of SEE groups.

The various Gifted and Talented student groups (GATs groups) that the school offers including band, choir, debating and
dance groups, which aim to engage and offer extensive learning opportunities for students. We continue to provide
students K–6 the chance to participate in NSW Spelling Bee, Premiers Reading Challenge, public speaking competitions,
multicultural public speaking competitions, ICAS tests, excursions and incursions. These groups and activities encourage
and promote students to further develop their skills and knowledge in a specific area that engages them.

Students in Stage 3 have selected possible PSSA sporting teams that they feel they would like the opportunity to trial for
and possibly represent the school in. Along with student parliament, PSSA sporting teams offers great team building and
leadership skills which actively engage the senior students in the school.

Engaging and informing future–focused learners is continued through the BYOD program for Stage 3 students in 2016.
The program, although it has been challenging in some aspects, has increased student engagement and competency in
using multimodal devices as well as enhancing teaching programs and inquiry–based learning opportunities. The
challenge of increasing WIFI connectivity throughout the Stage 3 buildings is something we are looking to rectify.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

The authentic use of technology
utilised across the curriculum to
enhance future–focussed
learning strategies –
incorporating communication,
collaboration, creative thinking &
critical thinking.

New hardware and software purchased to support
improved technology skills, knowledge, applications
which were utilised across all Key Learning Areas
(KLAs) to further enhance teaching and learning
programs and student engagement:
 • ET4L included 14 new student laptops
and additional two (2) monitors
 • The school, in partnership with the P&C,
purchased three (3) iPad sync cabinets.

 • Three (3) iPad sync &
charge cabinets –
$1,962.03
 • IT co–ordinator (Clerk 3)
– $15,000
 • Mathletics subscription
(12 months) – $4,250.40
 • Reading Eggs/Eggspress
subscription (12 months) –
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

The authentic use of technology
utilised across the curriculum to
enhance future–focussed
learning strategies –
incorporating communication,
collaboration, creative thinking &
critical thinking.

 • Mathletics / Reading Eggs annual subscription.
We are looking to purchase more iPads to upgrade
older ones and increase the number of devices in
classrooms.

RAM funding allowed for Technology advisor to be
employed 1 day/week throughout 2016.

Further funding has been allocated to release a
teaching member of staff to update iPad apps and
technology systems on a weekly basis.

Increase WIFI Access Ports (WAPs) along Stage 3
buildings (2017).

Discussion regarding Science, Technology,
Engineering and Mathematics (STEM) inclusion in
2017. Unit planning and Teacher Professional
Learning (TPL).

$3,657.46

Students are actively engaged in
school life as evidenced by the
Tell Them From Me surveys and
their involvement in
extra–curricular activities.

Student Elected Engagement (SEE) groups
continued with an emphasis upon providing
extra–curricular opportunities for all students to
explore their interests and enrich the learning cycle.

The school has entered, trialled, managed and
coached several PSSA sporting teams, as well as
zone swimming, cross country and athletics teams.
Staff have also managed students to attend
Tuggerah Lakes and Sydney North trials.

BYOD program successfully trialled and it was
established that the school needs to increase the
WIFI connectivity to allow for greater student
access to the school’s internet network.

Student Elected
Engagement Groups –
$500 for essential materials.

Positive and productive
relationships established with the
school community as reported
through the Tell Them From Me
survey data.

There were several opportunities for the school
community to engage staff and students at
organised events throughout the year:  Welcome
Back Breakfast and Parent Information Sessions at
the start of the year were used to introduce parents
to the school and their child’s classroom teacher.
Feedback was to consider parents that work early
and offer afternoon/evening sessions in the future.

Parent Teacher Meetings at the end of Term 2 were
used to inform parents of student progress.
Feedback was to possibly have them earlier in first
semester to allow parents an insight into student
progress before reports are sent home.

The class parent program began in Term 1 and
continued to some effect throughout the year. It
transformed into a different program for each of our
stages. Through staff and parent feedback we
established that:
 • K–2 communicated through parent helpers and
home reading parents.
 • Stage 2 communicated through ClassDojo.
 • Stage 3 communicated through the fundraising
committee.
Feedback also suggested that with the
implementation of the school app and use of

Welcome back breakfast
(catering) – $800
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Positive and productive
relationships established with the
school community as reported
through the Tell Them From Me
survey data.

ClassDojo (stage 2) parents had more access to
information and could communicate with staff more
effectively.  A future focus will be to increase the
use of ClassDojo throughout the school.

The school, in partnership with the P&C
Fundraising Committee, held its biennial school
fete, 'The Carnival of the Green and Gold Serpent',
raising in excess of $15,000 for the refurbishment
and upgrade of the school library. A new
touch–screen television was purchased with other
funds being committed to future–focussed learning
stations for students.

Next Steps

1. Introduce a ‘Welcome Back’ afternoon tea/BBQ at the beginning of 2017, including stage and class information
sessions.

2. BYOD trial period in Stage 3 classes in Term 2, 2016.
3. Continue to provide a holistic and engaging learning environment through the incorporation of future–focussed

learning into daily practice and providing additional learning opportunities for students to explore and enhance their
individual interests and talents – e.g. PSSA knockouts, SEE groups.

4. Encourage recognition of the multicultural communities within Erina Heights Public School (e.g. Harmony Day and
Multicultural Public Speaking Competition).

5. Add eT4L laptops/devices to the school's bank of technology devices to allow for greater access to technology.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading PLP meetings were timetabled mid–way
through Term 1 resulting in the
implementation of learning pathways for all
Aboriginal students based upon their
individual needs and goals. Cultural
celebrations such as NAIDOC and
Reconciliation Week were a highlight of this
year's activities providing all students with the
opportunity to engage with Aboriginal culture
and traditions. Students participated in
Gulang Fest with a number of Aboriginal
students successfully submitting art works
during this cultural event. Aboriginal traditions
and recognition incorporated in weekly
assemblies with Aboriginal students delivering
the 'Acknowledgement of Country' at every
gathering. Ongoing school representation at,
and participation in, Kuriwa Local AECG
initiatives, including parent representation
during cultural activities. Teacher professional
learning in the 8–ways of Learning pedagogy
and its integration across key learning areas.

 • Casual days to hold PLP
meetings – 2 days.
 • A special afternoon tea
and cultural assembly were
held at the end of the year.
 • Teacher release to
support Aboriginal students
during rehearsals for
Gulang Fest – 2 casual
days.
 • $5,539.24 – RAM equity
loadings

English language proficiency Significant cultural events are celebrated in
partnership with Aboriginal and EAD/L
students and their families including Harmony
Day.Staff realise the importance of making
links with EAD/L students and their families to
develop their cultural connectedness and how
this partnership will improve student learning
outcomes as evidenced by the review of staff
documentation (teaching / learning
programs). All EAD/L and Aboriginal students
and their families provided with opportunities
to engage with cultural programs with
satisfaction levels being monitored through
the annual Tell Them From Me (TTFM)
surveys.

$684.33 – RAM equity
loadings (English Language
Proficiency)

Low level adjustment for disability Additional Learning and Support Teacher
(LaST) employed to support students with
additional learning needs providing
differentiated learning programs including two
(2) Reading Recovery teachers.

 • $72,435 – Reading
Recovery Allocation
 • $60,944 – Learning and
Support Teacher
(LaST)staffing allocation
 • $20,000 – additional
LaST / SLSO

Quality Teaching, Successful
Students (QTSS)

School executive were released to provide
additional support, through mentoring,
classroom observation and stage planning
days and monitored through the PDP
process.
100% of staff successfully completing their
PDPs through facilitated discussions led by
Stage Supervisors.
Teachers were provided with additional
release to organise, implement and review
key school initiatives (e.g. band, school
carnivals, Harmony Day, BYOD, student
wellbeing: PBL).

$12,243 – staffing
allocation

Socio–economic background School leadership team led Stage Planning
Days and mentoring sessions with stage
teams for Professional Development
Framework, Consistency in Teacher

$5,915.11 – RAM Equity
Funding (Socio–economic
background)
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Socio–economic background Judgement and curriculum planning
purposes. An emphasis upon literacy and
numeracy, PLAN and SMART data analysis
and differentiated learning were embedded in
these professional learning opportunities.
Student assistance was provided for families
requiring financial support to meet excursion
payments.

$5,915.11 – RAM Equity
Funding (Socio–economic
background)

Support for beginning teachers Three (3) teachers were supported by
Beginning Teacher funding in 2016. One (1)
teacher began her initial year of support after
her permanent appointment to our school and
two (2) teachers worked through their second
year of support after being appointed in 2015.
All Beginning Teachers identified areas in
which they desired to extend their
professional expertise in conjunction with the
2015–2017 School Plan. Teachers undertook
professional learning in L3, Reporting to
Parents, BYOD and Planning Literacy and
Numeracy (PLAN) as well as regular
school–based professional learning.Beginning
teachers were also supported with additional
release to assist with reporting to parents,
daily and ongoing planning and programming,
Consistent Teacher Judgement and general
classroom organisation. Teachers at their
initial level of Beginning Teacher support
consistently participated in allocated sessions
with a chosen mentor. During this time
mentors and mentees spent valuable time
meeting to assist teachers in becoming more
proactive, intentional and meaningful within
their everyday classroom routines, structures
and practice; as well as to explore areas of
school life such as communication with the
community, extra–curricular responsibilities
and student management. Goal setting and
working on Professional Development Plans
also maintained a strong focus through this
mentoring year.

$21,498 – Support for
Beginning Teachers
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 165 164 157 162

Girls 175 181 181 177

Student enrolments have remained steady over the
past four (4) years ranging from 340 students in 2013 to
an enrolment of 339 students in 2016. Kindergarten
enrolments have declined over the past two (2) years
with predicted larger cohorts transitioning to high
school from 2019 – 2021. The comparison between the
number of girls and boys enrolled at our school has
remained quite consistent over the past four (4) years
with larger numbers of girls being enrolled since 2013.

Student attendance profile

School

Year 2013 2014 2015 2016

K 97.3 95.9 95.7 96.1

1 95.8 96 94.4 95

2 94.1 95.6 95.4 94.3

3 95.2 95.3 95.5 94.1

4 95.4 95.4 94.4 93.6

5 95.3 95.2 94.7 91.4

6 93.8 94.9 93.7 94.7

All Years 95.3 95.5 94.9 94.2

State DoE

Year 2013 2014 2015 2016

K 95 95.2 94.4 94.4

1 94.5 94.7 93.8 93.9

2 94.7 94.9 94 94.1

3 94.8 95 94.1 94.2

4 94.7 94.9 94 93.9

5 94.5 94.8 94 93.9

6 94.1 94.2 93.5 93.4

All Years 94.7 94.8 94 94

Management of non-attendance

Erina Heights Public School attendance is slightly
greater than that of the state for 2016, however is lower
in comparison to our 2015 attendance data. Attendance
is monitored regularly by individual classroom teachers

utilising EBS4 Agent and tracked by the school's
Attendance Officer and Learning Support Team. The
Home School Liaison Officer is engaged to support
students and their families with attendance rates below
85%. Classroom teachers report on 'whole day' and
'partial' attendance through the school's reporting
processes to the parent community.

Workforce information

Workforce composition

Position FTE*

Principal 1

Assistant Principal(s) 3

Classroom Teacher(s) 11.05

Teacher of Reading Recovery 0.71

Learning and Support Teacher(s) 0.6

Teacher Librarian 0.8

School Administration & Support
Staff

2.92

Other Positions 0.12

*Full Time Equivalent

Reporting of information for all staff must be consistent
with privacy and personal information policies. The
Australian Education Regulation,2014 requires schools
to report on Aboriginal composition of their workforce.
At Erina Heights Public School we have one (1) staff
member who identifies as being of Aboriginal heritage.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 90

Postgraduate degree 10

Professional learning and teacher accreditation

In line with the school’s strategic planning 2015 –2017,
teacher professional learning continued to be of critical
importance to school improvement in 2016. A planned
program of professional learning was driven by the
school leadership team which enhanced the teachers'
skills in inquiry–based learning practices, student
wellbeing and future–focussed learning, providing a
range of differentiated learning experiences that met
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the performance and development goals of all staff. A
particular emphasis was placed upon quality teaching
practices, including L3, new syllabus training, PBL and
the development of Strategic Direction Teams who
plotted and tracked success against the school's
milestones.

Mandatory Work Health and Safety (WHS) compliance
training included Child Protection, E–emergency Care,
Anaphylaxis, Asthma, CPR and an Induction to
Workplace Health and Safety ensured that staff,
students and parents were engaged in a school where
everyone's personal and collective wellbeing was at the
forefront of school planning and practice. A particular
emphasis was placed upon Diabetes training and
health care procedures with two students being
diagnosed with Type 1 diabetes during the year.

All staff participated in five (5) School Development
Days during which they completed intensive training in
implementing new curricula in the areas of Science and
Technology, Mathematics and History, catering for
students with additional learning needs, understanding
and using iPads to create visual texts, procedures
surrounding the Professional Development Framework
and mandatory training in Code of Conduct protocols.
This also involved a combined SDD within the Terrigal
Learning Alliance (TLA) providing aspiring leaders
within our school the opportunity for collaborative
planning and distributive leadership.

Another focus of our school’s TPL has been centred on
our school’s self–evaluation and planning process for
2015 – 2017, led by our school executive staff.
Stakeholders including staff, students and parents were
surveyed, and then, based on results, three (3)
strategic directions were formed around the areas of
Quality Leadership and Innovative Teaching, Student
Wellbeing and Engagement and Positive and
Productive Partnerships. This is an ongoing process
that will continue over the next three–year period, to
ensure we are meeting the needs of Erina Heights
Public School learning community.

In 2016 and beyond, the school plans to continue
training in all mandatory compliance areas, FoR, as
well as focusing on the new curriculum implementation,
with Geography, Personal Development Health and
Physical Education and Creative Arts documents soon
to be introduced.

The total spend for professional learning at the end of
December 2016 was $16 444. These funds are
allocated to the school as a tied grant and equate to an
average expenditure of over $822 per teacher,
including School Administrative and Support Staff.

One teacher completed their Accreditation for Proficient
Teacher and one teacher engaged on a temporary
contract completed their Maintenance of Accreditation
at the Proficiency level. In 2016, three staff members
received Beginning Teacher funding.The Beginning
Teacher allowance was used to support staff through a
number of processes, including the opportunity to
attend professional learning courses aligned to their
Performance Development Plans and professional
goals, as well as additional release time throughout the

year to work on specific tasks related to classroom
practise and teacher professional learning with the
assistance of a mentor.
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Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2015 to 31 December 2016). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

There are two financial summaries due to the
implementation of the SAP and SALM system,
replacing the OASIS financial system midway through
the year.

Income $

Balance brought forward 107 088.92

Global funds 91 229.94

Tied funds 59 508.22

School & community sources 61 848.88

Interest 1 130.26

Trust receipts 0.00

Canteen 0.00

Total income 320 806.22

Expenditure

Teaching & learning

Key learning areas 10 727.59

Excursions 28 035.55

Extracurricular dissections 20 870.53

Library 3 223.03

Training & development 794.44

Tied funds 54 316.82

Short term relief 31 229.97

Administration & office 26 410.18

School-operated canteen 0.00

Utilities 16 882.03

Maintenance 4 710.04

Trust accounts 0.00

Capital programs 0.00

Total expenditure 197 200.18

Balance carried forward 123 606.04

The information provided in the financial summary
includes reporting from 11 May to 31 December 2016. 

2016 Actual ($)

Opening Balance 0.00

Revenue 410 372.75

(2a) Appropriation 314 850.57

(2b) Sale of Goods and
Services

2 736.29

(2c) Grants and Contributions 91 965.75

(2e) Gain and Loss 0.00

(2f) Other Revenue 0.00

(2d) Investment Income 820.14

Expenses -296 715.31

Recurrent Expenses -296 715.31

(3a) Employee Related -129 551.82

(3b) Operating Expenses -167 163.49

Capital Expenses 0.00

(3c) Employee Related 0.00

(3d) Operating Expenses 0.00

SURPLUS / DEFICIT FOR THE
YEAR

113 657.44

Balance Carried Forward 113 657.44

There is no opening balance recorded in the SAP
finance table. The opening balance for the school for
this reporting period is recorded as the Balance
Brought Forward in the OASIS table.

The OASIS Balance carried forward amount (ie, funds
on date of migration) is included in the (2a)
Appropriation amount in the SAP table.

Any differences between the OASIS Balance carried
forward and (2a) Appropriation amount is the result of
other accounts and transactions being included in the
(2a) Appropriation amount.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2016 Actual ($)

Base Total 2 159 678.09

Base Per Capita 18 208.53

Base Location 0.00

Other Base 2 141 469.56

Equity Total 93 011.21

Equity Aboriginal 5 539.24

Equity Socio economic 5 915.11

Equity Language 684.33

Equity Disability 80 872.53

Targeted Total 0.00

Other Total 87 148.33

Grand Total 2 339 837.64

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

In 2016,  39 students from Year 5 sat the NAPLAN
assessment with one (1) student being withdrawn by
her parents. In Year 3, 49 students sat the NAPLAN
assessment with one (1) student being absent for all
tests. Following is a summary of the results, conducted
by Erina Heights Public School staff and the school
leadership team during Term 4, 2016.

In 2016, there was an improvement in reading across
the school. Especially pleasing were our Year 3 and
Year 7 students performing 8.7% and 12.7%,
respectively, above State levels in this aspect. It was
also very pleasing that there were no Year 3 students
performing below the National Minimum Standard
(NMS) in reading and fewer Year 5 and Year 7 students
scoring below the NMS in comparison to State results
for all other aspects of literacy, except for Year 5 where
we were 1% above the State in writing.

Our school summary also indicates that the number of
students performing in the ‘Proficiency’ range exceeded
the State in the following aspects:
 • Year 3 – writing, spelling and grammar &

punctuation.

 • Year 5 – writing
 • Year 7 – reading and writing.

The targeted professional learning in Literacy,
Language and Learning (L3) has enhanced the staff’s
ability to teach the mechanics of reading with a
substantial amount of professional learning funding
being targeted towards the acquisition of early literacy
skills. Ongoing mentoring and coaching by external
coaches and school–based mentors has been pivotal
throughout this process. This has resulted in a marked
improvement in reading since 2014 with the school’s
mean increasing from 419.0 to 437.7 in 2016 for
students in Year 3.

Student growth from Year 3 to Year 5 indicates that the
majority of our students are reading in the top 4 bands
with 91.7% demonstrating growth since completing
NAPLAN in 2015. Although the number of students
achieving expected growth in reading increased from
56.5% in 2015 to 58.3% in 2016, the average scaled
growth score for our cohort is still 5.1% below the State
in this area. School planning to support the explicit
teaching of comprehension skills to improve student
growth through the Focus on Reading (FoR) program
will be a major focus in 2017. Another area of
development is the purchasing of the CARS
assessment tool to ensure consistent teacher
judgement from Years 3 to 6 with an emphasis upon
using data to better inform future teaching and learning.

Our results in writing were especially pleasing. The
average scaled score for all students exceeded the
State in all years (Year 3 scored 14.4 points above
State, Year 5 were 13.6 points higher and Year 7 were
13.8 points greater than the State).  Whilst Year 7
student results revealed an increase in performance by
19.1 points from 2015, both Year 3 and Year 5 students
have also demonstrated a significant improvement over
the past three years, although a minor decline from
2015.

The school’s performance in spelling showed a marked
improvement in Year 3 with a 20.0 increase in the
school’s average scaled score since 2014. These
improvements have resulted in the school
out–performing State (All) students by 17.8 points this
year. Our Year 5 results indicate that our students
improved their performance by 3.0 points to gain parity
with State averages in 2016. This data places 58.3% of
our cohort in the 25th – 75th percentile range with a
further 16.7% of students achieving above the 75th
percentile range. Improved results in Year 5 can be
attributed to the introduction of a differentiated spelling
program for Years 3 – 6, along with the explicit teaching
of spelling strategies. Consistency in Teacher
Judgement practices have also contributed to a more
explicit and systematic approach to the assessment
and monitoring of the students’ spellings skills and
knowledge.

Whilst the results for Year 7 students indicate that our
school’s average scaled score was 2.4 points below the
State (All) in 2016, the average scaled score for growth,
was in fact 5.3 points above the State result with 66.7%
of students achieving ‘equal to’  or ‘greater than’
expected growth since 2015. Further investigation of
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achieved scores in the ‘proficiency’ range which is a 4%
increase above the State.

In grammar and punctuation, the school performed
above State averages in Years 3 and 7 (Year 3 gaining
a 10.6 increase and Year 7, improving 11.4 points to
score 4.4 above State – All students). However, our
Year 5 results did not bode quite as well demonstrating
a deficit of 5.9 points below State averages in this
aspect of literacy. Upon reflection, whilst these results
are an area of concern for the school’s leadership team
no Year 5 students performed below the NMS
compared to a State average of 5%. 36% of our Year 5
students achieved ‘proficiency’ with 17.9% of students
achieving band 8 as compared to 11.3% in 2015. A
critical assessment of the Item Analysis report to
identify trends and deficits over a period of time will be
crucial to supporting students achieving ‘proficiency’
and expected levels of growth in 2017.

A review of our scope and sequence will be conducted
along with a coordinated approach to implementing
effective strategies to explicitly teach content and skills,
assisting students to develop a deeper understanding
of grammar and punctuation.

Good results in all aspects of literacy can be attributed
directly to the following strategies being implemented
over the past three years:
 • The explicit teaching of literacy based on the

student’s ‘point of need’ through targeted
professional learning for K–2 staff in the L3
pedagogy,

 • Differentiated learning programs implemented
and reviewed through strategic learning and
support processes and the Reading Recovery
program,

 • Providing targeted resources in order to achieve
maximum benefits and engagement for the
students including online multimodal apps; and

 • Consistency in teacher judgement practices
embedded in stage planning with a focus on
writing within the Terrigal Learning Alliance.
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The school’s performance in numeracy was generally
quite pleasing with no students performing below the
NMS in Years 3 and 7 and only 3% of matched Year 5
students performing below this benchmark in
comparison to 6% of the State. 39% of Year 3 students
and 36% of Year 7 students performed within the
‘proficiency’ range in this aspect of NAPLAN. In
comparison, whilst only 23% of Year 5 students scored

in the top two bands for numeracy, there was a 4.6%
increase in matched students achieving a band 8 from
2015.

Growth data also indicated that 100% of Year 5
students achieved positive growth since sitting
NAPLAN in Year 3, however, our school’s average
scaled growth score was 10.2 points below the State
average. Whilst 19.4% of Year 5 students achieved
above the 75th percentile, only 47.2% of students
demonstrated ‘equal to’ or ‘greater than’ expected
growth for numeracy. Particularly pleasing was our
Year 7 growth data with 80.6% of students achieving
‘equal to’ or ‘greater than’ expected growth for
numeracy. The school’s average scaled growth score
significantly exceeded the State (All students) by 17.8
points.

A school focus on lesson differentiation, along with the
implementation of streamed Maths groups for Stage 2
and the subsequent revision of the Maths Scope and
Sequence, will be critical in supporting students
achieving ‘proficiency’ and expected levels of growth in
2017. Targeted learning and support programs to move
the large percentage of Year 5 students out of the
middle bands into the top two bands will be a major
priority for the school’s learning and support team.

Pleasing results in data, measurement, space and
geometry indicate an improvement in student
performance across all three grades assessed in this
aspect of numeracy. Our results include the following
increases since 2015: Year 3 – 4.1 points, Year 5 – 0.3
points and Year 7 – 13.8 points. No students performed
below the NMS in this aspect with pleasing increases in
student performance in the top bands for all three
grades. Trend data also reveals that the school’s
average score exceeds State results in both Year 3 and
Year 7 and is slightly below for Year 5 students (Year 3
– 7.4 points higher, Year 5 – 2.4 points lower, and Year
7 – 13.9 points higher).

Improved results in this aspect are a result of
embedding problem solving, with an emphasis upon
Newman’s Error Analysis, in all measurement strands
and revising teaching and learning activities to meet
students’ ‘point of need.’ The use of data as
assessment ‘for’ learning will need to be enhanced to
ensure there is a consistency of teacher judgement
when administering and analysing student pre–tests
and post–tests.

On closer inspection of the students’ overall
performance in numeracy the school was
over–represented in bands 3 and 4 as compared to
State averages for Years 3 and 5; with 59.2% and
64.1% of students performing within the middle range
respectively. Whereas, Year 7 results indicate that
whilst our students were over–represented in band 7,
there was a marked improvement in the number of
matched students achieving a band 8 in comparison to
2015 – an increase of 11%.

School planning to effectively support students improve
their performance, especially in the higher bands, will
be a focus for 2017.  This will include all teaching staff
undertaking professional learning of, ‘Mathematics,
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Building Blocks for Numeracy’ and a rigorous review of
the school’s Scope and Sequence, including the school
systems that may impact upon the systematic and
quality teaching of Mathemetics K–6.

Overall, the fluctuating trend data for most areas of
literacy and numeracy across all three grades is an

area of concern. Strategies to address these
inconsistencies will need to be embedded into the
school’s planning process over the next three years to
improve student learning outcomes and maximise
student improvement measures.

Whilst the school’s overall performance indicated that
we had no, or fewer, students performing below the
NMS as compared to the State in all aspects of
NAPLAN, student growth in reading for both Year 5 and
Year 7, and the average scaled growth score for
matched Year 5 students, were well below State
averages and a priority area for the school in 2017.

A review of the School’s Excellence Framework by the
school leadership team, in consultation with the
teaching staff, indicated that a deeper analysis of how
teachers interpret and use student performance data to
understand the learning needs of our students and to
drive planning for learning would be pivotal to student
success in 2017 and beyond.

In particular:
 • Embedding systematic and consistent

assessment practices allowing for consistent
teacher judgement K–6.

 • The use of the Item Analysis report from the
SMART data package to systematically analyse
and support student performance at their ‘point of
need.’

 • Continuing to provide professional learning and
quality resources to staff with an emphasis upon
L3 and FoR pedagogies.

The My School website provides detailed
information and data for national literacy and numeracy
testing. Click on the link http://www.myschool.edu.au
and insert the school name in the Find a school and
select GO to access the school data.

Another reporting requirement for the state prioritises
improving outcomes for all Aboriginal students. Schools
with significant numbers of Aboriginal students are
required to report on the percentage of Aboriginal
students in the top two NAPLAN bands
(Proficiency). Erina Heights Public School has less than
ten Aboriginal students in Years 3 and 5, therefore this
data is not required.

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school. Their
responses are presented below. In 2016, the school
sought the opinions of parents, students and teachers
about the school through the distribution of surveys,
student focus groups, parent forums and staff
meetings. The school has been involved in a
self–evaluation process allowing the school community
the opportunity to reflect upon the school’s strengths
and weaknesses with the view of identifying best
practice to underpin future directions.
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Of the 84 parents who completed the online survey,
50% identified as having children in K–2 and 50% had
children in 3–6.

Some key findings from Parents/caregivers included:
 • 97% of parents that were surveyed felt they could

communicate with teachers at Erina Heights
Public School. Over 90% of parents could attend
meetings at school. Parent and community
involvement is important for our school and 72%
of the parents surveyed were involved in school
committees.

 • Over 70% of parents feel supported by the
school, they feel their children are encouraged to
do their best work and to work hard. 

 • Our schools Positive Behaviour for Learning
framework has been in place for a couple of years
now and it has been seen by parents to be
effective as over 80% of them feel their child is
clear about the rules for school behaviour. They
also feel staff maintain control of their classes and
devote their time to extra–curricular activities.

Some of the key findings from students included:
 • Over 90% of girls and boys at Erina Heights

Public School believed they have positive
relationships, in which they felt they had friends
they can trust and who encourage them to make
positive choices.

 • Over 90% of students believe that their education
at Erina Heights Public School will benefit them
personally and economically, and will have a
strong bearing on their future.

 • Over 90% feel that they display positive behaviour
at school and most of them are motivated and
interested in their learning.

 • An area of interest and future focus is in regards
to students feeling challenged in their English and
Maths classes and feeling confident of their skills
in these subjects. This data shows that 43% of
students were placed in the desirable quadrant
with high skills and high challenge. The NSW
Government norm is 53%.

Some key findings from Teachers included:
 • 90% of staff feel that they work with the

leadership group to create a safe and orderly
school environment. Most also suggested they
have been supported through stressful times.

 • Over 90% of staff feel that they set high
expectations for student learning and that they
effectively monitor the progress of individual
students.

 • The use of data to inform learning was a high
priority for staff. Over 80% of staff used
assessments to understand where students are
having difficulty and whether a concept needs to
be taught another way. The majority then use the
assessment results to give the students feedback
on how to improve their performance.

 • An area for future growth is to provide students
with greater opportunities to use computers or
other interactive technology to analyse, organise,
and present subject matter. It would be great to
also increase staff ability to help students to
overcome personal barriers to using interactive
technology.

Policy requirements

Aboriginal education

Erina Heights Public School maintains a strong focus
on the presence of Australia’s Aboriginal culture within
our school with continued representation at the Kuriwa
Local AECG meetings and participation in cross–school
initiatives. We aim to promote growth for our Aboriginal
students, focusing on the whole child, and to develop
and encourage an understanding, awareness and
appreciation of the Aboriginal culture in all students.

In 2016, we continued our emphasis on creating
Personalised Learning Plans for Aboriginal students,
with plans completed in consultation with
Aboriginal students and their families, and being
regularly monitored, evaluated and modified to reflect
the progress of the student. This process concluded
with a celebration of achievement for our students and
recognition at a school level inviting Aboriginal families
to our school for a special assembly and afternoon tea
where our Aboriginal students performed a traditional
Aboriginal dance for the school community.

Aboriginal perspectives were embedded in our K–6
units of work to reflect and promote an awareness and
knowledge of Aboriginal history and contemporary
issues. Staff Professional Learning on 8 Ways of
Learning pedagogy and its integration into Key
Learning Areas was provided and integrated into units
of work.

We targeted NAIDOC Week as a key avenue to
achieve our goals of cultural education with the creation
of an Aboriginal Cultural Day. This day saw our school
establish local connections within our community at a
school level, with members of the Bara Barang
community group participating in a day of fun that
increased awareness, as well as  value and respect, for
Aboriginal culture and traditions.

Gulang Fest was also another initiative that our school
participated in collaboration with our Terrigal Learning
Alliance and the broader Tuggerah Lakes Learning
Community. The Gulang Fest provided our students
with the opportunity to engage with, and develop an
appreciation for, Aboriginal culture through art, music
and dance, with several students entering an Aboriginal
art competition to showcase their knowledge and skills
at Bay Village Shopping Centre. 

Financial allocations were applied to these cultural
initiatives by providing teachers with additional
resources and release time to complete planning and
allow for consistent teacher judgement when
developing Personalised Learning Plans for Aboriginal
students. This was also supported by providing the
school's Aboriginal contact person with time to
organise, implement and review significant cultural
events in our school.

Multicultural and anti-racism education

Our school maintains a focus on multicultural education
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by providing perspectives in curriculum areas that
develop the knowledge, skills and attitudes for a
culturally diverse society. The school has a trained
anti–racism officer (ARCO) who deals with any
incidents of racism or discrimination.

All school policies and practises are inclusive and are
underpinned by the Department's Multicultural and
Anti–Racism Policies. All staff are familiar with these
policies and the implications they have upon teaching
and learning practices. Class programs and school
activities actively uphold these principles. Students
study units of work about different cultures and
celebrate cultural milestones and traditions as new
units of work and scope and sequences were aligned to
the NSW BOS syllabus documents for the Australian
Curriculum. These inclusive and inquiry–based learning
practices have provided all students with the
opportunity to develop the knowledge, skills and values
for participation as active citizens within a democratic
multicultural society. Our school actively promotes
acceptance and diversity as a measure to counter
racism and vilification within the school community.

All students were educated to overcome racism and
prejudice through the school's PBL focus – Respect,
Responsibility and Personal Best. These core values
highlight and promote the school's commitment to
fostering a learning culture where all students are
treated equally so that they may become engaged,
respectful, responsible and reflective learners who, in a
culture of high expectations, achieve their personal
best.

English language Proficiency funding was used to
support students using the EAL/D Proficiency Scales
and to implement programs with students requiring
additional support.

Several students represented Erina Heights Public
School at the Multicultural Public Speaking Competition
in 2016 performing admirably within this framework
before presenting their speeches to our school
community during Education Week celebrations.

A key focus for our school in 2016 centred around
Harmony Day and activities that promoted an increased
awareness, respect and appreciation for the diversity
within our community, within Australia and throughout
our world. These events saw our students raise their
understandings through multi–stage activities,
classroom based programs and a whole–school
incursion ('A Journey from half–way across the World')
which reinforced this year's legacy, 'Our Diversity is our
Strength.' The parent community were invited to attend
a special assembly at the end of the day as classes
presented their Harmony Day activities and artworks.

Allocated funds allowed our students to participate in
these activities and supported their general success
through the purchase of resources and
equipment.These processes were also supported
through the allocation of school funds to release key
staff to plan, implement and review these school–based

Printed on: 4 May, 2017Page 27 of 27 Erina Heights Public School 1856 (2016)


