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Introduction

The Annual Report for 2016 is provided to the community of Auburn West Public School as an account of the school's
operations and achievements throughout the year. It provides a detailed account of the progress the school has made to
provide high quality educational opportunities for all students, as set out in the school plan. It outlines the findings from
self–assessment that reflect the impact of key school strategies for improved learning and the benefit to all students from
the expenditure of resources, including equity funding.

School contact details

Auburn West Public School
Chiswick Rd
Auburn, 2144
www.auburnwest-p.schools.nsw.edu.au
auburnwest-p.school@det.nsw.edu.au
9649 6774

Message from the Principal

Throughout 2016 our students became more confident and creative young people who continued to learn anywhere,
anytime; from the classroom to the many excursions that took place throughout the year. This year we challenged our
school community by forming Stage 2 and Stage 3 classes across our 3–6 grades. This resulted in a new dynamic in our
students, as they learnt in a classroom of students from two grades, created new friendships and were stretched in their
learning. 

Our students have developed many leadership skills throughout the year. The SRC raised funds for a number of
organisations and organised a student disco (on perhaps one of the hottest nights of the year!). Our student Play
Leaders ensured our K–2 students have a friendly, safe place to play each lunchtime. They were also VERY helpful
when all our kindergarten students came out to the whole school playground. Our Student Leadership Team were
friendly, polite and displayed all aspects of citizenship throughout the year. They hosted assemblies, represented our
school and made me very proud to see how they developed in this important role. Our House Captains had the tough job
of being the loudest voice on the field at each and every carnival. However, the race for House points was assisted this
year by linking our PBL Key tokens with our weekly assemblies. We also had our student ambassadors, eight students
represented our school through this role. These students joined Hilltop Rd PS and Hornsby Heights PS in an interschool
ambassador program where we visited each school and worked through tasks. They even created their own definition of
what the role of student ambassador meant to them: “A student ambassador is an open–minded, determined role model,
who is a confident representative for their school and community, with the purpose of making it better.”

Early in 2016 Miss Cooper, Miss Adams and Miss Chisholm and I presented at the Inspire Innovate Leading Innovation
and Change Conference. Our presentation told the story of our journey of change in our school, how ourprofessional
practice has deepened and how it has made an impact on what our teachers do in the classroom. Our presentation was
titled ‘Reflective,collaborative learners need reflective, collaborative teachers: How opening ourdoors challenged our
teaching, promoted collective efficacy and increased student autonomy.’

Our teachers worked hard in the classroom and they contributed to leading many extra–curricular activities. Staff
ensured students participated in –: sport at school; summer and winter PSSA; Athletics Club (before school); Get Active
Sports club (after school); Drum Group; Choir; Dance Group; Homework Centre; Bright Sparklers and Learning Centre.
Community events were also led by staff, including –: Intercultural Day; Book Week, Harmony Day, Parent Program;
Breakfast Club and Playgroup. A highlight of the year was the number of families participating in our new event, ‘Father
& Kids Night’.  Thanks to our School Council and the SRC we now have a new sports uniform.

Throughout the year we were visited from a number of other schools from Northern NSW to even as far away asAmerica.
Each of these schools sought out our innovative learning environments,our focus on data and how students discussed
their understanding of their own learning. It always makes me very proud to hear our students talk to visitors with great
confidence about HOW they learn.

Early Action for Success funding supported K–2 classes with additional staffing and resources. The evaluation team from
DEC was very impressed wit hour students, they commented on how much our students could articulate their learning.
We teamed up with Macquarie University to teach the Big History Project to our Stage 2 students. This program has
been piloted in only two primary schools. Deb Abela, an Australian author worked with our students and staff throughout
the year. Through the Books in Homes program we were able to provide all our K–2 students with nine free quality books
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to take home to read. Next year we hope to expand Books in Homes to more grades. Our school again had support from
The Salvation Army, The Smith Family and Foodbank.

We continued to expand Positive Behaviour for Learning (PBL) in 2016. Thanks to our PBL team, and all staff, our
students developed a greater understanding of what it is to be a safe, respectful learner in our school. More students
than ever have achieved a Star Badge, and we introduced our weekly give away of Key Token prizes to reward our
students and their outstanding behaviour. Stage 3 students created products to sell at our Twilight Market. Students
designed, made, pitched ideas, mass produced and sold their products at thirty two market stalls. Students raised $4000
for charity after repaying their $50 ‘loan’ from the school.

Thank you to our whole school community for being part of another year of learning and challenges to be the best we
can be each day. A final acknowledgement to our administration staff who have undertaken many hours of training to
learn and implement a new finance system that has been challenging to say the least. They have handled this transition
with great professionalism.

Leanne Hodges

Relieving Principal
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School background

School vision statement

To foster successful, resilient citizens with a commitment to lifelong learning through next practice, innovative teaching
and learning and challenging intellectual inquiry. 

School context

Auburn West Public School is a dynamic school located next to the Auburn Botanic Gardens.

It is a large primary school with a student cohort of approximately 730 students and 65 staff. The school currently has 30
classes K–6, with many of the teachers on class in their first five years of teaching. The remainder of staff teach in a
specialist role, including many who work in a part–time capacity. The school executive comprises of six Assistant
Principals, two Deputy Principals, an Instructional Leader and the Principal. The Assistant Principals are off–class and
mentor their stage or grade teams through team–teaching, demonstration lessons and working side–by–side their team
in the classroom. 98% of the student population are from a non–English speaking background; the school has significant
funding support as it is identified as a low socio–economic community.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Learning

There is a commitment within the school and community to strengthen and deliver on learning priorities; this is evident
through initiatives led by the Community, Captivation and Communication Hub and whole school professional learning
dedicated to writing through a spiral of inquiry led by the Trend and Response Hub.

AWPS consistently implements a whole–school approach to wellbeing through Positive Behaviour for Learning
(PBL). Clearly defined behaviours were developed through the desired behaviour matrix and introduction of the
behaviour management flow chart, resulted in a positive environment for teaching and learning.

AWPS consistently used information to support student’s successful transitions through initiatives such as Beginning
School Well, providing support to refugee families and families with refugee like experiences transitioning to
Kindergarten. AWPS promotes students transitioning to high school with school visits from local high schools and
supported effective high school orientation programs.

AWPS established active partnerships and worked collaboratively with organisations and learning alliances such as the
University of Sydney through the Professional Experience (PEX) initiative. This initiative provided opportunities for
Master of Teaching students to return to practicum schools in a Student Learning Support Officer role, developing their
teaching knowledge and practical experiences in a school environment.

As an Early Action for Success school, AWPS used the expertise of an Instructional Leader and Assistant Principal
mentors to systematically use assessment data to monitor gaps in student learning. This data was used to inform
planning for particular groups of students and individual students.

Teaching

AWPS has embedded an explicit system for collaboration, classroom observation and the modelling of effective practice
and feedback through three weekly United Professional Practice (3UPP) meetings, support from Assistant Principal
mentors and K–2 instructional leader.  Collaboration within our three hub groups (Trend and Response; Innovation;
Community, Captivation and Communication) drive and sustain evidence based approaches to improving teaching
practice, enhancing learner outcomes and school–wide improvement.
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Teachers incorporated data analysis in their planning for learning as they discussed student achievement and planned
for personalised learning at 3UPP sessions and engaged in regular data conversations with the Instructional Leader and
members of the executive team. There is a particular focus on improved literacy and numeracy instruction at 3UPP
sessions and professional learning through L3, L2, Reading Recovery, Focus on Reading and TEN.

Teachers worked beyond their classrooms and contribute to broader school programs through our professional hub
groups and a variety of school roles and co–curricular activities.

Leading

The school has productive relationships with external agencies and community organisations to improve educational
opportunities for students, including participation in the Systems Leadership Initiative (SLI) and communities of schools
collaborations.

Staff are committed to, and can articulate, the purpose and rationale of each strategic direction. This is evident through
the development of proposals for school improvement. Each proposal presented to the principal was linked to a strategic
direction and describes how the initiative supports AWPS to achieve school goals and priorities.

Physical learning spaces are used flexibly and technology is accessible to staff and students. The continued expansions
of flexible learning spaces, furniture and approved upgrade of the library and technology learning space promote a
quality learning environment for all students.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Successful, innovative, collaborative engaged learners.

Purpose

To ensure innovation is a creative and collaborative process with an objective to increase the responsiveness of teaching
and learning to the needs of individuals, impact positively on specified learning outcomes and build community
engagement.

To ensure students develop strong identities as learners, through positive and respectful relationships across the school
community and within a productive learning environment.

Overall summary of progress

Teachers from Stage 1 and Stage 2 completed Project Based Learning professional learning led by David Price. Stage 2
completed an engaging unit with a focus on using photography to express identify. These Stage 2 teachers went on to
share their teaching and learning at the Ignite the Spark, Fuel the Fire Conference in February 2017.

For the past three years our Stage 3 students have undertaken the enormous task of creating and pitching ideas to
develop a product for mass production. In 2016 all students designed, made and sold a product at our very successful
Twilight Market. Students 'borrow' funds from school to purchase resources for their products. All products were sold at
the Twilight Market; and after repaying their 'loan' students raised $4000 for Bear Cottage (Westmead Children's
Hospital) .

A science mentor worked with Stage 2 and Stage 3 teachers to design and implement Science Technology Engineering
Maths (STEM) units of learning. Stage 2 participated in a specialised science program, Big History Project, through
weekly lessons with the science mentor and their classroom teacher. The Big History Project is an interdisciplinary
approach to teaching students the history and science of the universe. Auburn West Public School is the second primary
school to pilot the program in Australia.

The 6C’s Continuum was developed to promote the 6C’s: communication, collaboration, creativity, critical thinking,
character education and citizenship. The Innovation Hub developed the collaboration continuum with student friendly
language. The continuum of skills includes working collaboratively, using digital technologies and interpersonal skills and
is divided into emerging, developing, accelerating and proficient. The collaboration continuum will be trialed in Year 1 and
Stage 3 in 2017. Supporting the continuum implementation was the 6C's Conference. This conference enabled Stage 3
students to investigate each skills within the 6C's Continuum through their active engagement in a series of inquiry
workshops and cooperative tasks.

The Trend and Response Hub began a spiral of inquiry investigating why school and system data indicates minimal
growth in writing and how to support teachers to improve student learning outcomes in writing across K–6. The Hub
analysed whole school trend data in reading, comprehension and writing over at three year period. Teachers analysed
student writing samples from K– 6 students utilising a writing assessment tool to determine accuracy and validity of
teacher judgements in assessing individual student writing. Students were interviewed during 4 learning walk sessions
and students Year 2 – 6 completed an online survey with a range of questions about the writing process.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 • 100% teachers demonstrate
innovative teaching and learning
as evidenced through GROW
meetings, programs and learning
environments. 
 • 100% of staff demonstrate
evidence of visible learning,
feedback and assessment in
classrooms.

 • 100% teachers discuss and implement innovative
teaching and learning as evidenced through 3UPP
meetings with grade teachers and specialist staff
led by Assistant Principal mentor. 
 • Creation of additional flexible learning
environments. have enabled: enhanced
collaborative, communication, critical thinking and
creativity learning skills of students, evidence by
student engagement levels throughout K–6.
 • 100% classroom teachers  demonstrated
evidence of visible learning, feedback and
assessment in classrooms. Students were engaged

$464000 (AP relief)

$56 000 (Interventionist
3–6)

$264 215 (SLSO &
wellbeing teacher salaries)

$108 842 (SASS salaries)

$85 888 (CLO)
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 • 100% teachers demonstrate
innovative teaching and learning
as evidenced through GROW
meetings, programs and learning
environments. 
 • 100% of staff demonstrate
evidence of visible learning,
feedback and assessment in
classrooms.

in clear, constructive conversations about their
individual learning and learning goals with teachers
through feedback and use of data walls.
 • All K–2 teachers participated in L3 – Language,
Learning and Literacy (ongoing or new)
professional learning.
 •  Focus on Reading (Phase 2) was delivered to
twelve staff.

$79 800 (3UPP)

Next Steps

 • Continuation of Assistant Principal Mentors in their role of supporting teachers as an off–class mentor as well as
external professional learning programs to continue to support literacy and numeracy development for students
K–6.

 • Deepen current collaborative structures, including 3UPP to promote rich professional conversations and capacity
of teachers to analyse data and make informed teaching and learning decisions.

 • Trend and Response Hub will continue writing spiral of inquiry with support from Dr Helen Timperley as an
academic partner and a focus on professional conversations.

 • Expand implementation of quality, inquiry based learning K–6, including project based learning and STEM.
 • Consolidate 6C's conference, including visits and feedback from community of schools and AWPS teachers.
 • Partnership established with Dr Helen Timperly to focus on professional conversations between staff and support

school–wide spiral of inquiry focused on writing.
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Strategic Direction 2

Continuous improvement through collective efficacy

Purpose

To strengthen partnerships with the school community, inspiring a culture of collaboration, effective open communication
in conjunction with efficient and transparent school systems.

To ensure a school–wide, collective responsibility for student learning and success, with high levels of student, staff and
community engagement.

Overall summary of progress

 • The PBL team responded to school data collected at the end of 2015 through the Bench Marks of Quality (BOQ)
survey and the Self–Assessment Survey (SAS). The data identified 3 key priority areas for improvement, these
were: consistency of rules across the school, teaching and learning of expected behaviours and rewarding positive
behaviour.

 • The matrix for expected behaviours at Auburn West Public School was reviewed and amended by the whole
school staff, with community input. This was then distributed and displayed across the school and used to promote
expected behaviours in all areas at all times. All staff received professional development to maximise the effective
use of the matrix to promote expected behaviours and positively correct undesired student behaviour.

 • Individual students were supported for a specific need/s through a written Personalised Learning and Support
Plans (PLASP). Class teachers and the Learning Support team (LST) identified focus areas, learning goals,
strategies to achieve these goals and assessments. PLASPs were evaluated and modified as needed. This
information was tracked through the National Consistent Collection of Data (NCCD).

 • A school–funded Speech Pathologist language program provided targeted intervention program for K–2 students,
this program was expanded to five days a week.

 • Social Groups: Small groups meet on a regular basis to engage in activities to develop social skills. These groups
are supported by LST and staff from the Salvation Army who work with our students three times a week.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 • 100% staff consistently utilise
the school wide system to
collaboratively monitor learning
and wellbeing data effectively and
efficiently. 
 • Reading texts and
comprehension – By 2017 90%
of: 
o K students will meet cluster 4 

o Yr 1 students achieve cluster
6 o Yr 2 students achieve cluster
8 o Yr 3 students achieve cluster
9 o Yr 4 students achieve cluster
10 o Yr 5 students achieve
cluster 11 o Yr 6 students
achieve cluster 12 
 • Early arithmetical strategies –
By 2017 98% of: 
o K students achieve
perceptual o Yr 1 students
achieve figurative o Yr 2 students
achieve counting on and back.

 • 100% of classroom teachers track literacy and
numeracy data through PLAN.
 • Positive Behavour for Learning (PBL) data was
assessed in Term 4 through Benchmarks of Quality
and Self–Assessment Survey.
 • PBL has implemented an updated matrix for
expected behaviours and a major/minor behaviour
slip system. 
 • Learning Support Team met weekly to track and
assist students with additional needs.
 • Speech Pathology, social skills and employment
of nine SLSOs support individual learning needs of
students each week.
 • End of 2016 data: 
Reading texts – : 62% K students met cluster 4;  
 62% Yr 1 students achieved cluster 6;   46% Yr 2
students achieved cluster 8;  47% Yr 3 students
achieve cluster 9;   40% Yr 4 students achieved
cluster 10;  24% Yr 5 students achieved cluster 11;
 and 25% Yr 6 students achieved cluster 12.
 • End of 2016 data: 
Comprehension – : 62% K students met cluster 4;
 53% Yr 1 students achieved cluster 6;  36% Yr 2
students achieved cluster 8;  41% Yr 3 students
achieved cluster 9;  33% Yr 4 students achieved
cluster 10;  20% Yr 5 students achieve cluster 11;
and 18% Yr 6 students achieved cluster 12.

$75 830 (Speech
Pathology)

$176 575 (Salaries)

$37 000 (PBL TPL &
Casual relief)
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 • 100% staff consistently utilise
the school wide system to
collaboratively monitor learning
and wellbeing data effectively and
efficiently. 
 • Reading texts and
comprehension – By 2017 90%
of: 
o K students will meet cluster 4 

o Yr 1 students achieve cluster
6 o Yr 2 students achieve cluster
8 o Yr 3 students achieve cluster
9 o Yr 4 students achieve cluster
10 o Yr 5 students achieve
cluster 11 o Yr 6 students
achieve cluster 12 
 • Early arithmetical strategies –
By 2017 98% of: 
o K students achieve
perceptual o Yr 1 students
achieve figurative o Yr 2 students
achieve counting on and back.

Early arithmetical strategies – :  97% K students
achieved perceptual;  87% Yr 1 students achieved
figurative;  and 89% Yr 2 students achieved
counting on and back.

Next Steps

 • PBL Committee to introduce and implement Behaviour Management Flow Chart with staff, supporting positive
behaviour choices through major and minor behaviour responses. This introduction will be supported through
regular PBL bursts at stage and staff meetings and through gaining feedback from staff and students. These
procedures will be reviewed regularly with findings shared with all staff.

 • 2017 PLASPs written and reviewed regularly for identified students and supported by LST and EA4S
interventionist team.

 • Speech pathology program and social skills programs to continue for 2017.
 • Literacy and numeracy continuum data collected and collated every five weeks across K–6.
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Strategic Direction 3

Leaders of learning achieving excellence

Purpose

To develop high quality leaders, teacher leaders and teachers who know their students and how they learn through
instructional leadership and evidence based practice.

To ensure students actively contribute to the school, the community and the society in which they live.

Overall summary of progress

Instructional leaders
 • The school models itself on strong instructional leadership through the support systems, processes and pedagogy

delivered by the executive team. AP Mentors collaborate with school executives, the Instructional Leader, and
consultants to build teacher capacity, meet school targets and develop quality learning and teaching programs and
conduct professional learning around syllabus documents.

 • The school executive team strongly support all staff through goal setting and the Performance and Development
Framework.

 • Beginning teachers are supported through Great Teaching, Inspired Learning (GTIL) funding. Mentors guide early
career teachers through the accreditation process, support teachers to achieve "Proficient" status and maintain
their status where "Proficient" has been achieved.

 • Executive staff have participated in a number of professional learning opportunities, including: The National
Leadership in Schools Conference, Leadership Colloquium and the Future Schools Conference.

 • Through the System Leadership Initiative grant, as part of a community of practice, AWPS partnered with Hilltop
Rd PS, Camdenville PS, Turramurra North PS, Ambarvale HS and Campbelltown Performing Arts HS. These
schools have shared highly effective practice and engaged all teachers in developing new tools and approaches
for deeper student learning and engagement underpinned by the Design Principles.

Teacher leaders
 • During 2016 twelve staff took part in an Aspiring Leaders program led by the principal. These meetings discussed

a range of leadership styles, understanding your own models of leadership and steps to developing leadership
skills in real–world context.

 • School–based committees have developed into a model called ‘Hubs and Spokes’. Teams operated in a fluid
model, where staff signed up to a main 'hub' and moved in and out of a 'spoke' or sub group within this team. Each
hub has executive and teacher co–leaders. Staff participate in either the Trend and Response Hub, Innovation Hub
or Community, Captivation and Communication Hub.

 • A model of strong collaborative practice has developed throughout the school as teachers team–teach on a regular
basis. This is demonstrated through: twelve flexible learning spaces set up to permanently team–teach between
two classes; specialist staff participate in 3UPP and co–plan and teach with their allocated stage group; teachers
share planning and programming through Google docs to ensure transparency for all staff working in a team; and
team–teaching lessons in the school hall or outside which focus on STEM, SOLE and project based learning.

 • The Trend and Response Hub began a whole school spiral of inquiry with a focus on writing. This Hub progressed
to the scanning phase of the spiral as the team survey students and staff and learners participated in a series of
learning walks. These learning walks were focused on how students use visible learning strategies to support their
writing growth and success.

Student leaders
 • Student leadership skills were developed through a range of roles and programs: 
 • 26 Stage 3 students undertook the role of Play Leaders to assist our K–2 students at lunch time;
 • representatives from 21 classes and out student leaders participated in weekly Student Representative Council

(SRC) meetings and school wide projects;
 • Year 5 leaders and Kindergarten model students assisted our 2016 Kindergarten students during Kindergarten

transition;
 • Eight Stage 3 students were nominated to participate in an inter–school Ambassador program with students from

Hilltop Rd PS and Hornsby Heights PS;
 • Sixteen students were nominated as House Captains; and eight students were voted in as the 2016 Student

Leadership team.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 • All executive leaders, as
reflective practitioners, will
participate in 360 reflection
surveys, Growth coaching and
leadership professional learning. 
 • Greater than or equal to 85%
and above of all teaching staff
achieve their professional goals
as identified in Growth Coaching,
linked to the Performance and
Development Framework for
Principals, Executives and
Teachers In NSW Public Schools.

 • All leaders participated in coaching conversations
with their team to develop PDPs and improve
pedagogical practice.
 • New executive staff attended GROWTH
Coaching training.
 • All leaders have engaged with leadership
professional learning through internal and external
programs and executive team conversations.
 • 100% staff set their personal goals utilising the
Performance and Development Framework.

$294 000 (TPL, Course
fees, Casual relief,
additional staffing)

Next Steps

 • Provide opportunities for staff to develop leadership skills and for executive staff to deepen their understanding of
leadership to more successfully lead their teams. This will be provided through both external professional
development and school–based leadership programs.

 • Executive staff and teachers undertake higher levels of accreditation through highly accomplished or lead levels.
 • PDP are set in Term 1 to support individual staff to achieve their personal goal. Newly appointed staff participate in

an induction to the school with information about PDP included in these sessions.
 • Continue to provide a range of student leadership opportunities through school networks and across school K–6.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading Staff have developed a PLASP for students
as required.

$2 705

English language proficiency  • 1.3 Community Liaison Officers employed
to support students and families.
 • Additional SASS staff employed to support
the smooth operation of the school.

$31 448

Low level adjustment for disability  • Additional Student Learning Support Officer
(SLSO) employed to provide additional in
class support, to assist classroom teachers
implementing Personalised Learning Support
Plans.

$118 514

Quality Teaching, Successful
Students (QTSS)

 • 3UPP sessions every 3 weeks to facilitate
professional dialogue driven by student
learning data.
 • Executive staff are off–class, funding
enabled employment of release of teachers to
meet with executive.

$16 000

Socio–economic background  • Employment of four classroom teachers to
release substantive Assistant Principals (AP)
to work as off–class mentors; as well as
partial funding for one above–establishment
AP position. 
 • Professional learning – STEM, PBL, SOLE,
courses related to professional learning plans
and other school priorities.
 • Purchase of furniture and technology to
support flexible learning environments.

$753 705

Support for beginning teachers  • Above establishment Assistant Principal
employed. 
 • Additional release time provided to early
career teachers to be mentored and
supported to implement quality teaching and
learning programs, adjustments and
meaningful assessment practices.

$60 537

Targeted student support for
refugees and new arrivals

 • Weekly NAP support provided to new
arrival students through the New Arrival
Program.
 • Employment of a SLSO to assist with
refugee students and students who have
recently arrived from overseas.
 • SPARKS: Refugee students are targeted
for an intensive one hour a week homework
assistance program provided by volunteers
from the Saint Vincent de Paul Society. 
 • Learning Centre: A weekly two hour after
school program to provide refugee students
with the opportunity to socialise and interact
with other students.

$32 000

Early Action for Success  • Instructional Leader and Interventionist
Teachers 3.6 to teach students at tier 2 and
tier 3 interventions.
 • Books in Homes – Students receive two
quality texts to promote student engagement
in reading.
 • Purchase high quality guided reading texts
for class sets to facilitate student growth in
reading and writing.
 • Speech pathologist working five days a
week with K–2 students to target learning

$54 842
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Early Action for Success goals based on individual speech
assessment.

$54 842

Professional Experience (PEX)  • Professional learning hub formed between
3 primary schools,  three high schools and
University of Sydney.
 • Selected Master of Teaching students
offered opportunity to work as School
Learning Support Officers across the
community of schools.

$120 000
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 368 361 362 364

Girls 386 364 369 357

Student attendance profile

School

Year 2013 2014 2015 2016

K 93.3 95.8 92.9 93.8

1 94.2 95.9 91.9 93.9

2 94.9 95 92.4 92.8

3 94.9 96.5 93.5 93.2

4 93.6 96 93.3 92.4

5 95.9 95.5 93.7 93.7

6 95.4 95.3 90.9 92.6

All Years 94.6 95.7 92.7 93.2

State DoE

Year 2013 2014 2015 2016

K 95 95.2 94.4 94.4

1 94.5 94.7 93.8 93.9

2 94.7 94.9 94 94.1

3 94.8 95 94.1 94.2

4 94.7 94.9 94 93.9

5 94.5 94.8 94 93.9

6 94.1 94.2 93.5 93.4

All Years 94.7 94.8 94 94

Class sizes

Class Total

K E 19

K T 18

K R 17

K M 18

K H 18

K1 J 20

YEAR 1 A 23

YEAR 1 R 23

YEAR 1 E 25

YEAR 1 C 23

YEAR 2 J 25

YEAR 2 A 25

YEAR 2 P 25

YEAR 2 M 25

STAGE 2 M 26

STAGE 2 T 27

STAGE 2 C 25

STAGE 2 S 26

STAGE 2 B 28

STAGE 2 P 28

STAGE 2 A 26

STAGE 2 N 26

STAGE 3 N 28

STAGE 3 H 27

STAGE 3 T 26

STAGE 3 E 27

STAGE 3 S 27

STAGE 3 C 26

STAGE 3 O 27

STAGE 3 A 27
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Workforce information

Workforce composition

Position FTE*

Principal 2

Deputy Principal(s) 2

Assistant Principal(s) 4

Classroom Teacher(s) 29.46

Teacher of Reading Recovery 1.34

Learning and Support Teacher(s) 2.9

Teacher Librarian 1.2

Teacher of ESL 4.8

School Counsellor 0

School Administration & Support
Staff

4.47

Other Positions 1.9

*Full Time Equivalent

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 57

Postgraduate degree 43

Professional learning and teacher accreditation

Professional Learning

New Phase 2: Focus on Reading

Executive staff facilitated the delivery of the Focus on
Reading: Phase 2 program to AWPS staff this year.
This professional learning developed literacy pedagogy
around the super 6 comprehension strategies and
teaching ideas to improve student’s reading,
comprehension and vocabulary. Seven teachers
successfully completed New Phase 2: Focus on
Reading over approximately 10 months and celebrated
their successes in week 9 of Term 4, where they
presented their action learning projects. Since
undertaking this professional learning, all teachers
reported that they were able to improve the reciprocity
between reading, comprehension and vocabulary with
most teachers reporting that their class learning plans

for literacy showed that reading texts, comprehension
and vocabulary knowledge was now much more closely
matched, as evidenced in PLAN data across Years
3–6.

Teaching English Language Leaners (TELL) course

EAL/D specialists were trained as facilitators of the
TELL course. They provided the 6 Module course to 14
participants who all successfully completed the course,
culminating in a presentation of the implementation of
various EAL/D strategies in the mainstream classroom,
celebrating their successes. Feedback from the
participants suggest that the course was well received
and impacted positively on their teaching and learning
practices, specifically when targeting EAL/D students.

Teacher Accreditation

Beginning teachers are supported through Great
Teaching, Inspired Learning (GTIL) funding. Mentors
guide early career teachers through the accreditation
process, support teachers to achieve “Proficient” status
and maintain their status where “Proficient” has been
achieved. The Beginning Teachers Support Model was
implemented in line with the Great Teaching, Inspired
Learning reform, ensuring all permanent beginning
teachers who have yet to achieve accreditation at
Proficient Teacher  received an additional two hours of
RFF in their first year of employment and one hour in
their second year, with access to a mentor for
professional learning. This year 7 early career teachers
submitted their accreditation at Proficient Teacher and
2 early career teachers submitted their maintenance of
accreditation at Proficient Teacher. A deeper
understanding of the Australian Professional Standards
for Teachers  was sustained through targeted
professional learning, including workshops on
accreditation at Proficient Teacher and maintenance of
accreditation. In addition, all new staff undertook a
comprehensive induction program. This year, 9
teachers from Auburn West Public School attended
regular Highly Accomplished and Lead Network
Meetings at our school to begin to collect and annotate
evidence for achieving higher levels of accreditation.
There were a total of 14 participants including
participants from Auburn Public School and Auburn
North Public School.
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Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2015 to 31 December 2016). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

Income $

Balance brought forward 1 999 560.35

Global funds 488 660.82

Tied funds 1 663 377.81

School & community sources 68 942.51

Interest 30 070.52

Trust receipts 13 472.88

Canteen 0.00

Total income 4 264 084.89

Expenditure

Teaching & learning

Key learning areas 32 701.01

Excursions 19 681.40

Extracurricular dissections 44 789.84

Library 11 086.81

Training & development 0.00

Tied funds 1 251 953.94

Short term relief 70 062.73

Administration & office 77 191.15

School-operated canteen 0.00

Utilities 63 283.10

Maintenance 36 061.54

Trust accounts 9 786.13

Capital programs 23 456.00

Total expenditure 1 640 053.65

Balance carried forward 2 624 031.24

The information provided in the financial summary
includes reporting from 1 December 2015 to 31
December 2016.

2016 Actual ($)

Opening Balance 0.00

Revenue 2 695 529.88

(2a) Appropriation 2 651 788.94

(2b) Sale of Goods and
Services

3 157.97

(2c) Grants and Contributions 37 588.49

(2e) Gain and Loss 0.00

(2f) Other Revenue 0.00

(2d) Investment Income 2 994.48

Expenses -698 375.17

Recurrent Expenses -684 275.17

(3a) Employee Related -504 055.65

(3b) Operating Expenses -180 219.52

Capital Expenses -14 100.00

(3c) Employee Related 0.00

(3d) Operating Expenses -14 100.00

SURPLUS / DEFICIT FOR THE
YEAR

1 997 154.71

Balance Carried Forward 1 997 154.71

There is no opening balance recorded in the SAP
finance table. The opening balance for the school for
this reporting period is recorded as the Balance
Brought Forward in the OASIS table.

The OASIS Balance carried forward amount (ie, funds
on date of migration) is included in the (2a)
Appropriation amount in the SAP table.

Any differences between the OASIS Balance carried
forward and (2a) Appropriation amount is the result of
other accounts and transactions being included in the
(2a) Appropriation amount.

Committed funds include:
 • Additional teaching staff employed above

establishment Term 1 – Term 4–: Interventionist
teachers (EA4S); Additional L&ST days to support
Access Request/PLASPs; Additional teachers to
provide support in literacy & numeracy programs;
After school programs  – Sporting Schools,
Homework Centre & Learning Centre; and
Release teachers for 3UPP & professional
learning

 • SLSO employed Term 1 equivalence of 23 days
per week across 6 staff; increased to Term 4
equivalence of 32.5 days per week across 8 staff.
  

 • Speech Pathologist employed Term 1 employed 3
days a week; Term 4 increased to 5 days a week.

 • 0.6 AP L&ST position created from Term 2 to
support the increase in School Counsellor
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allocation.; funded through equity and  Flexible
Wellbeing.

 • Computer contractor employed one day per week.
 • Additional 0.2 staffing for a General Assistant
 • Early Action for Succes funds were to be returned

to DoE will now stay with the school.
 • School holds funds for the Professional

Experience Hub partnership with University of
Sydney.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2016 Actual ($)

Base Total 4 531 667.18

Base Per Capita 39 277.99

Base Location 0.00

Other Base 4 492 389.19

Equity Total 1 885 772.25

Equity Aboriginal 2 705.21

Equity Socio economic 947 544.64

Equity Language 521 147.85

Equity Disability 414 374.55

Targeted Total 90 804.67

Other Total 550 803.50

Grand Total 7 059 047.60

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills and 
understandings demonstrated in these assessments.
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The My School website provides detailed
information and data for national literacy and numeracy
testing. Click on the link http://www.myschool.edu.au
and insert the school name in the Find a school and
select GO to access the school data.
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Parent/caregiver, student, teacher
satisfaction

Students, staff and parents participated in the Tell
Them From Me Survey (TTFM) in 2014, 2015 and
2016. Based on a ten–point scale on the following
perspectives of the parent community, the 2016 parent
survey indicates:
 • Parents feel welcome at our school = 7.8
 • Parents are informed = 7.6
 • Parents at AWPS support learning at home = 6.5
 • School supports learning = 7.9
 • Support for positive behaviour at AWPS = 8.2
 • Safety at AWPS = 7.7
 • Inclusion at AWPS = 7.7

Based on a ten–point scale on the following drivers of
student outcomes, the 2016 student survey indicates:
 • Effective learning time = 8.5
 • Relevance = 7.7
 • Rigour = 8.6
 • Advocacy at school = 7.7
 • Positive teacher–student relations = 8.4
 • Positive learning climate = 7.4
 • Expectations of success = 9

Based on a ten–point scale on the following eight
drivers of student learning, the 2016 teacher survey
indicates:
 • Leadership = 7.4
 • Collaboration = 8.2
 • Learning culture = 8.4
 • Data informs practice = 8.2
 • Teaching strategies = 8.4
 • Technology = 6.1
 • Inclusive school = 8.3
 • Parent involvement = 6.8

Policy requirements

Aboriginal education

Five students currently in attendance who identify as
Aboriginal/Torres Strait Islander. The Aboriginal flag is
raised alongside the Australian flag each day. The
AWPS School Leadership team acknowledges the
traditional custodians of the land at every school
assembly.

Classroom Learning:

In Early Stage 1; Indigenous literature was
incorporated through sharing of dreamtime stories and
modern Aboriginal picture books. Indigenous poetry
and songs formed part of daily oral language
experiences. Class activities incorporated elements of
the 8 Ways of Aboriginal Learning. Indigenous
perspectives were embedded throughout the KLAs.

In Stage One; Students explored traditional Aboriginal
stories and learned about ways of sharing stories. Story
circles formed a key assessment tool for Speaking and
Listening.

Stage Two; Students read, discussed and compared
Aboriginal Dreamtime origin stories as part of their Big
History project.

Stage Three; Students investigated the effect of
migration on the Aboriginal way of life and culture due
to colonisation, the Gold Rush and post war migration.
They also read about the lives and experiences of
Aboriginal people affected by the Stolen Generation
and analysed the lasting effect this has had on
Aboriginal Australians.

Special Events

Troy Allen Incursion:  Troy used songs, music, dance,
didgeridoo, artefacts and fire making demonstrations to
tell the stories of his people, the Bundjalung nation.
This was a very engaging experience for all AWPS
students and the ideal way to start conversations about
Aboriginal traditions as preparation for NAIDOC Week
later in the term. 

The theme for NAIDOC Week 2016 was Song lines :
The living narrative of our nation. AWPS celebrated
with a NAIDOC Week Assembly. The Welcome to
Country was provided by Aunty Fay. Special guests
included Aunty Carol, Cousin Tianna and Cousin
Jasmin.  The whole school contributed to an art project
based on the picture book Malu Kangaroo (Judith
Morecroft & Bronwyn Bancroft) which was read as part
of the Assembly. One of the Stage 3 classes presented
an i–Movie based on the picture book.

The NAIDOC committee also suggested various
projects for classes to work on (e.g. art, music and the
making of flags) to prepare for NAIDOC Week and
deepen understanding of Aboriginal culture and
traditions.

Multicultural and anti-racism education

The DoE Anti–Racism Policy aims to eradicate racism
in NSW schools and support all students, staff and
school community members adversely effected by
racism. Auburn West Public School’s Anti–Racism
Contact Officer (ARCO) has continued in 2016 to act
with compassion and discretion to support teachers in
managing issues relating to racism, support students
effected by racism and re–educate students
demonstrating discriminatory behaviour. The ARCO
has liaised with teachers, executive staff and parents to
communicate management actions with all parties while
maintaining required levels of privacy. Additionally, the
ARCO has maintained records to identify and target
school based trends.

98.4% of Auburn West Public School students are able
to able to speak one or more of the 28 additional
languages identified in the annual LBOTE survey from
March 2016. As a result the school is funded to conduct
home language classes in the Arabic and Turkish
languages plus have 5 EAL/D teachers to assist
children to learn English and progress their English
language skills.
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 The Arabic and Turkish classes showcased their
learning about their cultural homelands for all students
and parents at AWPS throughout the year. The EAL/D
new arrival classes, K–6, hosted a number of peer
sessions throughout the school to show off their new
learning in the English language. Extra–curricular
programs at the school are conducted to assist
students and their families to access high quality
learning and care. 

Targeted students support for refugees and new
arrivals

Bright Sparklers: Refugee students are targeted for an
intensive one hour a week homework assistance
program provided by volunteers from the Saint Vincent
de Paul Society.

Learning Centre: A weekly two hour after school
program to provide refugee students with the
opportunity to socialise and interact with other students.

New Arrivals Program: 3 withdrawal groups of New
Arrival Students operating daily for approximately 1.5–2
hours a day.  The groups are Early Stage 1, Stage 1
and Stage 2/3.

Bridging Classes: Students who have recently come off
the New Arrivals Program and are struggling
academically in the mainstream classes are being
targeted by the EAL/D specialists for specific grammar
and writing classes which occur 3 times a week.

Beginning School Well

AWPS received funding to undertake the Beginning
School Well (BSW) initiative again in 2016. Phase 1
began with the establishment of a refugee playgroup for
children beginning school in 2017 through five
play–based sessions led by a teacher and mentor who
was able to speak the family’s home language. These
sessions provided students with engaging experiences
to familiarise them with the environment, people and
beginning routines of school. Parents were able to ask
questions about our school in their home language and
in a small group environment.

Weekly sessions included a parent topic, where the
teacher led a whole group activity e.g. making play
dough while talking to the parents about fine motor play
experiences. The BSW sessions were held in the
weeks before our formal Kindergarten Transition
Sessions to provide students with the opportunity to
feel safe and familiar with our school environment in a
small group setting before the entire 2017 cohort
attended. Phase 2 will continue in Term 1 of 2017 to
ensure all refugee students are supported in their
transition to school.

Intercultural Day

Intercultural Day 2016 was linked to a sporting theme
as it was a year the Olympics were to be held.  The
Intercultural Day school assembly saw cultures
celebrated with the assembly opening with welcome
spoken in six languages; Arabic, Turkish, Dari, Bengali,
Urdu, Kurdish and Somalian. Afterwards there were

many student performances starting with the drum
group, the AWPS dance group (who recently performed
at the Granville Spectacular at the Sydney Opera
House), the school choir, as well as Turkish, Arabic,
Afghani and Urdu dance groups performing much to the
delight of the students. The students took part in a torch
ceremony, complete with a torch from the 2000 Sydney
Olympics.

After the thoroughly entertaining assembly the students
then had the opportunity to participate in a fair that sold
traditional food provided by the parents. Students were
also able to partake of gelato served by the teachers.
When the students were not eating they were off to the
green screen to have their picture taken and then
transposed onto the screen placing them in Hollywood,
the Eiffel Tower, the Empire State Building or the great
pyramids. For students who wanted to do other things
photographic there was a photo booth where students
had photos with their parent, their teachers and their
friends. Students had their faces painted by the
teachers and the parent helpers or their hands painted
in henna by the dedicated parents who applied the
henna for hours. The torch was a popular item to be
photographed with as well.

Due to the wet weather on Intercultural Day the sport
activities were run as part 2 of Intercultural ‘Olympics’
later in Term 4. All students spent about one and a half
hours completing many sports activities led by the team
from Fit Futures.

Other school programs

Early Action for Success

In 2016 the Instructional Leader led  a process to
collect, collate and analyse formative assessment data
from  reading levels, PLAN, TEN and anecdotal
observations to accurately track  students on the
literacy and numeracy continua and to drive and inform
their  teaching and learning program. This was to
facilitate individual student growth.  Tiered interventions
were successfully implemented to support
student  progress and achievement towards of end of
year grade benchmarks.

One  Kindergarten, three Stage One and two
Interventionist teachers participated  in professional
learning through the L3 program. Teachers further
developed  quality pedagogical practice in utilising
effective formative assessment  strategies, having
explicit learning intentions and success criteria and
the  ability to differentiate teaching to facilitate student
achievement at all  levels. School literacy data
demonstrates student growth in  reading,
comprehension and writing.

During 3 weekly United  Professional Practice (3UPP)
teachers have  further developed expertise to be
evaluative thinkers and to reflect deeply  on their impact
on student learning in literacy and numeracy. This
was  evident during the termly data conversations with
the K–2  Deputy Principal and the Instructional Leader.
Teachers were better able to  articulate the best
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pedagogical strategies they utilise to facilitate
student  growth.

Targeted  interventionist support with explicit short term
goals was implemented for  K–2 students with a three
to five week timeframe. This intervention was  provided
for tier two and tier three students to close the gap
resulting in  most students achieving or close to
achieving end of year grade expectations  in reading,
comprehension, writing and early arithmetical skills.

PROFESSIONAL LEARNING HUBS

Trend and Response Hub

The school sought to establish a process to develop a
more critical approach to supporting teachers to plan
effective writing programs. This included examining a
forum for all students to become more engaged in
writing and understand the purpose and processes
required to be successful writers across the curriculum.

The Trend and Response Hub investigated how to
facilitate teachers to improve student learning
outcomes in writing across K–6.

The team engaged in a range of strategies to explore
these inquiries:
 • Current research by engaging in discussions on

readings
 • Analysis of whole school trend data in reading,

comprehension and writing over a three year
period

 • Analysed student writing samples from K– 6
students utilising a writing assessment tool to
determine accuracy and validity of teacher
judgements in assessing individual student writing

 • Delivered whole school TPL to provide all staff
with the opportunity to analyse whole school
writing data and to analyse student writing
samples

 • Collated all the feedback and reflections provided
from teachers as to what they indicated quality
teaching in writing entailed

 • Collaboratively developed the school plan
milestones to determine the process to be
followed throughout the three years of the plan

 • Implemented the scanning phase of a Spiral of
Inquiry

The first phase of the spiral of inquiry – the scanning
phase provided opportunity to utilise some evaluative
tools. The tools implemented in this phase were:

Student interviews: Learning Walks

Student interviews were utilised to give further insight
into what the students thought about their writing. The
team engaged in learning walks and interviewed
students in K–6 classes. They followed strict guidelines
and a specific set of five questions to interview students
to maintain accuracy of capturing whole school data.
The analysis of the data provided a deepener insight
into individual student perspectives about writing. This
data was shared with the whole staff in professional
learning sessions. Teachers were provided with their
student responses to enable them to use this qualitative

data to support students in writing. Data gathered from
the learning walks was invaluable to the scanning
phase of the spiral of inquiry as it represented student
voice.

Student Surveys

Year 2 – 6 students completed an online survey with a
range of questions about the writing process to
determine their individual understanding of this
process. Over 90% of students completed this survey
and the results indicated that most of the students had
a very explicit understanding of most stages of the
writing process.

A visual survey was developed for Kindergarten and
Year 1 students. They were interviewed one on one
and their verbal responses were recorded. The results
indicated that 95% of the students used the classroom
environmental print to assist in writing and reread their
work independently to see if it made sense.

The evaluation tools demonstrated that all teachers
were more efficient at providing targeted support and
regularly monitored student progress through
assessment moderation improved student writing
outcomes across K–6. Students were able to articulate
their learning goals and the strategies they utilised to
support them in the writing process. Teachers reflected
that they felt more confident in analysing writing to
inform their teaching practice and to implement more
explicit learning intentions, success criteria and data
walls to encourage student engagement  and
self–reflection in writing. Teachers have become more
accurate in their assessment of student writing and in
selecting explicit teaching strategies to facilitate student
progress based on targeted intervention.

Innovation Hub

The Innovation Hub included 20 teachers who worked
in three spokes (project teams): Outdoor Learning
Spaces, Computer Lab Redesign/Media Space
Development and 6C’s continuum development.

The Outdoor Learning Space team has submitted
proposals for three new flexible spaces in the
playground which focused on developing flexible
learning spaces and seating outdoors and the purchase
of two weather–proof table tennis tables. The tables
also then provide another activity for lunch and promote
leadership from SRC who would coordinate the usage
of the tables at lunch time.

The 6C's continuum was developed with student
friendly language is collaboration. The continuum of
skills includes the domains of working collaboratively,
using digital technologies and interpersonal skills and is
divided into emerging, developing, accelerating and
proficient. The collaboration continuum will be trialed in
Year 1 and Stage 3 and the result will be shared with
the group.

Community Captivation and Communication Hub

The hub’s main focus is on engaging students,
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teachers and the wider community in innovative ways,
tapping into different areas of learning such as personal
development, health and physical education; and
creative arts.

Father and Kids Night

The CCC Hub has focused on getting a greater number
of dads involved in school. In Term 2, the first ever
Father and Kids Night was held in the hall, with
approximately 30 fathers and over 45 students
attending. They were involved in a variety of
competitive games and activities that strengthened the
relationship with fathers and their children, as well as
strengthened the partnership between fathers and the
school.

In Term 4, another Father and Kids Night was held on
the school’s back oval. The attendance doubled, with
approximately 60 fathers and over 70 students
attending.

PDHPE Spoke
 • Encouraged and promoted the teaching of the

Fundamental Movement Skills (FMS) during the
school week through the distribution of resources;

 • Planned, coordinated and run the school sport
carnivals that are engaging for all students for the
entirety of the day. This is achieved by ensuring
students rotate through activities throughout the
day and are therefor engaged and active for
longer;

 • Introduced Cross Country training sessions in
Term 1, an Athletics Club in Term 2, a Hip Hop
dance program in Term 3 and a Gymnastics
Program in Term 4;

 • Introduced the use of the house points
scoreboard to create a link between our PBL
school focuses and engagement in sport;

 • Developed a school PDHPE scope and sequence
to ensure the teaching of all strands of the
PDHPE syllabus in 2017; and

 • Held the annual Sport Presentation Day assembly
and presented awards to 80 students to recognise
their achievements in sport and physical
education

Positive Behaviour for Learning

The Positive Behaviour for Learning (PBL) team have
continued whole school initiatives including, celebrating
positive behaviour through the Star Badge reward
system and supporting K–2 students on the playground
through the Play Leader program.

To support all students to demonstrate the school
expectations “Learn, Show Care, Be Safe and
Respect”; staff worked collaboratively over the year to
design, share and teach consistent rules lessons. Each
Monday every class, from K – 6, engaged in a lesson
on a focus ‘rule of the week’. These lessons were
implemented to support student behaviour and increase
teacher consistency.

Finally, to acknowledge and reward these expected

behaviours a free and frequent reward system was
designed and implemented at Auburn West Public
School. The PBL team designed the ‘Key Token’ for all
school staff to distribute to students demonstrating any
of the school expected behaviours. This rewards
system has heightened the profile of PBL in the school,
promoted the use of positive behaviour language and
supported positive behaviour from students. The tokens
are collected in classrooms and a winner is drawn in a
raffle each Monday morning at a brief PBL lines
assembly. Students drawn in these raffles receive a
PBL prize and 50 points for their sport house.

Science Report

During team teaching sessions, the science mentor and
classroom teacher utilised different scientific teaching
strategies such as ‘Claims Testing’, Predict Observe
Explain (POE) and the 5Es (Engage, Explore, Explain,
Elaborate, Evaluate) to engage students in their
learning and increase students’ scientific literacy.
Students were exposed to different scientific activities
which were in majority, practical, interactive and hands
on. This year’s learning culminated in a showcase
displaying student projects and experiments. This
allowed students to demonstrate their understanding of
the content students learnt throughout the year to their
parents and the wider community.

Using the pre and post–test assessment data collected
by teachers, there has been a great improvement in
students’ understanding of scientific concepts and their
use of the technical vocabulary. Data gathered in
Semester 1 and Semester 2 shows an 18% increase of
students achieving at grade level of learning and
understanding. The data also shows that a 4% increase
of students achieving at a high level of learning after
completing the program. Classroom teachers  also
completed a survey in relation to the success of the
team teaching program and 100% have reported an
increase in their confidence and knowledge of how to
teach Big History Project concepts effectively.

Learning & Support

In 2016, the Learning and Support Team (LST)
provided ongoing adjustments for students K–6. These
adjustments were targeted to meet the specific needs
of students in consultation with teachers and parents.
Over the year, approximately 166 students were
monitored by the L&ST.

The L&ST received approximately 50 referrals
throughout the year for students with demonstrated
difficulties that required higher level adjustments to
support their learning.  Adjustments covered physical,
academic, social/behavioural and emotional areas of
development. Access requests were submitted for 20
students requiring placement in support classes or in
need of additional funding.  Some students are
supported through the provision of individualised SLSO
support based on Personalised Learning and Support
Plans (PLASPs).

During Semester 1 and 2,118  PLASPs were written by
class teachers in consultation with their mentors and
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Learning and Support Teachers. Each PLASP identified
focus areas, learning goals, strategies to achieve these
goals and assessments. This was an increase from
2015 and reflects the increasing demand for low level
adjustments for students with disabilities. PLASPs were
evaluated and modified as needed. This information
formed the basis of data contributed to the National
Consistent Collection of Data (NCCD). 

The LST provided additional adjustments through the
following programs to further facilitate student
engagement and attainment:
1. Speech Language Program: “Have a Chat”

Speech Pathology offered individual assessments
and targeted intervention programs. During 2016
– Speech/ Language assessments were
completed for  approximately 63 students.  (10
Early Stage One; 31 Stage One; 12 Stage Two;
10 Stage Three )

2. Social Groups: Small groups met weekly to
engage in activities to develop social skills. The
students in these groups (Stage One and Stage
Two) participated in a range of activities designed
to build self–esteem, co–operation and
collaboration. Lunch time chess and Oz tag were
offered to build resilience and respect.

3. Individualised Adjustments for Students with
Specific Needs: timetable adjustments to provide
additional care and supervision to support
students as needed. Currently nine SLSOs are
employed to work with students in class and on
the playground.

4. Ongoing professional support for teachers with
students who have additional needs.

Social Groups

Social Groups aims to help students gain confidence
and control of their social interactions whilst developing
their conflict resolution and communication skills. The
program also supports class teachers by way of
reinforcing school rules and expectations and engaging
students in their learning.

Small groups of students meet each week outside of
the classroom to participate in sporting challenges, card
games, art classes, chess and team building exercises.
There have also been opportunities to help the General
Assistant (G.A) with landscaping and gardening
projects. These activities were aligned with the Positive
Behaviour for Learning (PBL) weekly focus and The
Salvation Army provided assistance delivering the
program.

SRC Report

This year the Student Representative Council (SRC)
were responsible for representing their classes from
grades 2–6 to help discuss important school issues.
Weekly meetings were held to discuss ways in which
Auburn West Public could be developed and how the
SRC could work with the community to communicate
and negotiate new and innovative ideas.

The SRC began the year by proposing a revamp of

Sergeant Super Solver (SSS), the AWPS bullying super
hero and have since been working closely with the
Positive Behaviour Learning (PBL) team to make
appropriate changes to have a more current system in
place.

They organised a number of fundraising events such as
Jersey Day and a 2–6 Disco to help raise awareness
for the Fight Cancer Foundation. The SRC ran a school
raffle on Intercultural Day to collect money for the
Stuart House Foundation.

Based on last year’s success, the representatives were
eager to choreograph a second student flash mob
dance at the Talent Quest. They thoroughly enjoyed
being part of the planning process and judging the new
and upcoming talent of 2016.

Parent Program

Parent Program has organised numerous activities to
enhance parent and community participation in the
education of their children. Some of these activities are
such as regular New Arrival parent meetings, Friday
parent meetings, parent English classes, parent yoga
classes, daily parent café from 2–3pm, play groups
twice a week and the community garden.

Friday parent group ran term–based activities. Some of
these activities are information sessions on educational
topics and school policies; others focused on healthy
lifestyle through running Super Salad days once a term
using the ingredients from the community garden.
‘Pathways to Home’ was another initiative started this
year. This involved discussing focus questions in a
meeting held at a parent’s house each term. The aim
was to allow parents from all backgrounds to interact in
a friendly atmosphere in the home of a parent volunteer
each term. The parent program ran stalls for the
Mother’s Day and Father’s Day. Parents also attended
‘parent excursions’ to discover places of interest to take
their children in the holidays.

Sport

Sport and physical education focused on engaging
students in physical activities through a greater range
of sport and fitness activities. This was achieved in
2016, by ensuring that sport and physical education
remained an important element of the teaching
curriculum and a consistent part of the daily lives of
students at Auburn West. Highlights for sport and
physical education for 2016 included:
 • The introduction of the AWPS sport uniform to

encourage a whole school focus on sport and
physical activity. K–2 students wore this on
Tuesdays, 3–6 students on Fridays;

 • Introduction of K–2 sport day on Tuesdays, every
week. The inclusion of this time on the weekly
school calendar ensures that sport and physical
education are consistently taught to all students
across the school, and also promotes physical
education for students from an early age;

 • Student participation across K–6 in physical
fitness during the school week through the Live
Life Well program. This program aims to develop
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students fundamental movement skills, including
kicking, throwing, skipping, hopping, sprinting and
to highlight the importance of an active lifestyle
overall;

 • Year 2–6 students participated in the school
Cross Country, Athletics and Swimming carnivals.
K–1 held junior Athletics and Cross Country
carnivals to encourage participation in physical
activities in the early school years;

 • 120 students in Years 3–6 represented AWPS in
the Auburn Zone PSSA competition.  These
students played in the Oz–tag, Newcombe Ball,
netball, cricket, soccer, AFL and T–Ball teams
during the summer and winter seasons;

 • 300 students from Years 3–6 participated in
school sport activities which included winter and
summer sports, dance, fundamental movement
skills and athletics games and activities;

 • 50 students from Stage 2 and Stage 3 were
involved in the continuing professional coaching
program for tennis at Auburn Tennis Club;

 • Year 2 students participated in an intensive
10–week swimming program, which gave
students the opportunity to learn to swim with
qualified instructors;

 • 40 students represented the school at the Zone
Cross Country carnival, with 3 of these students
progressing to Regional level. 45 students
represented the school at the Zone Athletics
carnival, with 3 students reaching Regional level;

 • In PSSA, the Senior Girls Oz–Tag team reached
the grand final for their competition and finished
as runners up to Lidcombe Public School. The
senior boys Oz–tag, junior and senior AFL and
soccer teams were semi–finalists in their
respective competitions;

 • All students participated in Jump Rope for Heart
to highlight the importance of an active lifestyle
and keeping fit for a healthy heart.
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